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Abstract:

This Study explored the usage of the internet and its impact on the academic perform
of Senior High School (SHStudents in the Cape Coast Metropolis. A questionnaire was used
gather data from 105 seccadd thirdyear students through random sampling and was the
analyzed using descriptive statistics and an independent santptts The result revealed that
Internet outlets for SHS students include school ICT labs, mobile phones, internet facilities
families, and public internet cafes. Furthermore, internet access influences academic stan
among students, as those with internet access have shown aimghevement in academic
performance than those without. Different internet use, on the other hand, has no impac
academic performance, as revealed by the results. Similarly, the presence of several sour
internet connectivity does not guaranteenediate access to all of them. Therefore, it was
recommendethattheHeadf Institutionsshouldiaisewith otherstakeholder#o provideinternet
facilities with management suppolttwas also recommended that to support student research, 1
SchoolICT Laboratories should be well equipped with internet facilities and students should
taught how to use search engines to search online for academic materials. This is vitathecau
provision of school internet facilities plays a very important rimleenhancing academic
performance.

Key Words: Information and communication technology, internet usage, senior high school
students, student success
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Introduction:

In several fields worldwide, information and communication technology (ICT) has beel
vehicle for creativity and quality academic enhancement. From both outside and within
classroom in the education secttCT has been an integral part of the teaching and learnir
process for high school students. The internet is a worldwide network system that conne
diverse set of commercial, public, business, academic, and government networks to enable ¢
commmi cation and access to data resources.
frequently used interchangeably, although they are not synonymous; whilst the internet refe
theworldwide communicatiorsystemwhich includeshardwareandinfrastrucure,thewebis just
one of the services provided through the internet (Techopedia, 2020). Internet usage explair
use of the world wide web to enhance academic work. The internet is the most impor
information and communication technology that bassed a global shift in information quality
(Siraj, SalamHasanJin,Roslan& Othman2015;Yebowaah2018).Sirajetal. (2015)identified
the Internet as the primary information and communication technology that has led to a qu.
shift in theglobal informatiorsituation.

Similarly, because of its capacity to act as a support medium for several functions,
internet is a knowledge pool that offers an atmosphere in which millions of people communi
and participate in creating and sharinfpimation (Rose & Fernlund, 1997 the mid1990s,
educational institutions were introduced to the Internet as a medium to promote studs
educationajourneys(Ngoumandjoka2012).As aresult,internetconnectivityhasvastlyimproved
in recent decags and is now available in households, offices, travel, and classrooms (Ellc
Niranjan, & Brown, 2014). Research evidence (Adedotun, 2015; Akande & Bamise, 2017) sh
that students’ academic success is influenced by access to information. Mbongoarttako,
Munangatire (2021) found out that the benefits of using online teaching and learning incl
flexibility, teaching large classes, increased interaction and engagement between lecturers
students, and the internet helps to makepbasible.

Reliabk internet sources for academic research are more relevant, particularly-in hi
school courses that demand a scholarly overview of publications (Sahin, Balta, & Ercan, 2C
Accordingto Kim (2011),thefulcrum of teenageeducationabchievemenis usingtheinternetfor
academigeasonsinternetnetworkingis now almostubiquitous;for example manylearnershave
internet access on their cell phones (Ellore et al., 2014). As a result, learners can broaden
academic knowledge, research, anétsds/ gaining access to global information and maintaining
efficient communication in the world of academia (Siraj et al., 2015). According to Yesilyu
Basturk, and Kara (2014), having a home computer and internet connectivity is just as critica
learners' success in academia as havinglsathing skills. Olatokun (2008) suggests that many
learners in Nigeria's high schools believe that the internet is better and more convenient than
school libraries when it comes to internet access and hgestlidents viewed the internet as a
database of general information, which helped improve their reading behaviours and sc
success. As a result, the Internet is often used as an online learning resource, which has |
students improve their acadenuatcomes (Siraj et al., 2015). High school (Craver, 1987) an
university students in Ghana (Ameyaw & Asante, 2016; Yebowaah, 2018) regard the library
conducive atmosphere for learning and a source of appropriate and practical place to sear
information.However theywouldinsteadusetheinternetratherthangoto thelibrary sinceit often
provides readily availableaterials.

Availability of internet services is critical for Ghana (AmeyawA&ante, 2016) as Ghana
is very ready for implementation of Education 4.0 (NK#rtt, Osei & Oteng, 2022) and this is
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because, research has shown that, easy internet searching, novel, and current knowledge
contributed to students' mmlastic achievements (Kumah, 2015). Moreover, student
understanding of the importance of the world grows due to their use of the internet (Oged
2012).Thus,recentstudieshavelinked regularinternetuseto higherstudentacademi@achievement
(Mami & HatamiZad,2014;TorresDiazetal.,2016;Carter,2016;SampatiKumar& Manjunath,
2013). In the metropolis of Cape Coast, however, research on the impact of internet usac
student success is minimal. Consequently, the emphasis of this studthes @ffiect of internet
usage on student success in selected senior high schools in the Cape Coast met@ipiis. of

LITERATURE REVIEW

Internet Use

The use of the internet draws users' eyes to the world's vastness around them. Tl
internet gathersarious types of data that college students and senior high school students us
(Akin-Adaeamola, 2014; Yebowaah, 2018). Internet use will continue to grow if users are nc
longer denied accessibility (Olatokun, 2008). People's ability to access dataditessscial
networking sites, online sports, and cybersex, according to recent data, is made possible by t
internet (Yebowaah, 2018). Most students have internet access on their mobilebglcanss
of theinternetaccessibilityaccordingo researcltonductedy Ellore etal. (2014)ontheeffect
of internet use on academic success andtfaface conversation. Students will expand their
intellectual horizons due to this (Akikdaeamola, 2014; Yebowaah, 2018). Laptop use and
online resource accessity are crucial for learners (Akande & Bamig§)17).

According to Yesilyurt et al. (2014), possessing a computer at home with internet
connectivity is just as critical for learners' academic performance as havihggseihgskills.
Olatokun(2008)foundthatmostlearnerdelt theinternetwasmuchbetterandmoreaccessible
than their school libraries, based on their accessibility and use of the internet by senior hig
school students in Nigeria. According to the Study, learners see the internspace of
general knowledgelt aids in developing their reading habits, which leads to their better
academic performance. According to Aldlaeamola (2014) and Siraj et al. (2015), students
regard the internet as a supplementary information soleegling to higher academic
performance. According to Ogedebe, most students (2012) get relevant information, such ¢
educational materials, get relevant information from the internet. This indicates that student
areusingtheinternetto improvetheiracalemicperformanceSahinetal. (2010)useduniversity
studentgo investigatanternetoutletsandarguedhatreliableinternetresourcesrecritical for
academic Study, especially in higHevel guides that require a literature tutoassessment.

Based on Ngoumandjoka (2012), it can be concluded that the internet is generally
utilized for leisure activities instead of for instructional ones. Singh et al. (2013) indicated that
studentsreincreasinglyinclinedto utilize theinternet.Still, theyspendmostof theirtime using
it for non-academi@ctivitiessuchasemail, gamingandsocialnetworking.As aresult,thisled
to setbacks in their academic plans. This explains the contradictory research findings on tr
influenceof internetuseon studentacademi@rogressAkin-Adaramolga2014)in astudyfound
thatstudentstop activitiesarechatting,followed by uploadingandviewing multimediavideos,
browsing the internet, using the internet to find knowledge for schoolwork, searching for
various websites such as sports, online news, games, and shampieg

Thedemographiwariablesof studentsareassumedo impactinternetuseandacademic
performance as a result. A demographic comparison found that adult males were mor
commonly appoved for internet use than females (Akande & Bamise, 2013)b8equent
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comparative assessment showed that male college students spent more time on the inter
(Ellore et al., 2014). The cell phone, recognized by Rabiu, Muhammed, UamarAhmed
(2016) as one of the devices used to access the internet, appears to affect academic succ
They found that smartphones significantly influence academic performance among senio
school students, both male and female. Again, Kim (2011) ine¢stighe impact of internet
usage on intellectual satisfaction and behavioural improvement among South Korean teena
girls, finding that girlsaremorelikely thanboysto usetheinternetto watchonlineeducational
coaching and blogs. Kim found thabys typically use the internet to plsyorts.

Similarly, a study of the socieconomic context, internet access, and performance of
students found no strong association between the-sooimomic background of students and
internet access (Adegoke, 2018xcording to the reports, students from {owome families
use their friends' phones to access the internet, their friends pay for them at cyber cafés, and
certain situations, and they could afford to pay for themselves at the
cybercafé. However, according to some other studies, students would pay for internet acce
(Osunade, 2003). Adegokea (2013) discovered that-sacioomic records have a substantial
impact on a student's satisfaction, while internet usage does nottaffea st udent’
achievement. Instead, the two combined s@cionomic backgrounds and internet usage
contributed significantly to educationalitcomes.

Time Spent on the Internet

Studies now show that adolescents use the internet for differgmages stem from an
adolescent interest in leisure activities (Bragdon & Dowler, 2016; Ogedebe, 2012; Singh et
2013).Thereis abundanevidencedemonstratinghatinternetusehassignificantrepercussionor
everything from school grades to perdomdationships (Rickert, 2001). The students who spen
most of their time using technology for academic and welkted purposes are the upper class
The ones who spend slightly more time using cell phones, online chatting, and social networ
are thelower class. Research conducted by Bragdon and Dowler (2016) showed that the u:
technology and academic achievement varies according to class status. According to Olat
(2008), about foufifths of secondary school students in Nigeria have beerdamgwsing the
internet in their daily lives for the previous four to five years. Tertiary students in Niger
(accordingo Ogedebe2012)checktheinternetafterhours,preferringit to bedoneatnight rather
than during the day. It is a widefccepted fact that most students spend about 42.8 hours a w
on their electronics (Bragdon & Dowl€016).

An analysis of Facebook and academic success was carried out by KriscKaepanski
(2009).Faceboolusershoweverhavereportedower GPAsand oftenspendewerhoursperweek
learning than nomsers. According to Singh et al. (2013), students tend to waste time on
internet due to a nefocused approach (mailing, gaming, and social networking). Despi
significant problems with internet dittion, Siraj et al. concluded that high internet use has mor
significant academic consequences because senior high school students can enter the wc
information.

Impact of the Internet

Ngoumandjoka (2012) divided internet users into heavyraoderate users. Academic
work, he believes, is the primary reason students use the internet on campus. The more sch
work is shared online, the more it will positively affect academic grades. People who engage |
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safe social activigs with friends and teachers or use internet tools for route work tend to achi
more excellent academic performance (Toész et al., 2016). Aitokhuehi et al. (2014)
discoveredhatinternetsavvystudentperformbetterthanthosewhoarenot. Samual2010)found
similar results when studying the influence of internet use among Nigerian secsindans.

In comparison to their counterparts in other parts world, his research discovered that interne
among public colleges in Lagos is low. The tn&t has now become a familiar object in most
people's lives. However, because of its addictiveness, someone who uses it frequently is at r
negative repercussions. The main risk of utilizing the internet for social networking and emaill
accordingo Singh et al. (2013), is psychological difficulties.

Tadrel and Muhammet Toraman (2015) reported that as students' academic perform
improves, their internet addiction decreases. This suggests that students' use of the int@nnet |
impact on their eademic success. Austin and Totaro (2011) grouped internet users into lic
common, and extreme categories. They discovered that university students who use the inter
schoolandhome(moderataise)earnhighergradeghanthosewho do not (Aitokhueh etal.,2014;
Kakkar, 2015). Despite the many issues surrounding extreme internet usage, Siraj et al. (Z
concluded that internet use leads to increased academic performance because students ca
theworld of informationto boosttheir knowledge Studentssocialskills andacademisuccessire
protected by their use of the internet (Mami and Hafaad, 2014). The general internet
dependency degree of male, vocational school, and verbal discipline college students were
significant than morexcademically clever students. This lends credence to the notion that h
studentaisetheinternetmight substantiallympacttheiracademi@achievementAitokhuehietal.,
2014; Tarel & Muhammet Toraman, 2015). Thus, students should be taught how tonpseer
tools to doublecheck their understanding of their academack.

Challenges in Accessing the Internet

Inadequateaccessibilitypotentialthreats andissuessuchaspornographyfraud,andother
issues, according to Olatokun (2008), are the rsagiificant barriers to total internet usage.
Althoughresearcthasshownthatstudentgpreferinternetservicesoverotherformsof media,they
have been challenged (Siraj et al., 2015). Teachers or lecturers may refer students to interne
for morespecificinformationif theyalwayshaveaccesso theinternet(Osunnade?2003).Students
at SHS have been found to have insufficient access to the internet. Aside from entry,
disappointingo seethatsomestudentsan‘tevenuseacomputeno materhowmanyyearshey've
spent in school (Samual, 2010). In the interim, outdated books can be replaced with theaster!
asourceof information(Osunade2003).Accordingly, Yesilyurtetal. (2014)opinedthatstudents'
academi@achievementyntheotherhand,is linked to their ability to usecomputerandconnecto
the Internet. As there is a significant gap between students who have access to the interne
those who do not, senior high school students should be given the opportunity to &hlore
internet for information to become digitally literate since the positive outcomes outweigh
negativeones.

Statement of the Problem

Though it is challenging for students to perform their academic duties in the 21st cent
without using the intet (Ameyaw & Asante, 2016; Shitta, 2002), Ghanaian scholars ha
scarcely discussed the importance and effect of internet use on student academic succ
literature (Yebowaah, 2018). Though, Singh et al. (2013) noted that some learners use the in
for nonacademic activities like gaming and social networking, which leads to a lack of study
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routines and, learners use the internet for amusement rather than academic goals (Olatokun,
Ngoumandjoka, 2012), which might cause sctamblievement to suffer, several researchers hav
indicated that learners at SHS use the internet for several activities, including mapp
downloading materials, viewing online lectures, playing online games and making purche
onlinefor academiavork (Akin- Adramola,2014;Hako, Tobias,& Erastus2021;Narh-Kert, Osei

& Oteng, 2022). According to recent studies, students' academic success is for educat
purposege.g.,Ameyaw& Asante2016;Mami& HatamiZad,2014;Carter,2016)andlearnersn
senior high school who have complete control over their internet usage have generally mirr
thisin theiracademi@chievementYebowaah2018).However researcloninternetusageamong
SHS students in the Cape Coast Metropolis is lacking. As a rgwiltpcus of this Study is on
internet usage and its influence on secondary school students in Cape Coast Metropolitan Al
Ghana.

ResearchQuestions
1. What are the sources of students
schools?
Whatis the frequency of internet use by students in the selected senischayhi?
What is the consequence of internet usage on students' academic success in the selec
senior highschool?

acce.

W

Hypotheses

1. Hou: there is no statistically significant mean diffece between mean scores of
students who have internet access and those whotdo

2. Hoz: there is no statistically significant mean difference between mean scores of
students who use internet services and those who do nibteuse

Significance of the Stug

Studentsandsocietyatlargewould benefitfrom theskills associateavith the useof the
internet.Thisis becausegvenaftertheir courseof theresearchtheskills will beapartof them
and help them cope with relifie issues and look for online tools.also helps them plan after
school for life. This Study would make way for more research in relevant fields to be
undertaken, contributing to information, enhancing practice, infagmpolicy, and helping
teachers consider new ways of teaching and learning. In addition, the results weldd dre
in manywaysto differentstakeholderg-orexamplethe Studywould helpto uncoverthevalue
of internetusageandits effecton studentsacademicsuccesss agoodlearningenvironmento
helpeducatorandlearnerdeveloptheabilitiesto expandheir thinking abouttheteachingand
learning skills required to provide qualigucation.

METHODOLOGY:

Research Design

To achievethe study goal and precise goals, a descriptive @®stsonal survey research
designwasusedto assesstudentsinternetuseandacademigerformancen SeniorHigh Schools.
Therefore, the purpose of the survey was to investigate access to the emerhetv the use of
the internet affects students' acadepgdormance.

The population of the Study



Thetargetpopulationfor thisresearcltonsistf schoolsn the CapeCoastmetropolis.
The accessible population was secand thirdyear students pursuing different programmes
in the Senior High School 2019/2020 academic year. In the Cape Coast metropolis, th
estimategopulationof years2 and3 studentdrom thethreeselectedschoolsvasaboutl,300.

Sample and Sampling Procedure

The sample consisted of students from years 2 and 3 because they have been in sch
for a year or two and somehow have more experiences than the first years. A stratified rando
sampling technique was used to select the students who participatedaesdaeeih. Yamane's
mathematical sample determination formula (1973). In all, 150 students responded to th
guestionnaire.

Instruments

Close and opeended questions were designed and provided to students with self
administered questionnaires to assessuage of the internet and the effect on academic
results. The questionnaire consists of three parts. The first part details students' backgroul
information,genderage,studyprogramform, residentiaktatus sexbaseadype of school,and
currentavergescorefor demographidetails,asindicatedin sectionA. SectionB consistedf
9 statementaboutaccesdo theinternetby studentsA dichotomyquestion,Yesor No, closed,
and operended questions were given to students. Section C, given a 4o&daié/, weekly,
monthly,andnotat all to choosegonsistedf 13 statementsn the frequencyof internetusage
and academiperformance.

Data Collection Procedure

Data was obtained from senior high school students in June 2020 using questionnaire
google forms platform. Respondents were identified through their various WhatsApp gre
platforms through their teachers, and copies of the questionnaires were sent to them.
guestionnaires were sealfiministered since they were all literate respondstisients).

Data Analysis Procedure

Data on background information from spreadsheets was transferred to the Statis
Package for Social Sciences (SPSS) and analyzed using frequencies, percentages, mear
standard deviation. The means contributethe analyses of thetést to show differences.

RESULTS AND DISCUSSION

Background Information of Respondents

The research shows the context of the respondents' significant attributes. The critice
variables under consideration include gender, studgram, residential status, and gender
based school type (single or mixed). Table 1 shows how the variables are distributed.

Table 1: Demographic Information for Students

Variable N=150 N (%)

Gender Males 76 (51.0)
Females 74 (49.0)

Programme of Study Agriculture 5(3.3)



Business 20 (13.3)
General Arts 61 (40.7)
General Science 37 (24.7)
Home Economics 19 (12.7)

Technical 4(2.7)
Visual Arts 4(2.7)
Form 2 50 (33.0)
3 100 (67.0)
Residential Status Boarding 117 (78.0)
Day 33 (22.0)
Type of school based on se SingleSex schools 48 (32.0)
co educational
schools 102 (68.0)
Population of Students School A 500 (38.0)
School B 350 (27.0)
School C 450 (35.0)

Source: Online Respondents, (2020)

FromTablel, outof 150 respondentgvestigated51.0%weremales,and 49.0%were
femalesThis showsthatmalestendto usetheinternetmorethanfemales.Thestudentstudied
various academic programs, including Agriculture, Business, General Arts, General Science
HomeEconomicsTechnicalandVisual A r t Theniajority of studentg40.7%)studyGeneral
Arts, whereas the least, 2.7% each Study Technical and Visual Arts. It was also observed th
form 2 students were 50, which represents 33.0% and form 3 students werept€8enting
(67.0%). Similarly, 78.0% of the respondents represent boarding students, and 22.0% are d
students who stay at home while attending school. Students from-Siexglechools were 48
(32%),andco-educationaschoolswvere102 (68%). Thetotd numbenf studentin eacthofthethree
schoolsA, B, andC,were500 (38%), 3527%), and450 (35%).

Students Access and Frequency of Internet Use

An assessment of students' internet accessibility is one of the reseatairses. First
andforemost, the availability of various forms of internet access to them has been investigate
and the frequency with which they use various intesoatces.

Research Question 1. What are the sources of internet usage by students in the
selected senior hig schools?

The data were presented in percentages to aid in answering this research question. T
resultsareshownin Table2, which lists themostrelevantinternetsourceghatrespondentsan
access. Findings in Table 2 suggest that many schoold@&Jeaboratories in their schools.
This is true since many of the schools listed have ICT Laboratories on which studeealg. can
However, the fact that 68 % of them indicated that internet facilities are available in school
suggests that some laboratsrae nobperational.

Tabl e 2: Student sdé6 Access to th
Variable N=150 N (%)




Availability of ICT Laboratory in schoc 143 95.3

Availability of internet facility in the 102 68.0
school

Enough facilities to access the interne 81 54.0
Access to the public internet 57 38.0
Having a mobile phone 138 92.0
Mobile phone access to the internet 137 91.3

Source: Online Respondents, (2020)

Furthermoremanystudentglo nothaveaccessgo theinternet,which meangheywould be
unable to use it efficiently for their academic work. This supports Olatokum (2008) findings, w
found that inadequate internet connectivity is a problem among students in Nigeria. Pers
mobile phones and public internet cafes are the most common twagscess the internet,
accounting for 91.3 percent and 38 percent of all users, respectively. The findings indicate
students with cell phones have internet networks installed, allowing them to access the inte
This supports Ellore et al. (2004¢kim that cellphones have expanded students' internet acce
The desire to use cell phones to access the internet is global. The survey often provid
breakdown of how much people use the internet. The respondents were asked to describe
regularuse of the internet from a varietysgurces.

ResearchQuestion2: What is the frequency of internet useby studentsin the selected
senior highschools?

Theresultsof researclgquestion? arepresentedn Table3. Table3 shows howheinternet
availableto themwasused.37.3%usetheir ICT Laboratoriesnternetin schooldaily, 25.3%useit
weekly,7.3%useit monthly,and30.0%notatall.

Table 3: Frequency of Internet Use
Sourcesof internet Frequency of internetuse
Daily (%) Weekly (%) Monthly(%) Not at all Total (%)

School ICT Laboratory 56 (37.3) 38 (25.3) 11(7.3) 45(30.0) 150 (100)

Mobile Phone 130 (86.7) 12(8.0) 3(2.0) 5(3.3) 150(100)
Household Internet Facilit 31(20.7)  13(8.7) 4(2.7) 102(68.0) 150(100)
Public Internet Café 7(4.7) 16(10.7) 16(10.7) 111(74.0) 150(100)

Source: Online Respondents, (2020)

Usingmobile phonedor theinternet,86.7%indicatedheyuseit daily, 8.0% useit weekly,
2.0% useit monthly,and3.3%notatall. Foraccesso householdnternetfacilities, 20.7%useit
daily, 8.7% use it weekly, 2.7% use it monthly, and 68% not all. In public internet cafés, 4.7%
useit daily, 10.7%useit weekly,10.7%useit monthly,and74%do notatall. Accordingto the
results regularinternetuseis highe with mobilephonesandthosewho usetheinternetweekly
usetheirschoollCT laboratoriesTheseaesultssupportBragdonandDowler's(2016)empirical
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evidence that students with smartphones spend more time on the internet.

Internet Use and Academic Performance

Research Question 3: What is the consequence of internet usage on students'
academic success in the selected senior high school?

The findings are presented in Tables 4 and 5. The Study's results provide the impact ¢
internet @&cess on academic performance among students. Percentages, means, stand
deviation, independent sampletest were used in the analysis. From Table 4, 95.3% and 91.3
% of the respondents indicated that they have internet access in their school latzheéad
phonesForhouseholdnternetandpublicinternetaccessibility62%indicatedthattheyhadno
internet access in eachse.

Table 4: Internet Access and Academic Performance
Sources of internet N (%) Mean (SD) T Sig.

level
School ICT Lab
Yes 143 95.3 1.042 .201
No 7 47 1142 377 1.226 .027
Internet on mobile
phone
Yes 137 91.3 1.064 .246
No 13 8.7 1.285 .487 2.194 .001
Household internet
Yes 57 38.0 1.612 .488
No 93 62.0 1.714 .487 0.538 .141
Access to  public
internet
at home
Yes 57 38.0 1.612 .488
No 93 62.0 1.714 .487 0.538 .592
Source: Online Respondents, (2020)
1. Hol: there is no statistically significant mean difference between mean scores of

students who have internet access and those whotdo

Again, the analysis in Table 4 explored if there is a difference between internet use an
academic performance. Given the ttaided ttest, the P values for the following access to
internet include; P = 0.027 with ICT laboratories in school, (t (150)22, M=1.042, SD=
0.201), compared to those without ICT laboratories in school has M = 1.142, SD = 0.377)
mobilephoneaccesgo internet(t (150)=2.194,P =0.001,M = 1.064,SD = 0.246),compared
to those without access (M = 1.285, SD = 0.480usehold internet facility, P = 0.141, (t
(150) = 0.538, (M = 1.612, SD = 0.488) and those without access (M = 1.714, SD = 0.487) ol
household internet facility. Access to public internet café at home, P = 0.592, (t (150) = 0.538
(M =1.612,SD=0.488),comparedo thosewithoutacces¢M = 1.714,SD = 0.487).Fromthe
analysis, it is observed that there are differences in academic performance of students wi
accesso theinternetin theirschoollabsor ontheirmobilephonesHowever for thosestudents
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with access to household internet and that of public places, and those without, there are r
differences in their academic performance.

Table 5 also shows the outcome of internet use on the academic performance of seni
high schoolstudentsRegardinghesearchor library resources66.6%indicatedthattheyused
theinternetto searchfor library resourceswhereasnly 36% confirmedusingsocialmediafor
searching foresources.

Table 5: Internet Use and AcademidPerformance
Sources of internet N (%) Mean (SD) T Sig.

level
Search for library
resources
Yes 100 66.6 1.333 .472
No 50 33.3 1.857 .377 3.696 0.08
Social Media
Yes 51 36.0 1.037 .190
No 94 60.6 1.065 .249 0.748 .139

Source: OnlindRespondents, (2020)

Ho2: there is no statistically significant mean difference between mean scores of students wr
use internet services and those who do not use them.

About internet use and academic performance, it is reported as (t (150) = 3.696, P :
0.08) on accesgo library resources(M = 1.33,SD = 0.472)comparedvith thosewithout (M
=1.86,SD=0.377).For socialmedia,(t (145)=.784,P = 0.139),meanof (M = 1.037,SD =
0.190) compared with those without (M = 1.065, SD = 0.249). This sttmtvsnternet use to
search library resources and for social media does not necessarily influence academ
performance.

Table5 depicts students' internase andacademic success. Fiestdforemostmanyschools
havelCT laboratorieghat are noin use(Table4). In the survey,95.3 percentof students reporteithe
availability of ICT labs, althouglonly 68 percent suggestdtattheir schoohasinternet accesd his
demonstratethatmostschoolhavelCT labsbutnointernetaccessTable3 showshathavingaccesso
the internet improves senidrigh school students' academic performance instéddose whado not
haveaccesdo theinternet. Studenteho haveaccesgo theinternetmay perform better becauseey
haveacces$o awiderrargeof information.Theresultshackthefindingsof severalongitudinalresearch
on the positive effectof the interneton academic success (Aitokhuedti al. 2014; Kakkar, 2015;
Ngoumandjoka2012; Torres- Diaz et al., 2016).The Study's findings examingow various internet
usednfluencestudentssuccessTheinternetis usedor avarietyof purposesncludingsocialmediaand
searchindor library servicesTheassessmemtascarriedoutwith descriptivestatisticsandtheanalyses
of theindependent samplegerecarriedout with T-testsasshownin thetableabove. Accordingo the
table, studentwho useheinternetfor social medidnavea mean scoref 1.03 anda standard deviation
of 0.19.

In contrast, studentsho do not use thenternetfor social medidnavea mean scoref 1.06and
astandard deviatioof 0.24. Everat 10%,thetest valueof 0.748is not essential. Thisieans thathe

11



samplemeanis less than théypothesizednean,indicating thathe null hypothesiss false.The mean
andstandard deviatiofor acces$o library servicesare1.33 and).472 respectivelyThetestvalueof
3.69indicateghatvariousinternetuseshavenomajorimpacton studentsacademisuccessl hisimplies
that whethera studentusesthe internetfor social mediaor to searchfor library contentdoes not
necessarily affedheir academic results. According Olatokun (2008), various internesesprovide
daily grasp andasa result, enhance reading skillgwever, Siragt al.(2015) argueghatthe internet
sourcesreasupplementariearningsupplyfrom uniquesourceshatleadto studentshcademisuccess.
This justificationmay explain that different internet usde not affecta generaldaily norm of student
academiperformance.

Conclusion and Recommendations:

Conclusion

Access to the internet improves academic standards among students, as those with in
access showed more significant progress in their academic performance than thas# mato
thoughthepresencef numerousonnectiongo ‘internetportals'doesnotimply immediateaccess
to all of them.Studentsn someSeniorHigh Schoolsareunableto accessheinternetdueto alack
of resources. Furthermore, due to schoaferences, especially those focused on the interne
proper internet access is restricted among some senior high school students. On the other
students who are focused on the internet engage in home and public internet, which have
bearing oracademic performance. From the foregoing, it is clear that students who havécacce
the internet have used it in various ways but most especially use it to facilitate and support
academi@chievement.

Recommendations
The researchers made thddaling recommendations based on this Study's research
objectives, analysis, and findings.

1 It is recommended that Heads of Institutions liaise with other stakeholders and
supporting management to provide internet facilities. This is significant because
internet facilities in schools are crucial in supporting acad@aiformance.

2) The School ICT Laboratories should be well equipped with internet fadibssist
student research agtudy.

3) Students should be taught how to search for academic informatmaterialsonline.

4) Thereshouldbeeffectivesupervisiorof studentoninternetuseby teachersandparents
so that students do not solely concentrate on so&édla.

QUESTI ONNAI RE ON THE | MPACT OF | NTERNET
SUCCESS IN SELECTED SENIORHIGH SCHOOLS IN CAPE COAST METROPOLIS,
GHANA

Introduction

This questionnaire i s beiThegimpacst @ thterhebUsaga dnh e
St u d euactessd SelectedSenior High Schoolsin CapeCoastmetropolis, G h a n Hirdly
complete all he items in the questionnaire as frankly as possible. The responses will be uset
research purposes only. The information is being collected as part of a study on Internet us
its impact on academic achievement and it is therefore strictly forrmaagarposes. will be
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gratefulto haveyoutakepartin theStudyby respondindo theitemsashonestlyaspossible Please
be assured that the information you provide will be kept confidential. Ty@nk

A. Background information
1. Gender: aMale[ ] b. Femald ]
2.A0E. .,
3. Programme o$tudy:
a. Agriculture [ ]
b. GeneralArts[ ]
c. GeneralSciencqd |
d. Busines§ ]
e. HomeEconomicq ]
f. Technical ]
Level: a. Form 1[] b. Form2[ ] c.Form 3 ]
Type of school based on residentialBaarding[ ] b. Day
Type of school based on gend8mgle[ ] b.Mixed[ ]
. What is your current average SCOre..............covueve..
B. Access to thdnternet
8. Does your school have an ICT laboratory? a. Yes|[ ] b. No [
9. Does your school have an internet facility? a. Yes[ ] b. No|[

No oA

10.Ar e there enough facilities in your sc

internet?

a.Yes[]b.No[]
11. Do you directly pay for the use of the internet in your school? a. Yes [] b.]JNo [
121 f “YES® What is the hourly rate..f.or
13. Do you have a mobile phone? a. Yes [] b. No [
14. Can your mobile phone access the interne¥za.[ ] b. No []

15. How much do you spend on your mobile phone for accessing the internet per month?

( GHG)........

C. Internet Use and AcademidPerformance
17. Which of the following sourcegsf the internet do you use? (tick as manyessible)
a. School ICT laboratory internet]
b. Internet on mobile phone [ ]
c. Household interndtcility [ ]
d. Public internet café at home][
18. How often do your internet from the followirsgurces?
Internet Sources Frequency of internet use
School ICT laboratory| Daily[ ] | Weekly[ ]| Monthly[ ] | Notatall[ ]
internet
Internet on mobile phone| Daily[ ] | Weekly[ ]| Monthly[ ] | Notatall[ ]

Household internet facility Daily[ ] | Weekly[ ]| Monthly[ ] | Notatall[ ]

Public internet café at| Daily[ ] | Weekly[ ]| Monthly[ ] | Notatall[ ]
home

19. What do you use the internet for? (select all &pgaly)
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a. Social Media (e.g. Facebook, WhatsApp, Instagram, YouTube, Twitter, étc.) [
b. Search for studynaterials []
c. News[ ]
d. Others (specify).
20. Do you use the internet to access library resources’> a. Yes [] b} No [
21. How many hours of internet use do you spend on the following/gek?
a. Social Media.. e e
b. Searchi o r st udy mat erials ...
C. N B W S e e e e
d. Others (specify). )
22. Does the use of the internet improve your academlc performance’> a. Yes [] ]3 No [
23. How does your academic performance lioye through the use of the internet? (Select as
many agossible).
a. Improved knowledge in ICT |
b. Ability to access academigformation| |
c. Increase in average score [ ]
d. Improvesmy communicatiorskills[ ]
24. In whatwaydoestheuseof theinternetaffectyouracademiperformancefSelectasmany
aspossible).
a. Addicted to sociaimedia [ ]
b. Reduce the time available fstudies [ ]
c. Vulnerability to immorakex|[ ]
d. Decreasemy averagescore
25. Which of the following factors limit your internet use for acadeacitvities?
a. Do not have access to regulaternet [ ]
b. Slow transmission |
c. Do not have a personal device for internet connectivity [
d. Lack the searchingkills[ ]
e. Addicted to social media and hence less time available for academic Work [
f. Others( s peci f ¥y )
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All procedureperformedn studiesnvolving humanparticipantsverein accordancevith
the ethical standards of the institutional and/or national research committee and with the
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Abstract

Socializationprocesdasa significantimpacton learning,whichis a basicrequiremenfor
boththeorganizatiorandtherole performancef thenewcometo theorganizationlt is considered
very important for a new member to socialize organizationally and professionally. This pa
focuses on revealing the process of organizational and professional socialization of academic
In accordance with this purpose;depth interviewsvere conducted with 14 research assistant:
from various fields as representative of the academician group. The data obtained from
interviews were analyzed by content analysis method and some conceptual determinations
generated. According to thenflings, almost all the academicians did not encounter any practi
or socializatiortool thatwould makethemfeel belongingto the professiorandthe organizatioror
thatwould ensuregheir harmonywith theinstitutiontheywerein. Theparticipantsywho statedhat
they try to learn both the requirements of the profession and the problems they encounter il
organizatiormostlyby theirownindividual efforts, statedhattheyachievedsatisfactiorfar below
their expectations, especially at the entags. As a result, it has been revealed that academicia
aremostlyalonein the processf learningacademidife from the pre-entry stageto the settlement
stage. It is necessary to establish certain programs at each university in order to so@alizk res
assistants, who are in the first phase of the path to becoming faculty members, both ir
organizational and professional context. It is further recommended that activities should
organized that will provide the following: direct assistancetifoe management, understanding
scientific/academic processes, and learning organizational normalaed.

Keywords: Socialization, organizational, professional, academician

Introduction

Socialization is basically a lifelong learning process. Thrabhghprocess, the individual
becomes an actual member of society, learns culture as a way of life, assimilates and lives v
it. Organizational socialization is a state in which the individual is a conscious member of the

This st udy’ resented asah draspreseatation apthe 12th International Congress on Educational
Administration
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organization he/she works in. In other words, organizational socialization is the process in w
the employee gets out of being an outsided becomes an insider (Reichers, 1987). Throug
organizational socialization, it is possible to persuade an employee to stay in the organizatior
to learnthenormsandvaluesof theorganizatioChampoux2011).Accordingto Ashforth,Sluss,
and S&s (2007), there are many studies that prove that socialization is especially significant
thenewcomersiorking life. Thisis because&ocializationis aseriousprocesshataffectsnotonly

the work of the employees but also the group they are ith@narganizationtself.

There are two basic dimensions of socialization: organizational and professior
Organizational socialization is a process whereby an employee learns basic rules and life:
Professional socialization is another process whepl@yees learn the attitudes and behaviors
required by the profession. It is considered very important for a new member to socia
organizationally and professionally. On the other hand, seniors are required to follow the cha
and developments in tharganization and profession. As a matter of fact, socialization of &
employee in both dimensions helps to increase her/his performance, increase the sen
commi t ment and belonging to the organiza
Therefoe, in this study, examining both types of socialization was deemed worthy of research

The socialization of academicians in Turkey is a process which is usually left to individ
efforts of instructors. Compared to teachers, academicians do not go thesigys educational
programsandactivities(e.g.,in-servicetraining) which facilitate their socialization(Gugli, 1996).

In thisregard,t is not possibleto saythatthereis aformal programin the highereducatiorsystem

to support thesocialization of academicians. For instance, the socialization of a research assis
both professionally and organizationally is based on what he/she learns from the relationship
thesupervisorsaswell astheindividual effortsandexperiencesWhensenioracademiciansome

to a new institution, their socializations are rather based on the relationships with their collea
and also knowledge gained from individual experiences. Time, experiences, and observatior
important for an individual tacquire knowledge. There are no official regulations regarding tr
socialization of research assistants in the first phase of the academic life. Thus, it can be sai
this issue has not been sufficiently emphasized in the literature. However, d bleonbted that
universities have different mentality and practices related to socialization within their o
structures. Therefore, in the context of organizational socialization, the determination of
practices used in the socialization of researdstmts in higher education, how they work, and
thecultureandvaluesthroughwhich theyarecarriedout hasbeen amatterof curiosity. Thus,it is
important to carry out thiesearch.

Socialization process has a significant impact on learning, whiatbasic requiremefotr
boththeinstitutionandtherole performancef thenewcometio the organizationln addition,it is
clear that socialization makes a significant contribution to the adaptation of the employee du
the work process (Ashfortigaks & Lee, 1998; Bauer, Morrinson & Callister, 1998; Fisher, 198¢€
Saks & Ashforth, 1997). It was found that an adequate socialization experience, especially ol
basisof organizationakocializationjs significantlyrelatedto issuessuchaslessrole ambiguities,
higherjob satisfactionandorganizationatommitmentThereforejt is evidentthatorganizational
socialization, performed within the framework of a structured learning or information progra
minimizes the uncertainties that an individuaay encounter in his first job experience and
facilitateshis progressiorin theorganizatiorn(Ashforth,Saks& Lee,1998).In addition,employees
become compatible with their occupations, work environment, and colleagues through
socializationprocess (Champou011).
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While some organizations provide adequate support for the newcomer to adapt to
environment, some prefer not to do anything. Newcomers often proactively seek information
will help their adaptation procesgiowever, the socialization tactics developed by both th
newcomerndthe organizatiorhelpto reducetheuncertaintiegxperiencedluringtheinitial entry
phase of the organization (Bauer, Bodner, Erdogan, Truxillo & Tucker, 2007). In this conte
Feldman (1981), Miller and Jablin (1991), and Bauer et al. (2007) draw attention to three b
factorsfor theemployeeorientation/adjustmergeriod. Thesearedefinedasrole clarity (reference
information), seHefficacy (task mastery), and socaaceptance.

Roleclarity refersto whatis expectear desiredrom theindividualregardindhis/herduties
androlesin theorganizationTherole clarity providesthe structurethatoutlineshowtheemployee
should relate with not only other colleagwesd individuals in the organization but also his/her
professionThebasicfactorsthatwill helptheemployeeawhile ondutyareasfollows: Instructions
or explanations about the job, organizational and professional procedures, organizati
objectives,details of rules, informal networks, responsibilities, and organizational symbols a
principles which exhibit the logic of the work (Miller & Jablit991).

Selt-efficacy means the confidence to learn the tasks required by the new job and to
the roleacquired within the organizatiom other words, seléfficacy contains information about
howwell thenewcomeffulfills therequirement®f therole (Baueretal.,2007).Thisalsoprovides
information about the employee's value and capacity. Ashfatd€Cammings (1985) definddur
main contents within this scope stated as performance feedback, preyeksoment potential,
suitability of social behaviors, and competence of basic skills and abilities. Therefore, the ¢
efficacy of the newcomer fditates the socialization within the scope of these four basic skill
More specifically, these four basic contents facilitate the adaptation of the employee in
socializatiorprocesavhile revealingheemployee'skills andcompetencéAshford& Cummings,
1985).

Social acceptance is related to the quality of the relations with the members of
organization. In other words, social acceptance is defined as the feeling of being acceptec
approved by the peers and an effort to organize themsateesding to the group (Bauer et al.,
2007). It is clear that these three basic elements that become prominent during the emplc
adaptation process contribute to the individual in the socialization process.

When the literature is analyzed, it is urgteod that socialization is examined as a three
stage process, namely gaptry (anticipatory), entry (encounter), and settlement phase
(Champoux, 2011; Bal c1 , 2 0 Oentyy.stagd asl thee anforméti@n9
that the individual hagained about the organization before joining the organization and tl
expectationshathavebeencreatedasaresultof thisinformation. Theentry/encountephasds the
process in which the employees obtain the necessary information usually in tfenfinsonths,
whichhelpsthemorganizeheirrolesin theorganizatioraccordingly(Ostroff & Kozlowski, 1992).
The settlement stage, which is also called change, is a process in which individuals create
own values and a new role, along with tteamands of the organization and the necessities of tt
job (Champoux, 2011).

Some authors (Bauer, Morrison & Callister, 1998; Feldman, 1976; Louis, 1980) use
terms “anticipatory socialization, accomm
to preentry, encounter, and settlement phases, respectively. According to Allen (2006) who t
similar concepts, socialization is a multistage process consisting of at least these three ¢
Therefore, the socialization stage that is expected or dabignthe mind before entering the
organization, i.e., the stage where the newcomer enters the organization which can be called
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encounter or accommodation, and the stage where the employee largely conforms and
managesherole arethestepshatmustbemanageadvell in thesocializatiorprocesgAllen, 2006).
Consequentl vy, It I's I mportant to manage t
because the socialization process through which the newcomer enters the orgateratioimes
how he tries to make sense of the new environment. Subsequently, the way the organizatio
been established and made sustainable can also result to permanerdrgtiecsationally.

Socialization of Academicians

The role of academicianghich is the focus of this study, has two dimensions: "teaching
and "research" in general. Although it is not well known as a third dimension, academicians
have a role of "serving the public" (Bogler & Krentéayon, 1999). Academicians continue to
work both as instructors and students throughout their careers in higher education instituti
Particularly, doctorate education is the first stage that enables these two functions to coe
Prospective academicians often acquire information througlardsewhich enables them to
explore the reality (Austin & McDaniels, 2006). In some cases, they enter the class and gi
lecture. More so, providing a supportive environment and climate for young faculty members
both institutional and professionalcalization is an investment that will enable them to becom
better academicians in the future (Bogler & Krerhlayon, 1999).

While Austin (2002) considers doctoral education as a socializing tool to prepare
academic profession, she stated that theemepce gained in doctorate is the first stage fol
academic career. Accordingly, this stage in which critical learning is required for the prepara
of faculty membershouldbeconsideredothin the contextof theworkplace(organizationaland
in thecontext of the responsibilities required by the profession (professional). Similarly, when
literature is reviewed, it is seen that many authors (Anderson & Swazey, 1998; Golde, 1
Nyquist& Spraguel992;Sprague& Nyquist,1991)stateghatthe poggraduateeducatiorprocess
including assistantship (research assistant) should be considered as the first career ste
academigrofession.

How easilya newfaculty memberadaptdo academidife canvaryaccordingo thetypeof
relationship an indid u a | has with his/ her coll eagues
willingness to bridge over the newcomer to learn both outside and inside of the academic wot
an important factor. Therefore, the newcomer who tries to be a part of the otiganmay be
faced with a challenging process if he/she does not get enough support from the environ
(Cawyer, Simonds & Davis, 2002). Some research on faculties indicates that academic
experience uncertainties about their performance expectation&rn{owing what is required to
successfullyulfill their professionatesponsibilities)andtheyconstantlyfeelisolatedor lonelyat
work (Bowen, 1986 cited in Cawyer et al., 2002; Olsen, 1993). As a result, Saks and Gru
(2018) examined newcomemsbrk engagement in the context of uncertainty reduction theory
According to the researchers, instead of providing the necessary resources to facilitate
newcomer's engagement and socialization, the focus should be on minimizing and reducint
negatiwe effects of th¢ob.

It can be said that research assistants, i.e., young academicians, experience a lot of
bothfor theacademigrofessiorandtheinstitutiontheywork for. Thelack of permanenstaffstate
(job security) theinadequacyf their incomesto covertheexpensesheyneedto makein orderto
continue their academic and social lives, and the anxiety of completing their postgraduate st
in a determined period are just a few of the reasons for accumulated stress. In adt#ptatjon
to a new role such as transition from student to faculty member, balance between Viamklgnd
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life, self-confidence in the scientific environment, and being successful are other causes of s
(Bogler & KremerHayon, 1999)With a successful socialization process, research assistants
get rid of extreme stress situations and easily adapt to both the academic profession an
institutional life of the faculties they work with.

Through the study 018) orkK40 faculty knembersg thedsockdlaatien
of newcomers at universities was analyzed based on contextual and process factors. The re
findingssuggesthatcontextuafactorsarepowerdynamicsyole models organizationatrust,and
trustin top managementOnthe otherhand,procesdactorsincludesocialinteraction information
seeking and knowledge sharing, and participation. When the institutions provide these conte
andprocessudiactors,the newfaculty membersexpresgositivestatementabouttheiradaptation
to the new work setting. Socialization agents (leaders, coworkers, mentors, etc.) are impo
contacts during socialization since these agents often interact with the newcomers, support
and may play a responsivdeavhen needed. These attitudes leave a positive effect and facilit:
newcomers to seek information (Wang, KammeWeeller, Liu & Li, 2015).

Mishra (2020) suggests some strategic factors in higher education such as social netw
social capital, and s@al support. Conversely, Cranmer, Goldman, and Houghton (2019) sugg
thatself-leadershipnfluencesorganizationah e w ¢ o adgusteenandsubsequentommitment
by assisting them in seeking organizational resources. Hence, organizations should #mhan
seltleadership abilities of newcomers. Consequently, the newcomers contribute to their «
socialization by beeproactive.

It is considered significant how the research assistants working in state universi
socialize both organizationally amdofessionally at all stages. Since there is limited availability
of studies on this subject, it is important to carry out this study in order to eliminate this gap,
to assist politicians and practitioners on this point. Thus, the aim of this stiadgéscribe, as a
whole, the organizational and professional socialization process of research assistants who
thefirst phaseof academi@rofessionThereforethefollowing generaljuestionshavebeenraised:

1. What were the expectations atmdughts of the research assistants about the profession
the preentry stage? (b) How were their socialization experiences for the profession at
entry stage? (c) How do they socialize professionally during the settlstaga?

2. How were the institibnal and organizational socialization experiences of the resear:
assistantg thepre-entryperiod?b) How weretheorganizationasocializationexperiences
of research assistants during the entry phase? (c) How do they socialize organizatiol
duringthe settlemenphase?

Method

Research Design

The case study, which is one of the qualitative research patterns, was used in this rese
The aim is to reveal the experiences of research assistants working in state universities rege
professional ath organizational socialization processes. Case study is actually a way of lookin
what is happening in the environment, gathering data systematically, analyzing, and revealin
results.Therevealedknowledgeor outputenablesoneto understanavhy theeventtook placethat
way and what to focus on for further research (Davey, 2009). Case study is a detailed analy:
one person or a group of people. However, in case studies, a case or a situation is more the
an easily identified individualroactivity. The case being researched may be in the form of ¢
activity (e.g., a campus celebration, learning to use a computer) or an ongoing process (st
learning/teaching) (Fraenkel, Wallen & Hy@#12).
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Case study research maylude several cases, i.e., multiple case studies (Gerring, 200
This studyis alsodesignedo investigatehe statusof researctassistant®n morethanonesubject,
including preentry, entry, and settlement periods. Therefore, this research is hamtlbadlistic
multiple case assessment method, which is one of the case study types. Through this desigl
possible to reveal how research assistants socialize and attribute meaning to it. Accordir
Merriam (2013), qualitative case studies haveeghmain characteristics, namely certainty,
intuition, anddescription Certaintyfocuseson a particulareventor phenomenomvhile description
enables intensive depiction of the final output obtained from the case study, i.e., the case L
investigation. Intuition, on the other hand, enables the reader to better understand the case
study which increases the experience or confirms the knowledge gained through the case
(Merriam,2013).Nonethelessnuchattentionhasbeengivento thestudyto ensurehatit hasthese
threecharacteristics.

Study Group/Participants

In this study, the organizational and professional socialization processes of rese;
assistants were investigated. This group, which is accepted at the beginnengf skesgacademic
profession also learns what the profession requires, along with the basic values and norms r
to the organization and its duties. A working duration of at least three years has been accepit
the research assistants in order tovjae the condition to determine their experiences regardin
all stages, including the settlement stage which is the last stage of organizational and profes:
socialization. During the study, interviews were made with the research assistants workin
different departments of the education faculties in three state universities in Ankara.

The study group was formed by the "maximum diversity" method. This method, which
used within the scope of purposive sampling, gives researchers an idea about Xuiownma
differences can be obtained in a small sample. In other words, this method can identify a con
pattern or phenomenon from different characteristic structures (Patton, 2014). For this pury
interviews were conducted with 14 research assistants.aBsistants represented the following
departments: the education administration, program development, assessment and epatuatio
schoolteachingprimaryschoolteachingcomputemndinstructionaltechnologyeducationCITE)
andspecialeducationThedistributionof theresearclassistantparticipatingin the studyin terms
of various variables was given in Table 1.

Table 1.Distribution of Research Assistants

Number of Seniority at the

Department participants university (year)
Assessment anBlvaluation 2 4-3

Special Education 2 4-6
Education Administration 2 6-5
Preschool Teaching 2 4-3

Program Development 2 5-6

Primary School Teaching 2 3-5

CITE 2 6-6

Total 14
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In qualitative studies, study group should be prefemstdad of sample since swsthidies
are conducted with few individuals or units. The individuals or units forming the study gro
should be introduced with all relevant characteristics. Information regarding the context of
study group should also bgmainedhere.

Data Analysis

The interview results obtained during the research were analyzed through aoalgsis.
The opinions obtained from each question in the interview form were deciphered. This was |
coded independently by two researchdrdi u s |, the data were anal
format for the reliability of the study (Cresswell, 2014). According to Lincoln and Guba (19:
citedin Merriam,2013),auditingtechniquas amethodrecommendetbr ensuringnternalvalidity
and consistency. With this technique, an independent reader can verify the research findin
following the methods and ways used by the researcher. Accordingly, an independent resee
who is an expert at qualitative research checked thesctitlmes, and quotations in thigdy.

In order to increase the validity and reliability of the research, rich and dense definitic
were included. Rich and dense description is a technique in which the researcher describe
experiences during datallgetion in a detailed way (Lincoln & Guba, 1985 cited in Arastaman
Ozturk-Fidan& Fidan,2018).In this study,theviewsof the participantsvereincludedwith direct
guotations, and the categories created with these views were clarified. Subsecwentjidity
of the study was tested aldo. addition, participant confirmation was used in this study. The
participant confirmation process involves testing the comments made by the researcher bas
thedataobtainedrom theparticipantsThisis achievedby sharinghemagainwith theparticipants
in the research. This process gives the researcher the opportunity to determine whethe
comments made by the participants based on their views really reflect the experiences expr
by the participanfLincoln & Guba, 1985 cited in Arastaman et 2018).

Interviews were recorded on a volunteer basis for the validity of data collection a
analysis. In this way, data loss was prevented and the data obtained from the interviews
controlled. As suggésd by Freankel et al. (2012), the context of the questions in the intervie
form was explained when needful. Also, based on request, questions were repeated in orc
make the data understandable and consistent. To assess the validity of the dasa theatysles
and the categories' rationality has been continuously examimaddition, the developed codes
and categories have been reported in detail. Furthermore, the opinions of the participants
guotedpartly. Thefindingsobtainedrom thestudy havebeenassociateavith therelevantresearch
findings as the occasion arises. Par tektci p

Findings

In the research, the content analysis results of the information acquired for each questi
the interview form are given below.

Reasons of Being Research Assistant

The reasons that led the participants to become research assistants are presented in

Table 2.Reasons of Being Research Assistant

Total
Theme Basic Quotes View

(f)
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{ Desire to reach mongeople.

Career desire Y Being a dreanpb. 14
9 To advance in theareer.

1 Tolive life meaningfullyandto answeithequestionof

Desire to What isreal.

contribute to T Feelingfree. 3
science and Y Intensecuriosity to science, learning, aresearch.
discover 1 The desire to be in touch with academics, to prod

and to participate in scientifaxctivities.
1 More opportunities than scha@aching.
Desire to take  Providing convenience faelfimprovement.
more 1 Participating in scientific activities more thsechool 6
opportunities  teaching.
1 Being more active than othprofessions.

Attractiveness T Appearing more attractive and reputable than sck

of the teaching or othgprofessions.

profession and 1 The impact of the environment and point of view

external the profession.

factors { Feelingfreecomparedo schoolteachingandhaving 5
a desljob.

{1 Higher salary than public schalachers.

As seen in Table 2, the desire to have an academic cartber nsost stated motivation
among the reasons why the participants become academicians (f: 14). Accordingly, the |
important factor for the participants to choose this profession is because it is their dr
occupation. In addition, the desire to reaabrenpeople and the presence of steps in the fields
this profession are among the other factors that make the profession attractive.

It has been understood that the research assistants' ways of obtaireng pnéormation
about their profession amostly through individual efforts (internet, consulting teachers, readin
relevant regulations, observing teachers in the university, etc.). Their interest in the professi
seen as the most important reason for their research on this issue. In addgi@cademic
professioriooks moreattractiveandmorereputablehansomeprofessiorgroups the effectof the
environment and the point of view to the profession, as well as the thought of having a desk
are among the reasons for choosing this gif@. However, it seems possible to say that ther
are still some research assistants who do not put in any effort to learn something related t
profession in prentry stage. There are also research assistants who learn by letting things
duringmaster and doctorate educatfmocess.

Problems Encountered in the Professional and Organizational Context

The themes in Figure 1 were collated when the expectations of the researchers rega
the socialization practices in the organizational pradessional context were examined.
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Figure 1. Problems Encountered by Research Assistant

As seen in Figure 1, the themes related to the problems faced by the research assiste
theentrystagearedealtwith in two differentcontextsthe organizationahndprofessionatontext.
When the problems related to the profession are analyzed, four basic categories, namely
management, difficulty in scientific and academic processes, work outside of the job descrif
and unethial behaviors, have been created. Similarly, four basic categories have been cre
within the context of organizational problems such as the attitude of administrative st
disreputability, distrustful organization environment, atiters.

The formatte quotations regarding the contents of general themes related to the probl
faced by research assistants are given in Table 3.

Table 3.The Problems Encountered both Professionally and Organizationally
Theme Basic Quotes Total
View (f)

fRetard the works, doing things when goimame.

fInability to have time for himself/herself and for other
Time works. 14
Manageme fTNeed to study out of workingours.
nt Problem 9Too little time left for family and privatkfe.
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fiBecome distanced from the basic information of the fie
havingdifficulty.
1 Inability to attend to surroundings to oEsearch.
finability to participate in discussions about practices in
lessons.
Having 1 Bein_g unf.ar_niliar yvith Fhe _spientific researginocesses.
Difficulty in fHaving difficulty in scientific processes such as acader
writing and datanalysis. 12
c TNot knowing exactly what to do during thesearch
processes.
1The laboriousness of catching up the studies and maki
contributions to thdield.

Academic
or Scientifi
Processes

Working fMore paperwork thaexpected.
not 1Too many administrativeuties.
including ~ flToo many works on the basis of departments rather th 18
Job content courses. Working like a civdervant.
fHaving too many undefinadorkloads.

fWitnessing unethical behaviors of academici
(facilitating the processes of those they see clos
themselves, giving high scores in graduate courses
Drifting helping them to b&enured).
into fFeeling beingised in researdctivities. 11
Unethical TBeing subjected to doing work behaviors such as subs
Situations  for lecturing and readingaperwork.
fBeing forced to give a lesson for undergraduate stuc
without feelingready.

1Beingignored by administrativstaff.
Attitude of TGossiping about themselves with otheademicians. 6
Administrat TCommunication problems and conflicts watthministrative
ive Staff staff.

{Establishing benefibasedelationships.

1Occurring groupsheinglabeled.

fHaving a remote organizationaimate.

fLack of trustworthy people in the acadermanmunity.

{Failure to keep a given secret, spreading rumors, goss
alot.

Distrustful

Organizatio _ _ . :

n f1Knowing everyone by sight only but not getting to krinv

Environme €@l

nt TInability to expess oneseffreely. 24
TExcessive respect and obedience expectatiosigpariors.
fRelationships changing from person to person, based

nepotism.
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TFeeling to be madaeferior.
TNotbeingableto gettherespectieservedio getshortshrift.

Becoming TThe lack in understanding stiperiors. 10
Disreputabl 1Getting physical appearance to intervene like clothing,
e mustache, anbeard.

finterpreting the requirements of the research assistant
position according to theawn.

1To question the nature of the wat&ne.

T Feeling the superiors fall short of thrark.

TNot receiving the necessary academic support from
superiors.

T Official communicatiorchannelsarenotrespectear given
importance. 10

Others iThe job is not being dor@ofessionally.

{Feeling as if one is flogging a deldrse.

{Believingthatthestudiedoneattheuniversitydo notreach
the basigroblems.

It is observedrom Table3 thatthethemewhich revealghe majorproblemencounterethy
researclassistants in regard to the profession is the aspect of working beyond the job descrij
(f: 18). Participants state that they are burdened with too much undefined work and they are ¢
too many administrative duties that hinder their academic lifeadiiition, they express that
research assistants have difficulties in their academic life and do not know exactly what to ¢
scientific processes, especially at the entrance stage. The views of one of the academician
stated that he could spareléttime for his private life and that his work was constantly disrupte
or taken home was gathered under the theme ofrtiar@gement.

In the context of organizational problems, it is important to note that research assist
express their opinions the stoon the theme of distrustful organizational environment (f: 24)
Participants who stated that there are groupings in the organizational environment, whe
nobody actually knows each other and relations are developed based-iotesedts, mostly
compain thattheycouldnotexpresghemselvesreely. Ontheotherhand researclassistantsvho
think thattheorganizatiortheyarein makesheir professiorandtheir positionworthlessalsostate
that they are not respected sufficiently within the orgainon. The expressions containing these
thoughts are gathered under the theme of becoming disreputable. Other themes in the cont
organizational problems are the attitude of administrative staff and other categories that inc
variousexpressions.

Problem Solving Tactics during Organizational and Professional Socialization
Two types of responses were developed when the problems faced by research assi

based on organizational and professional processes were examined. These reaction typ
presented in Figure 2.
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It has been determined that research assistants cope with the problems they encc

Self-Regulation

Adoption

Figure 2. Problem Solving Tactics

during organizational and professional processes by adopting them or-bggsidition intheir

own lives. Considering the information obtained from the participants regarding these !
strategies, it is seen that research assistants mostly tend to regulate themselves (f: 20) to
problems. Participants organize their private lives acogrtlo the problem they encounter by

changingheir prioritiesanddevelopingoehaviorssuchascomingearly,leavinglate,andsleeping

less. Also, they try to cope with the problems they encounter through certain ways sucl
counseling, getting help froraxperienced people, observing, and cooperating. However, it
observed that behaviors such as not questioning, accepting, withdrawing, and not reacting t
problem they encounter are also developed. These statements are gathered under the the
adagption (f: 10). The process of how research assistants learn academic life was examined ar

following statements were obtained in Tasle

Table 4.The Ways of Learning Academic Life

Theme Basic Quotes Total
View (f)
1 Learning througlexperiences.
1 By makingmistakes.
1 Bytryingto getinformationfrom everyrelevantunit

and person in therganization.

Experienc 1 By individualefforts.
es 1 Observing. 23
Initiatives 1 Talking to other colleagues, getting opinions, ani
askingquestions.
1 With experiencgyained ovetime.
1 Endeavoring to enter acadeneigvironments.
1 Via guidance oupervisor.
External T Through reprimands and warnings foistakes
Directions made. 7
1 Urged by obligation in line with the assigneuaties.
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It is observed from Table 4 that the learning styles of research assistants about acad
life takes place in two ways, namely experiences or initiatives and external orientation. The
of aclearjob descriptiorfor researctassistants generacanberegardedgsanimportantproblem.
Based on the opinions examined, it is clear that research assistants learn what their profe
expects from them and how they will enter into a learning process theapghences.

Organizational Activities and Individual Initiatives in Socialization of Research
Assistants

According to the opinions received, it is understood that the universities do not orgar
anyprogramsor launchinitiativesfor researchassistantn termsof learningaboutuniversitylife.
Almost all the research assistants stated that no activity or event was organized for them by
organization in the context of socialization. For example, one of the participants (R2) statec
views adollows:

Mostly, it didn'thappenAs soonasl arrived, | wasgivenadministrativedutiesfrom
four branches and | get membership in four commissions. | learned how things work
these commissions while | was doing those works. | did not participate in any orientat
work. Therefore, my learning anditiatives completely happened due to reasons beyon
my control in line with the tasks assignedrte.

Another participant (A4) expressed her opinion on this issue as follows:

No arrangements such as any event or orientation program were made for
Learning about the culture of the organization was also something | learned throt
experiences. It was very scary at first to find myself involved in works that | did not knc
or were directed. Actually, it's still stressful and scary for me. But | adnthid was
entirelyon my ownto learnaboutworksor anytaskgivento me. If only someonéiadtold
mewherethelibrary or thecafeteriavaswhenl first arrivedatleast.Forexamplesomeone
could come to my room and give a welcome. At those dégisdodespised.

Occupational Integration
The data in Table 5 were collated when the reasons to feel or not feel a $eigegdig
to the profession was examined.

Table 5.Reasons to Feel or not Feel a Sense of Belonging to the Profession and &rganiz
(Integration) States

Total
Theme Basic Quotes View
(f)
Reasons to { Doing scientific research and studies with supeni
Feel aSense othercolleagues.
of 1 When learning more about the professagademically.
Belonging  §Whenlearning and selimprovement is acquired as a
to the lifestyle. 7
Profession  q Collaborating or carrying out a project with people from
otherdepartments.
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1 Attending congresses, writing articles, and participating
projects and scientifievents.

Reasons to { Gettingsupportof theorganizatiorandfeelinglike apart
Feel aSense of thegroup.
of 1 Moreinteractionwith facultymember®f thedepartment.
Belonging { Celebration of specialays.
to an 7
Organizatio
n

1 Demands beyond professiomplalifications.
Reasons to TShowing the practices as if done ideally, butawtally.
not Feela  Y'Worrying about the futurposition.
Sense of TConstantly changing laws create insecurity for the 19
Belonging profession.
to the Y Failure to reveal andetermine exactly what is expecte
Profession  from the professioexactly.

1 Encountering changeable demands, not having fixed

content.

Reasons to | Feeling out of the organizationallture.
not Feela  1Too many rumorandgossips.
Sense of 1Making research assistants undertake the tabich
Belonging officials need talo.

to an 1 Inconsistency between what is done and whsaiid.
Organizatio { Staying in a room far from the department professors14
n rooms, experiencingisconnection.

1 Lack of trust to organizeon members and distrustful
environment.

According to Table 5, research assistants mostly express their opinions on the reaso
not feel a sense of belonging to the profession (f: 19). Reasons such as the lack of an explic
descriptionregarding the profession, changeable demands, worrying about the future of the
andhavingno constantaw to protectthe job arelisted underthistheme More so,thefactthatthe
research assistants do not feel the sense of belongingpoofiession is mostly affected by their
futureanxiety.

Furthermore, research assistants are faced with some difficulties that make them not f
sense of belonging to the organization. For instance, some research assistants feel left out
organizaibn culture and think there are too many gossips and rumors in the organizatic
According to the assistants, there is also lack of trust between organization members and livi
a distrustful environment . T h er, ¢hé mcomsistenay n
between what is done and what is said, and having a study room far from other senior miemb
the department are listed under the theme of the reasons to not feel a sense of belonging
organization.

Although some patrticipants eounter adverse conditions, they think they feel integrate:
with the professioror theybelongto thejob. However it hasbeenstatedhatbeingin adistrustful
andinsecureenvironmenmakeshemfeellike anoutsiderin theorganizationln particular,when
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no effort is made to solve this situation, it makes their organizational commitment dethesse.
throughexaminedpinions,it is evidentthatresearclassistantéeelintegratedwith the profession
because of the willingness twork. However, they do not feel a sense of belonging to th
organizatioreventhoughtheyencountecertaindifficulties. Oneof theparticipant§A9) presented
his opinion on this point &sllows:

| maysaythat Ihavea greatintegrationwith academigrofessionl love searching.
| love attendingcongressesyriting articles,writing projects,andparticipatingin scientific
projects. | may say | have a job that | feel good with. Of course, even if we have sc
troubles, fatigue and intensity, | feebstly integrated with the work. But | cannot sagt
| feel asenseof belongingto theorganizationaknvironmentBecauséhe culturel needto
be in is far from the culture | was used to or imagine until now. There are a lot of rum
and gossip irffaculty. In other words, | am not in an organization that | can lean on al
trust. Unfortunately, | cannot trust most of the people here. Therefore, | may say that |
not feel myself belonging to the organizational environment to a gxéstt.

Thequestiorof “ lydu hadtheopportunity,would youlike to quit academyr changeyour
pr of e dsposedo tAeparticipantandmostof theresearclassistant$7 of them)repliedthat
theywould notwantto quit atall. Theypreferto copewith the stressjntensityof the work,andto
make an effort to overcome even if they have difficulties at times. In line with the opinio
received, it is understood that these research assistants preferred the profession long befor
willingly and fondly, anl did not want to give up their ideals easily due to the difficulties the
encounterednsteadof thinkingaboutleavingtheprofessionresearclassistantshooseo develop
strategies or make some sacrifices to deal with the difficulties they faceviévhe of the two
participants (A2 and A5, respectively) in this regard areliswys:

No, | wouldn't want to. | already wanted this job very much, so | want to do goc

things in the future. | do not regret picking this job. From time to time, | complain k&

cannot spare time for myself. | cannot spare time for my loved ones. Still, | would like

be a part of this profession.

| thought about this a lotn fact, even though | want this profession so much, the
thingsthatmademethink like thatareour statusdeprivationthe mobbingwe experienced,
andsatisfactiorof veryfew of my expectationsAnd all thesded meto think aboutwhether
| should go back to teaching. But | did not want to give up my ideals by saying that |
live the same thingthere. | am trying to motivate myself in this way because we have 1
dealwith thesedifficulties. Thereforethe mainthing thatkeptmein this professionvasto
show that people can be raised without mobbing, while living with theirtlms.

Among the participants, there are also research assistants who stated that they n
consider leaving the profession when they get a chance or another opportunity. For example
of the participants (A4) expressed his views as follows:

Yes, | would. The mairproblem is that it is a very tiring and very stressful
environment. I'm becoming a very panicky person day by day. From this point of view
am thinking it's actually not the right profession for me. If | had the opportunity, | wou
consider teaching athools.

33



Theopinionsof anothemparticipant(A6), who wasindecisiveaboutherprofessiorandwas
hesitate due to the difficulties she experienced, af@llagvs:

| alternate between these thoughts. It is back breaking to continuengarinstantly.
Concerns about exams and completing unending works keep going. The work taken home |
ends and is constantly repeated. When you get exhausted and there is no energy, you fee
occupational and personal burnolrt.addition, you are ira constant race since it operates a
performanceoriented system. Preparing for exams, writing articles, as well as faculty works &
courses you give to undergraduate student
finishedthatyou getsatisfaction.Thereis agoodwhile for it... Sparingtime for my family andme
is very limited, and in this respect, question marks really fly inmmyg.

In regard to socialization, academicians have expressed various expectations about
should bedone both organizationally and individually. The main quotations for the stat
statements are presented in Table 6.

Table 6.Professional ExpectatiolRecommendations

Themes Basic quotes Total
view
1 Conductingorientation meetings farewcomers.
1 Preparation of the first step booklet or guidbéooming

anacademic.

Informative meetings on administratitesks.

Arrangement days for improvement of inforn

relationships such as doidinner.

1 Establishing astandard at a level of university f
orientation and updating or increasing it with chanc¢
needs.

1 Encouraging interdisciplinarstudies.

Organizing seminars that teach academic study and »q
scientificresearch.

1 Holding annual reviewneetings.

1 Holding expeience sharingneetings.

1 Arranging acquaintanameetings.

1 Attainingmentoringandensuringhis processs formally

implemented.

1l

1

1

1

= =4

Organizatio
nal Context

Have the opportunity to choose their oadvisor.
Communicatairectlywith teacherandothercolleagues

Individual Study and do researcha.
Context Developing extraverted behaviors, not being shy, an
communicatingorrectly. 14
1 Improving acceptance or adoptive behaviors, ignorin
problems.

1 Observing behaviors in the organization, followchees.
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1 Participating in congresses, scientific activitiaad
publishingarticles.

It can be seen from Table 6 that research assistants express their expectations
suggestions about their profession under two diffei@pits in the organizational and individual
context. Orientation practices become prominent and it is stated that a standard should be fc
for these practices in universities. Such programs should be updated according to char
conditions and needs1 hddition, formal mentoring practices and organizing seminars to produ
academic and scientific research are among the suggestions. In the individual context,
suggestions are offered for research assistants such as reading a lot and doing ficdkeaircdp,
the clues by observing the behaviors in the organization, not being afraid to communicate,
ignoring the problems.

Discussion

In consideration of research findings, it is obvious that research assistants face n
problems in both professiohand organizational context. These basic problems affect both tl
personahndprofessionalives of theassistantsandtheyfacesituationssuchasjob stressdecrease
in job satisfaction, and burnouh addition to this, other problems include adagtio a new role
in the passing phase from student to a lecturer, inability to balance between work and family
the feeling of unpreparedness in the science environment, having leeositfence, and not
being sufficiently supported and guided. hist study, some organizational and professiona
problemsexperiencedby academicgresimilarto Murray's(2008)researchiesults.Murray (2008)
revealedhatnewstaffin facultiesmostlyfacesissuessuchastime problemshavingto doalot in
lesstime, changing priorities, not getting enough support from faculty and members, and staf
problems. More so, the problems in this context are similar to the results stiithys

Trowler and Knight (2000) revealed in their study that newcomers irathdty are quite
confused about how to work, who is/are the relevant one for some issues, or where to a
Researchers state that some of the participants in their study reached the functional inform
they needed by making a lot of mistakes. Simjlamany research assistants in this study state
thattheyacquiredheinformationtheyneededandlearnedoy makingmistakesor by experiencing
it. To put it more clearly, it is possible to state that newly arrived academicians in universities
mostly left on their own or they encounter very few referrals. Thowleer and Knight (200
emphasize that it is not always possible to simply convey information since individuals learn
inference in a way. Nonetheless, it can be stated that this should nehhapmvery respect and
learning.It will notbecorrectto expecthattheacademicianasho havejust startedo work should
learn the organizational and professional process by accessing information comipietely
themselves. However, expecting the empkyo access information by making inferences or
important issues concerning the profession and the organization may cause alienation i
organization and may also cause things tevging.

According to the research findings, both organizational ritaradsthe requirements of the
job can be quite confusing and challenging for newcomers. Any uncertainty could make
socialization process more beneficial and uncomplicated. As a result, Saks and Gruman (Z
suggest that instead of providing the necgsessources to facilitate the newcomer's engagemer
and socialization, the focus should be on minimizing and reducing the negative effects of the
Theyfurtherdiscussedvithin theframeworkof uncertaintyreductiontheory.In line with this, it is
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necessary to eliminate the situations and issues that create uncertainty in the socialization pr
of research assistants.

Accordingto theresultsof theresearchalmostall theresearclassistantsio notgothrough
a defined(formal) process or program to understand and learn about the profession and
organization they are in. Furthermore, research assistants did not receive significant help
members of the university, faculty, or department in this process. They triesthp get through
this period with their own individual efforts. Wulff and Austin (2004) emphasize that tt
preparation of future faculty members is a process that requires the efforts of current acad
leadersor facultymembersin addition,theyregardthetrainingandpreparatiorof this staffasone
of themostimportantresponsibilitie®f universities As amatterof fact, thesupporigivento young
academics in this process is of great importance (Austin& \\agH4).

It is known that feelings of alienation first emerge during the first phase for reseal
assistant and anxiety occurs reactively in individuals (Cawyer et al., 2002). Therefore, mentc
is one of the most effective ways suggested by many authors (MR@@§, Cawyer et al., 2002,
B a | 2003;Austin,2002)to preventhisissue In additionto this, Murray (2008)who emphasizes
the importance of organizational support and the support of other faculty members fur
recommends the development of progrdaha will reduce stress and give the newcomer a sens
of job satisfaction. However, when the opinions were examined, it is clear that research assis
are left alone in both organizational and professional development processes. Therefore
loneliness or being left by oneself during the socialization phases may also affect professi
productivity and organizational effectiveness infilitere.

According to the findings, research assistants obtain satisfaction far below tr
professionakxpectations when they first enter the organization. This is because they think th
significantpartof theirwork is within the scopeof "officer" duties,notresearclanddevelopment.
As a matter of fact, some studies show that new faculty membemotasatisfied in their work
environment due to the difference between the expectations of many academicians and wha
encounter in real academic life. Inevitably, this will affect their sense of trust and commitmen
the organization. Hence, theylwiot be able to have a positive view to their work environment
This is revealed in the research of Konda
theotherhand revealedn theirresearchhatthedifferencedbetweerexpectationsndtherealities
encountered in academic life generally result in individuals being dissatisfied with their wi
environments. Particularly, the introductory stage of academic life can be challenging
individuals (Cawyer et al2002).

According to Rosser's (28D research, the perceived quality of working life affects the
satisfaction level of instructors. In other words, the satisfaction obtained from work life or 1
problems experienced at work directly affect the intention of individuals to quit their gaiseR
(2004) revealed that besides the individual characteristics, the reason that affects the intents
quit the job of the instructors is the combination of organizational and professional problems
satisfaction. Therefore, the problems faced damicians in the process of organizational anc
professional socialization reduces job satisfaction and introduces the risk of alienation from
job. Similarly, in this study, it is understood that most of the research assistants stated tha
problemsthey encountered in academic life affected their motivation to work and those tl
achieved satisfaction are relatively few.

In a study conducted by Tierney (1997) on university employees, the participants v
expressetheiropinionsabouttheeffectiveressof thefaculty statedhattheyquestionedhenature
of thework theydid andsometimesawit asa "time-consuming’job. Contraryto thosewho think
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that there is a free and peaceful environment at the university, academic lie wary different.
Theparticipantlaimedthattheydo nothaveajob perceivedo bewithin thetime frameof 9 a.m.

to 5 p.m. and their work goes far beyond these hours (Tierney, 1997). In this study, rese
assistantsvho hadproblemswith time managemergtatedhattheyhadsimilar problemg(f:12). It

is obviousthatacademiciang/ho needto work constantlyto getthingsdoneandwho cannotspare
time for themselves, their families, and their private lives have the problem of not being abls
establish a healthy woilife balance.

Gainen and Boice (1993 as cited in Jackson, 2004) revealed that the increase in fa
performance is largely affected by the socialization of faculty members with different eth
groups. Therefore, the existenceddferent groups and various ideas in higher education shoul
be seen as an advantage for organizational efficiency. Also, it should be accepted as an el
that will increase the effectiveness of socialization processes. However, in the study, i
understoodhatthemember®f theorganizatioowhohave* t r owittbothers"andhaveproblems
with different thoughts or appearances make participants feel worthless. This organizati
problem experienced by young academics who think that they do tnibiegespect they deserve
will cause individuals not to feel a sense of belonging to their organization, which will lead to
performancelelivery.Consequentlythis issue which affectsthe natureof socializationshouldbe
seen as an important prebh. Thus, it is not surprising that when the reasons for the participar
to feela sensef belongingto the professiorandtheorganizatiorareexaminedmoreopinionsare
presented on not feeling a sense of belongir2a:

According to Corcoran an@lark (1984), the most important and basic preparation fo
becoming a faculty member is acquired during the postgraduate education process at univer
In this process, the department enables postgraduate students to acquire university disci
conwyknowledgeandskills, andshapeheir valuesandattitudesaboutthefaculty role. The basic
form and functions of postgraduate education are similar in most departments of univérsitie
reality, howeverjt variesby disciplines departmentsandevenbetweerfacultiesandstudenpairs.
This is because in mentoring and teaching processes, faculty members apply different appro
and contents. Therefore, this enormous diversity in the working processes of doctoral educati
notwell knownor understoodevenby policy makersadministratorsandcivil servantsvho affect
academic life, including academicians (Trow 1977, as cited in Corcoran and Clark, 19
Undoubtedly, this different functioning of every academic environment in universitiesanae
employees to never be sure of what awaits them before entry. The fact that the employee's
entry expectations do not match up with the expectations and disappointments encounter
organization may be the result of these differences. Therelift functioning and structure of
academic environments in universities may be due to the autonomous nature of such struc
Undoubtedlytheexistenceof freepracticesn educationaénvironmentslsoreflectsthe natureof
what should be in acadentdowever, it is necessary to bear in mind that political or maliciou:
manners and approaches may be caoigd

It is significantly important to see the profession of academicians and the system they
in asakeyjob sincetheyprepareandtrain memberof almostall occupationagjroupsin thesociety
(Clark, 1986). However, the fact that there are different practices and expectations regar
preparation, the improvement, and conducting or discipline of the academic professiothtause
occupaion to be greatlyaffectedby the interestsandcareerstepsof theinstitution. More thanhalf
of theparticipantsn this studyareworriedaboutwhethertheir positionwill besteadyin thefuture.
Employees also state that constantly changing laws or regulations create insecutitg for
profession,and this situationis increasingwith the experienceof favoritism within the
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organization. For this reason, the uncertaimtyfluctuation of the career steps on the basis o
universities significantly affects the integration of research assistants with the profession anc
organization.

Conclusion and Suggestions

Socialization in higher education does not go through arebppsible or explicit process
completely. Understanding the existing culture, symbols or instrumental activities and workin
the organization is mostly left to the employees to make sense of it. The fact that the majori
academicians trying to undgand both professional and organizational life by accessing ta
knowledge by themselves indicates that socialization processes do not work or are not carrie
effectually.Accordingly,thereis aneedto implementformal practiceanda detaileddiscussionon
organizational socialization umniversities.

In thestudy,it is observedhatparticipantsaaremostlyaloneduringtheiracademidife. This
information needs to be supported by quantitative research. The fact that the ways of obta
information about the profession and their organizations before and after the entry period
usually learned by individual efforts proves this argument. Research assistants who cannot
theirrolesadequatelyacemanychallengingsituationsndividually. To overcomeheseproblems,
academicianmakeconcessionto their privatelives andspendmostof theirtime to completetheir
works. This seems to be the result of academicians' failure to establish -ffevbedance to a
largeextent.

Socialization agents such as-workers, mentors or senior faculty members should b
appointed. This practice whereby the newcomer can learn organizational and professional
from a senior colleague may also strengthen the supemssstant relatighip at universities.
However, as stated by the participants, factors such as workload, conflict of interest,
indifferenceor inadequacyf thesupervisocauseshequality of thisrelationshipo bequestioned.
Duringtheentryperiod,it couldbecompellingandeventhreateningor thenewcomersTherefore,

a mentor is needed to overcome the alienation, learn the profession completely, and faci
engagement in the organization. Furthermore, there is a need to implement certain prograt
each uiversity regarding the socialization of research assisthrissalso recommended that the
socialization process itself should be carried out within an accredited program. The autonor
structure of universities and even the fact that each departmerdifferent functioning and
perspective from each other makes it difficult to adopt common or similar attitudes. However,
first phase for the research assistant, which is considered as the beginning of the acac
profession and when the basic feetirgpout the profession are shaped, is so important that
cannot be ignored. It is understood that direct assistance, guidance or mentoring are ne
especially for time management, understanding scientific/academic processes, and lea
organizationahorms and/alues.

In the study, it was stated that anservice training or meetings are not held for them.
Although some activities are carried out, it is clear that this is not enough. Programs offere
universities such as-service training and sa@nars should be considered as a socialization toc
for bothnewcomersandseniorsThisis becauséhe meetingsandeventspresentan opportunityto
share values and socialize meftectively.

In the study, some research assistants stated that theyth@regrofession and believed
thattheywill doit withoutventingout. Theseresearclassistantgspirehopefor universitiesThis
could be the result of adopting stdhdership behaviors even though they encounter son
uncertaintiesdrawbacksor lack of a guide. Throughthis means they can managethe process
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easily and overcome the challenges. Therefore, it is suggested that research assistants shc
encouraged to adopt sé#fadership attitudes and directed accordingly. Tthesy could behave
proactively, contribute their own socialization, and improve organizational commitment &
adjustment.

It alsoseemsreryimportantto havelaborjob protectionfor theprofessiorandto takelegal
decisions in this regard. In the studtyis observed that the research assistants' anxiety about t
future mostly affects their sense of belonging to the organization and profession. There is a
to understand the nature of higher education today. For this reason, it is recommended
extensive studies should be carried out on not only research assistants but also on other
members iruniversities.
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Abstract

Access to youtfiriendly services is critical to ensuring Sexual and Reproduéteath
and Rights (SRHR) and the psychological weding of adolescents. This qualitative study
explored the innovative teaching approach
rights education during the COVAD9 pandemic in the Oluno cintuA sample of 10 Life Skills
teachersvaspurposivelyselectecandindividual faceto faceinterviewswereconductedDatawas
analysed using a thematic approach. The findings revealed that the radio, WhatsApp, recc
audiosandhandoutavereusedto engagdearnerson sexualreproductivenealthinformationwhen
schools were closed. It is further established that WhatsApp and the radio were the mainly
methodsecauseheywereappropriateanduserfriendly. Thefindingsalsoindicatecontradictiors
in the Life Skills teachers’ experiences
connectivityin remoteareasThestudysuggestetheprovisionof freedatato learnersandteachers
to enable the timely teaching and learning ofrilgat and ageappropriate Sexual Reproductive
Health and Rights information (SRHR).That underscores the urgent need for schools to a
modern learning to be proactive in training of both teachers and learners on the use of va

technological devicesicase another Eandemic hits the countrz ifuhee.

Keywords: Sexual and Reproductive Health, Contraceptive, Adolescents, Sexuality,
Comprehensive

Introduction

Background of the study

Sexual and reproductive health and rights are critical entitlements best supported thrc
human rightdbased approaches empowering rightders to claim their rights and duty bearers
to fulfil their obligations. McGranahan et al. (2021) believe thatyeperson is entitled to good
sexual and reproductive health. This involves being free from sexually transmitted infectic
gendetbased violence and maternal mortality, and being able to access essential health ser
The current rapid changes happenin the world, such as urbanisation and migration, have
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motivated how knowledge about sexuality is imparted to adolescents. Moreov
telecommunications of many types have expanded around the world carrying ideas aldht se>
unpreceénted speed and quantity, which have had profoundly negative impacts on young pe
(Bilinga & Mabula, 2014). In 1978, several organizations such as World Health Organizati
(WHO), United Nations Educational, Scientific and Cultural Organization (UNB0QJnited
Nations International Children's Emergency Fund. (UNICEF) proposed various initiatives
introduce health promotion in schools. One of those initiatives was the Ottawa Charter, draw
in 1986. That recognised the importance of health edurcat achieving the wellbeing of all
individuals(Okoro, Takawira& Baur,2021).Consideringts significancethepromotionof health
and healthy lifestyles has been promoted to prevent diseases and improve people's quality ¢
As aresult,schooldhecomeoneof thekeyplayersleadingtherolein the promotionof health.That

is betterhighlightedby UNICEF (2016)that, afterthefamily, schoolsoccupya centralplacein the
community and thus become important places of learning for childrerstamdlate or initiate
changeln thecontextof SRHR,schoolsareentrustedo carryoutactivitiesthatimprovethesexual
health of the entire educational community by providing knowledge and halutsrfprehensive
care of peopl e’ ers (Baraghididero &féreziome; 8020a Rételorge et
al.,2016;PérezJorgeetal., 2021)definehealthpromotionstrategiesn the schoolenvironments
activities that focus on improving the health of the entire educational community and the nee
influencethe physicalandsocialenvironment@&ndpoliciesof healthpromotionthroughthe useof
appropriate school programmes that promote their sexual lteaiopment.

Despite that significance, in most traditional African societies, incluNisgibia, sexual
and reproductive health topics are seldom discussed in family settings. According to Tala
(2007), openly speaking about sexuality and sexual relationships is considered a taboo in |
cultures As aresult,alot of peoplegrow up without havinghadconversationaroundsuchtopics.

In exceptionarethoseconsidereaeadyfor marriageghatareadvisedon howtheyareexpectedo
conduct themselves in their marriages. That, in principle, relegates learning about sexual
reproductivehealth to being engaged in relationships with the opposite sex, through peers, pt
health educators, friends and to a lesser extent, relatives. That being taken out of the cu
context’'s risks distorting t hesexual andtrepraductive f
health information as depicted in the different information platforms across traditional and r
media. With the growing demand from adolescents for sexual and reproductive health and r
information, it is imperative that whahey receive is not only comprehensive but accurate. T
bridge the existing information gap, there is a need to actively avail as many trusted he:
promoting channels and programmes, including thosehatol.

For this reason, after independence in 19B@mibia adopted the World Health

Organi zation’s Health Promoting School I n
the Vision 2030 goal of ensuring equity and access to quality education for all Namibig
especially young people (MoHSS, 2015) Nami bi a’s School He al

complements the Eastern and Southern African (ESA) Commitment on Comprehensive Sext
Education and Sexual and Reproductive Health and Rights. Such initiative strives for imprc
accesso qualitysexualty educatiorandreproductivehealthservicedor all youngpeopleIn other
words, schools are to ensure that learners are educated about the benefits and risks of enga
early sexual activities, appropriate use of contraceptives, rights to fremfanded choice in
respecbf sexualmattersandhealthcareinformation.To attainthat,it wasthenexpectedor each
school to have a comprehensive plan focused on comprehensive sexuality education, tet
pregnancyprevention physicalfacilities, environmentahealthaswell asscreeningandphysical
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examination of learners.

Dueto the COVID-19 pandemichowever the provisionof sexualandreproductivenealth
and rights education was disrupted. That triggered many countrieggateimarious strategies to
halt the spread of the virus and ensure the continuity of education. In an attempt to contait
virus, Namibia closed all educational institutions temporarily and resorted to the distance lear
programmes and platforms. Fexample, the government through the Ministry of Education, Art
and Culture (MEAC) had set up several guidelines and regulations to ensure the continuit
education for all learners (MEAC, 2020). As such, learning and teaching should be provided f
a distance approach such as tddeme workbooks, online learning, radio and television
programmes and others online platforms. The purpose was to support learners to continue
education using different teaching platforms. Teachers, including thosmsésp for Life Skills
subjects, were expected to implement strategies to support learners to continue learning. O
the strategies was for teachers to develop materials and create learning assessment activit
learners. However, due to the thredtCOVID-19, schools in Namibia faced a challenge to
continue providing comprehensive sexual and reproductive education while keeping the teac
and learners safe from a public health threat that was spreading fast and not well understood
result,the closure of schools did not only disrupt the delivery of education but it also depri\
schoolgoing children access to contraceptives and other essential services such as s
reproductive health. The World Health Organization (WHO, 2021) definesofegtive Health
asastateof completephysical,mentalandsocialwell-beingandnot merelytheabsencef disease
or infirmity, in all matters relating to the reproductive system and its functions and proces:
According to Temmerman, Khosla and S2914), universal access to sexual and reproductiv
health is vital not only to achieve sustainable development but also to ensure that this
framework speaks to the needs and aspirations of people around the world, thereby leading
realisation oftheir health and human rightis.is only then that people can have a satisfying an
safesexlife andthattheycanreproduceandhavethe freedomto decideif, whenandhow oftento
do so.In other words, it is a holistic sexual reproductive approauth,rmt merely the absence of
diseaser infirmity, in all mattersrelatingto thereproductivesystemandits functionsandprocess.
Against that background, and to understand the teaching of sexual and reproductive healtt
carryoutthis studyin Olunocircuit. Olunocircuitis locatedin Ondangwaandis oneof thecircuits
in Oshana Directorate of Education. The circuit serves schools in Okatyali, Ondangwa urban
Ondangwa rural constituencies. The circuit comprises thirgyschools and has a pdation of
three hundred ninetiwvo teachers and eleven thousand and sitylearners. Since Ondangwa
town forms part of the important commercial hubs that provide employment opportunities
people in Namibia, the town (like others) experiences a rapaedof urbanisation and an influx of
peoplefrom differentpartsof thecountry.With urbanisatiorcomesherisk wherebysomelearners
become victims of being sexually exploited by people who have the means to entice them. T
that become victims ristalling pregnant and possibly draqut of school. Worrying statistics to
thateffectindicatethatthreethousandix hundredandeighty-three(3683)schoolgirls in Namibia
became pregnant when schools were closed temporarily from March to August 2@8héng,
2020). Such girls did not return to school when the schools reopened in September 2020 be
of fear and stigma. Such information whether directly or indirectly attests to the importance
providingsexualandreproductivehealthandrightseducationto schootgoingadolescents order
to curb early and unplanned pregnancies and giving them a complete state of physical, ments
social weltbeing in all matters relating to the reproductive system. There are few studies
Namibia in which scial media approaches or technological devices that can be used hyfboth
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Skills teachers and learners during the pandemic are deterrtireedherefore, thought that this
studycancontributeto thebodyof knowledgeandliteratureon innovativeresponseso useduring

a time of crisis specifically in the teaching of SRHiRessence, the study was conducted to finc
out the innovative responses, subject content and assessment tasks related to reproductive
thatlearnersengagd with whenschoolsvereclosedduringthe COVID-19 pandemian the Oluno
circuit, Oshana regiorit is of great importance to explore the innovative teaching approaches
SRHR education in the Oshana sample because the Namibian Newspaper journalisalddey
(2021) reported that close to three thousand school girls in the Oshana region did not retu
schoolin Septembe2020whentheschoolsreopenediueto pregnancyThereforethefindingsof

this study may constitute a resource for determining #s approaches to disseminate SRHR
information to learners when Namibia experience another pandemicfutuhe

Literature review

Innovative teaching approaches of adolescent sexual and reproductive health and
rights education during COVID-19

Thereis agenerabeliefthatastheworld facesthis unparallelecchallengethecritical role
that schools play in supporting the health and wellbeing of learners, and indeed the whole sc
community, through school health and wellbeing programmes, has bewore@ppreciated than
ever. Worl dwide, ministries of education
during school closures. Those include the much needed support services including he
promoting learning resources, counselling, @l ws sexual and reproductive health services. S
doing recognises that health and social issues impact education and demands an urgent ne
the aforementioned much needed suppertices.

Every individual, including adolescents, is entitled to SRAfRrmation (United Nations
International Children's Emergency Fund, 2016). A central feature underlying this concept is
everyone has the right to make his or her own choices about his or her sexual and reprodt
health.It alsoimpliesthatpeopleshouldbeableto havea satisfyingandsafesexlife, thecapability
to reproduceandthefreedomto decidef, whenandhow oftento doso(UNICEF,2016). Ensuring
everyonas protectecby SRHRdoesnothaveonesolution,butit includesvariousinitiatives. Those
include comprehensive sexuality education, access to a range of modern contraceptives
abortion services, and treatment of HIV and other Sexually Transmitted Infections (STIs). In
context of this study, innovation denotes iriitig new youtkfriendly services to ensure sexual
and reproductive health as well as the voeling of adolescents during the COVID pandemic.
SexualReproductiviHealthandRightsincludesthedifferenthumanrightsrelatedto sexualityand
reproductionsuch as sexual health, sexual rights, reproductive health and reproductive rig
Denno,HoopesandChandraMouli (2014)view SexualandReproductivedHealthandRightsasan
essential building block to achieving gender equality. Thus, access to congwrelealth care
that includes sexual and reproductive health can change the course of a person’'s life and se
up to reach their full potential. Likewise, as Temmerman et al. (2014) underline, SRI
encompasses efforts to eliminate preventable matanthineonatal mortality and morbidity. It
further extends to cover quality sexual and reproductive health services which incli
contraceptiveservices SexuallyTransmittednfections(STIs),violenceagainstvomenandgirls,
as well as sexual and repradive health needs of adolescents. In essence, reproductive rights
the rights of individuals to decide whether to reproduce and have productive health (Temmer
et al., 2014). This idea is organised around the fact that may include an individtu&b pdgm a
family, terminate a pregnancy, use contraceptives, learn about sex education in publi@adhool
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gain access to reproductive health services. Furthermore, rights to reproductive and sexual |
constitute the rights to Bf liberty and the security of the person, the right to health care a
information, the right to nodiscrimination in the allocation of resources to health services, ar
their availability. On a broader spectrum, it also encompasses the rights to autombprivacy

in making sexual and reproductive decisions, as well as the rights to informed consent
confidentiality about health services.

In their study aimed at evaluating the effectiveness of approaches to disseminating St
information, Denno, Hgmes and Chandislouli (2014) share four approaches.Those
dissemination of SRHR information as a facHiiggsed, oubf-facility, intervention to reach
marginalised or vulnerable populations, and intervention to generate demands and/or comm
acceptanceThe study discovered that approaches that used a combination of health wo
training, adolescerftiendly facility improvements and broad information dissemination vie
community schools, and mass media were more effective. Another study by Bhatia, &rijg
Parekh (2020) suggested six innovative approaches that schools can use to provide reprod
sexual health care services to learners during the lockdown. They recommend the use of :
media and phone calls to connect with students virtuallyyset phone line to allow students to
reach the clinic at any time and inquire about social and reproductive health services; use a s
line like GoogleVoiceto allow studentgo reachclinic staffattheir convenienceyploadvideosto
social mediaoutlets to educate students virtually on sexual and reproductive health; use a pi
server and video conferencing to improve the contraceptive counselling experience for stuc
andprovidersanddispensénormonalcontraceptiven alternatdocationsor via pharmacydelivery.
Another study by the European Parliamentary Forum study on Sexual Reproductive Health
Rights during COVIDB19 (2020) states that new technologies are also key for the provision
Comprehensive Sexuality Education (CSE). Furtethts, many countries, including Sweden
and the Netherlands, are strengthening the accessibility of CSE online: both by providing SF
information and education directly on their website and through social media (Facebc
WhatsAppandInstagram)andby providingteachersvith CSEpackageshattheycanusefor tele-
schooling.

Correspondingly, Van Dijk (2013) emphasised a greater devotion to ensuring structul
well-funded, and adequately prepared human resources tutorial programmes, which operate
atmospheréhataccommodatekCT infrastructureMaton (2015)supportedhatto enhancetudent
engagement via tutorials, there should be support and development programmes tha
comprehensible, directed and underpinned by contextually applicablg Hmebresearch tauild
teacher’ s knowkfeedivglg. and expertise

Programmes to promote the psychosocial wellbeing of adolescent parents

An educational programme, as described by Garcia, Peréz, Comas, Rodriguez and NV
(2021), is a set of activés that provides knowledge, skills, abilities and competendiesrters.
Programmes that promote reproductive health also have the objective of developing health i
educational community. As highlighted by Pedexge, Conzalekius, Rodriguezlimérez, and
Arino-Mateo(2021),it is ateachinglearningprocessn which healthis workedon andthe quality
of life of people is promoted, letting critical thinking, affectivity, problsaolving and social
relationships to developn addition, preventiveprogrammes targeting adolescents are mor
effective if they take an integrated approach. That includes several stakeholders at the level «
broader environment (e.g., teachers, health personnel, parents), and ideally also includes ac
influencemacralevel factorssuchaspoliciesthat facilitate the implementatiorof programsand
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promote health (Green & Kreteur, 2005). Concerning STIs prevention, a study by Ross, Dick
Ferguson (2006) reveals that interventions targetingeadehts are more effective if they target
sexually inexperienced youth. Kirby, Obasi and Laris (2006) echo that interventions in gene
also inclusive of STlIs prevention interventions, should be reséasdtd and evaluated in studies
with rigorous resaah designs and data collection instruments of high quality. By the same tok
recent years have seen dramatic growth in programmes designed to provide psychologica
communitybased support to children and families experiencing distressing situdtt@study

of LePlatte, Rosenblum, Stanton, Miller and Muzik (2012) on mental health in primary care
adolescent parents opine the comprehensive array of services. Those include services sl
primary and mental health care, counselling and psychajiiieExpounding on counselling, it
includes parenting counselling, couples or group intervention programmes, and referral
complementary services and social support programmes. Schooldrageainmes on the other
hand must be implemented to supporhtege parents. These types of programmes have prov
the potential to enhance positive outcomes for young parents and their children. On the cont
although schoebased programmes positive benefits are observed, these programmes often
no access thealthcare clinic services. In their evaluation study on students' satisfaction with
tutoringmodels PerezJorgeetal. (2020)revealedhatFaceto faceandWhatsAppplatformswere
highlighted as the predominant tutoring models. Similarly, PathedaMeataar and Dippenaar
(2020)mentionedutormodelsin educatiorin theirstudyof goodpracticesn tutoringprogrammes

in high institutions in South Africa. It was discovered that education lecturers adapted t
practices that best catered forthee eds of students and in r
Based on the evidence on interventions in the literature, it is still critical to identify psychoso
interventions that are specifically tailored to support the wellbeing of adolescent maxtiders
fathers inNamibia.

Statement of the problem

When the coronavirus hits the world, Namibia was not an excefiaurb the spread of
thevirus, Namibiaclosedall publicandprivateschoolsandshiftedteachingandlearningto home
school. The dire situation led to a divisionlatbour.As a result, schools were tasked to develor
learning materials and assessment tasks and activities for the learners. As for the parbatk, th
to shoulder the responsibility of collecting assment tasks from schools, supervising childrer
learning and completing assessment tasks at home and submitting the completed assessmel
back to schools for marking. As shared earlier, a lot of learners countrywide fell pregnant du
the school @sures. In Oshana alone, close to three thousand schoolgirls in the Oshana re
became pregnant when schools were closed temporarily from March to August 2020 and thu
not return to school when the schools reopened in September 2020 (Nde3@2Rle,

Objectives of the study
The objectives of the study are to:

ajestablish innovative teaching approach
reproductive health and rights information in the Oluno circuit duringpttielown;

b) determine programes used to promote the psychosocial Weihg of adolescent parents
in the Oluno circuit during thieckdown.
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Methodology

Research Design

The study used a qualitative research approach with a multiple case studies desig
essencahestudysoughtto exploretheinnovativeteachingapproaches disseminatea d o | e s ¢
sexual and reproductive health and rights information during the CQ9lpandemic. The
gualitative approach is deemed suitable to gain adepth understanding of fgai c i p a
experiences in responding to adolescent s’
psychosocialvellbeingof youngparentsduringthe COVID-19 pandemicFurthermorel.ife Skills
teachers were engaged to obtain a-fuiestd account ofheir innovative approaches and the
programmes they deemed helpful to improve the health anebeiely of learners. Qualitative
researchs usefulin studyinganoccurrenceavithin thesettingin whichit naturallytakesplaceand
is usuallysupportedy collectivemeaningrom peopleinvolved(Denzin& Lincoln, 1994).As du
Plooy-Cilliers, Davis and Bezuidenhout (2014) stated, the qualitative research approach prov
anopportunityfor researcher® engagevith participantsastheyexpressheirviews,opinionsand
ideas on the problem under investigation. A case study design enabled the researchers tc
explore within participants’ natwural cont
lived experiences concerning innovative methbds ey empl oyed i n res
sexual and reproductive health and rights during the CGMDpandemic. In addition, this
approach provides strong insights experiences in alifeaetting and protect the anticipated
meaning. Researchers vitaneen (1998) and Mahajan (2018) believe that a case study des
creates knowledge of fundamental social practices and significance in a business or manag:
environment especially which would prove problematic to produce given a qualitative reses
standpoint.

Sample and sampling procedure

A samples definedasasmallersetof datathataresearchechoose®r selectdrom alarger
population by using a praefined selection method (Bertram & Christiansen, 2014). As suc
purposeful sampling technig was used to include Life Skills teachers of the secondary pha:
The chosen sample was, therefore, a total of 10 Life Skills teachers from secondary schools i
Oluno circuit. Such teachers were selected on the basis that they had been teact8hkdld.ife
subject for two consecutive years. Furthermore, those experienced about the phenomen
interest, available and willing to participate were affordetdance.

Instruments and techniques

The study used interviews to collect data. The usetefviews allowed the researchers to
explore the responses from the sample group while providing quality outcomes (van Esch &
Esch, 2013). Onen-one semistructured interviews were used to elicitdapth informatiofirom
the participants. Thus, usinobing and opeended questions allowed participants to be frank
andsharandependenthoughtsandexperiencesyhichmaynotbepossiblan afocusgroupsetting
(Harrel & Bradley,2009).

The interview process was guided by an interview guide. ihtexview guide was
developedo ensurdhatnoneof theimportantissuedo bediscusseds left out of theconversation.
Theinterviewguideto which Life Skills teachersesponded@overedhefollowing questionsWhat
types of innovativapproaches/responses did you use to ensure continuity of Rephbductive
educatiorof learnersat your schoolwhenthe schoolswereclosedAVhatwasyour experiencéike
in using those approaches/methods? Which approach (Mobile apps) were eiffiective
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using/applying? Which mobile apps were mostly used by learners and why? Whatsdexbl
SRHR education programme was available for learners during the lockdown? What content
covered in these programmes during a lockdown? How skfategere these programmes? and
any referral made to the health clinic during the lockdown?

Data Collection Procedure

Prior to conducting the interview, permission to conduct the study was obtained from
Regional Director of Education, Arts and Cultumehe Oshana Region. The purpose of the stud
was explained to the participants before the interview took place. Further, the participants
their prior consents to participate in the study and were informed that should they f
uncomfortable and tlyewanted to withdraw at any point, they were free to do so. To ensu
confidentiality and anonymity, the authors did not use the real names of participantd.sThus.
Ls 2, andLs 3 were used instead. The interviews were conducted over four weeks13om
September to 8 October 2021. Participants were interviewed in the office of the Life Sk
teacherslnterviewswerecarriedout afterschoolhoursandlastedfor approximatelyanhoureach.
That was done to avoid disruptions to the normal schooliégesiv The researchers opted for
interviews as Bertram and Christiansen (2014) accentuate that interview is the best meth
collecting data when you inquire about the ideas, beliefs, views, and opinions of the particip:
The parti ci p a&nrtosdéd bynottaking assno interviewee preferred to be audio
recorded.

Data analysis

Theraw noteswereanalysedisingthematicanalysis. Thehematicapproachwhich refers
to identifying, analysing and reporting patterns or themes across theéegated suitable for this
study (Creswell, 2012). This involves several steps, namely: becoming familiar with the date
repeated reading of the transcripts, developing initial codes throughylilvee analysis of all
statementghatreferredto participa n tineovativeapproaches/responsesedto ensurecontinuity
of Sexual Health Reproductive education when the schools were closed during the-C®DVIL
pandemic, searching for “patterned respon
themes thiaspeak to the phenomenon of innovative responses to SRH education, (e.g. identif
repetitionsn contentbothwithin andacrosgheinterviews),anddevelopingsuperordinat¢hemes
by looking for interconnections and overlaps among the themes (B&tmistiansen2014).

Findings

The analysis of data followed a thematic approach with emerging codes being clust:
into themes. The themes emerging from the-amene semstructured interview are the
innovative teaching approaches used to ensureincityt of Sexual Health Reproductive
education, experiences in using the approaches and programmes that promote the psychc
well being of adolescents’ parents. These
findings in the next section diis article. Verbatim quotations are used to support findings fror
the study.

Theme 1:Innovative teaching approaches used to ensure continuity of Sexual Health
Reproductive and Rights education during lockdown

In times of crisis, one needs to improvesad capitalise on the resources at hand. Thus
many countries in light of the COVHD9 restrictions have enacted new and precise provisions t
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guarantee access to SRHR services during the crisis. Equally, numerous governments
removed procedural or administrative blockades and adapted service delivery approac
encompassing providing counselling services through phone or online consultations. When
Skills teachers were asked to share their views on the innovative approachaessedteto
communicate and disseminate SRHR information to learners when the schools were closed c
COVID-19, the most common response was WhatsApp. They attribute the high usage rate t
reason that both teachers and learners found it easy to uséopison can also be linked to the
reasoning that prior to the COVID 19 pandemic, WhatsApp had been being used as a conve
communication platform by families through creating WhatsApp groups. Such groups se
significant roles including discussingniidy matters considering COVH29 health protocols of
physical distance and number of people at a gathering. In that vein, teachers indicated that
parents shared the smartphones with their children so that they have lessons with teac
Cementing tb usage of WhatsApps5 statesthat | used What sApp mosHt
request. Learners were willing to participate by posting questions and | had to provide answ
This was easy as we cr eat e dOthar thanONhe&pp, Lsb a |
mentioned wusage of Z o &ometinss | used doomi sesdiang aftér iw
arranged the suitabl e tUnlikelLs35yothterhparticipamts gated thad
theyuseddifferentplatformsfor easeof communicationwhichtheydescribeashavingbeenmore
convenient to assist learners. Of those platforms include the radio, social media, animated vi
recorded audios and hawodts. For instance, participant (Ls 7) used the radio for makin
announcementsn whenparentsshouldcollectactivitiesfor thelearnersat school.In hervoice,” |
usedtheradio, butsomeparentsfailed to collecttheirc h i | dnaterial€frem school.lt seemed
that some of the parents were not listening to the radio for the datew/éneyexpected to collect
learning materials and assessment tasks forthdiri | dr en o .

Theme 2:Experiences of participants in using innovative teaching approaches

It emerged from the interview that participants experienced the use of innovative teact
approachesglifferently. Someof theparticipantdelt thatit wasagoodopportunityfor themto learn
newtechnologyskills while othersweredisappointedndfoundit asawasteof time. Forexample,

6 of the 10 participants claimed that it was not a gaqekrience for them when they were trying
to engage learners academically when schools were closed. For them, it was a waste of pa
| earner s’ assessment activities were not
materials from schools. Ehparticipants considered the pandemic as a time of change ¢
highlighted poor internet connectivity, poor feedback from learners, access to working devi
technologygdatainsufficiencyandlearnerslack of interestin schoolwork asbadexperienceshey
had at the inception of virtual teaching dedrning.

Oneparticipant(Ls 2) remarked:| thinkit wasa wasteof papersbecauséearnersdid not
learn anything as work were nota r k e d 0 .

Anot her participant’ s onfelparent®l) demXpediiesne
when they were needed to come to pick | ea

Anotherone(Ls 7) claimedthat:“On oneside,it wasgoodsinceit wasusefulto some put
most learners had no access to the devices to getftrenatior?

On the other hand, some participants felt that it was a very good experience for t
teacherandparentsassomeparentsveretakingtheir childreneducatiorseriously.Forthem,this
exercise strengthened teaciparent and parerthild relationshipsand communication. One key
informant had this tsay:
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il exchanged cel |l phone numbers WwithLpall.
Anot her one Alfparents Baye my pontacendmber‘and each will call if
experiences any difficultieso.
TheotherparticipantgLs 10) stated: Parentsaretakingtheir childreneducatiorseriously
because every parent made sure to collect tdivities' .

Theme 3:Schootbased Sexual Health Reproduction and Rights (SHRS)ducation
programmes and content covered during théockdown.

Regarding the question on the programmes that were available for the learners durin
school closure, the participants cited parenting counselling programmes, counselling serv
social suport groups, and social grant initiatives. Of the 10 participants, only 2 reported hav
used referral services during the school

In terms of the content, key informants remarked that they covered CO¥I@lated
information, personal hygienalcohol and drug abuse, Sexual Transmitted Diseases (STDs) &
Sexual Transmitted Infections (STIs), teenage pregnancy, gbaded violence, stress
managemengndroadsafety.Oneparticipant(Ls 6) said:fi lcoveredopicssuchasearlyteenage
pregnancy, alcohol and drug abuse, sexual reproductive health, HIV & AIDS, and form
c ommu ni Aaothérone {Ls 9) addeé:1 covered how to handl
stresso

On the question of whether these programmes were sudcessfat, participants had
different views. Some of the participants felt it was successful as learners were kept busy r:
than walking around with no purpose.

It wasveryeffectiveand successfubecausdoth parentsandlearnerswerewilling
to have pen conversations even though credit [airtime] became a challenge
them[Ls10].

Anot her one (tlbdakssinple, bueleamérd leamt:a lot'which may help
t hemo.

However, other participants felt that programmes were only successful taseahtehad
access to smartphones and network connectivity. That means, those who had no access wer
out.

One participant reflected on the success of the programmes and noted that:
nlt we8% suéc@ssful. Some learners did not access the network and some learners had
limited access to their parents or guardians cell phofies8].

AnotherparticipantLs 7) addedfi T hweegepartly successfuthosewhohadfull internet
accesdenefitted and those who were far in the remote areas were leftontargll e ct e d C

Discussions of findings

Innovative teaching approaches used to ensure continuity of Sexual Health
Reproductive and Rights education during lockdown

TheMinistry of Educaton, Arts andCulturetried to implementinnovativewaysto support
|l earner s’ health and well being during sch
recognition that health and social issues impact education and connecting school famhilies
muchneededupportservicesfrom healthpromotinglearningresourceso counsellingandsexual
and reproductive health services. The results revealed that Life Skills teachers used the 1
WhatsApp, recorded audios and handouts to engage leanesexual reproductive health
information when schools were closed. The study further established that WhatsAppradis the
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werethemostpredominantlyusedmethoddecausdéearnerdoundthemmoreappropriateanduser
friendly. Houseloldsaccesso digital deviceds, howeveryeryunequalin Namibia.Thus,beyond
access to male phones, the radio is the common device in households. That makes the findi
not surprising because majorities (if not all) households in Namibia own a radio set. Equ:
prominence of WhatsApp groups is dominant in various families in Namibia.aldra¢ lends
credence to Bhatia, Briggs and Parekh (2020) and Berge et al. (2020) assertions that virtual
connections with learners via social media and phone calls has the potential to allow to reac
clinic at any time and inquire about socialdareproductive health services. For them, suct
approachemayimprovethe contraceptiveounsellingexperiencdor learnersandthedistribution

of hormonal contraceptives in alternate locations or via pharmacy delivery. The same vie\
shared by the Eupean Parliamentary Forum study (2020) that new technologies are key for
provision of comprehensive sexuality education (CSE). That is evident in schools in Sweden
Netherlands which provide SRH information and education directly on their websiterangh
social media (Facebook, WhatsApp and Instagram), as well as providing teachers with
packages that they can use for{sttooling. Similarly, based on the opinions of Denno, Hoope
and ChandraMouli (2014), Van Dijk (2013), and Maton (2015}, ¢an be concluded that
approaches that used adolesdeendly facilities in the broad dissemination of information via
communityschoolsmassmedia tutorial programmesvith ICTsinfrastructureandcomprehensive
development programme underpinned bytertuality theory were moeffective.

Experiences of participants in using innovative teaching approaches

Regarding the experiences of participants in using innovative teaching approaches,
results from the study uncovered difficulties and challengegerienced by some of the
participants in using innovative teaching approaches to engage learners during the lockdown
analysis of findings revealed that while some of the Life Skills teachers experienced difficul
due to poor internet or networkrnectivity in remote areas, some had a positive view that the
had an opportunity for regular consultations and communication with parents. The use of s
media is praised for having enabled parents to have constant interactions with the tedtufiers o
childrenoncetheyencounteredhallenge®n the materialsgivenand/orthelearningcontent.That
was viable particularly sincthey did not have to meet fac® -face with teachers due to the
pandemic restrictions. As a result, par@cher relationships improved significantly. Such
sentiment resonates well with that of Bhatia et al. (2020) who note that health and soesal is
impact education and connect schools and families with maelded support services, from
healthpromoting learning resources to counselling and sexual and reproductive health sen
worth recognition. Contrary, however, a lack of access to technaaggicated to having been
the biggest barrier to learning during the COVID 19 pandemic. The results further revealed
learners in rural communities were the most likely disadvantaged by the use of social m
approaches due to the lack of availipidnd affordability of connectivity. However, despite this
challenge, the elLearning Africa study (2021) underscored that CQVYIbBas provided a new
opportunity for the education system, particularly in the integration of technology in learnil
Echoingthe same sentiments is an analysis by Ross, Dick and Ferguson (2006) and Kirby, C
and Laris (2006). In their analyses of innovative teaching responses and interventions
dissemination of SRHR information, they conclude that resdzashd interventits targeting
adolescents are more effective if they target sexually inexperigoagul
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Schootbased Sexual Reproductive Health (SRHR) programme and the content
covered during the lockdown.

Thestudyrevealedrarentingcounsellingprogranmes,counsellingservicessocialsupport
groups, and social grant initiatives as the most commonly cited programmes. On social grant
worth highlighting that Namibia has implemented social grant programmes to help the |
fortunate citizens imprav their living conditions. So doing has as its aim to uplift the citizen:s
standardsf living andcreatinganopportunityfor themto thrivein life. Similarviewswereechoed
by LePlatte, Rosenblum, Stanton, Miller and Muzik (2012) who opined thaotherehensive
arrayof servicesuchasprimaryandmentalhealthcare ,counsellingandpsychotherapyincluding
parenting counselling, couples or group intervention programmes, and referrals to compleme
servicesandsocialsupportprogrammesrecrudal. In theirviews,schoolbasedprogrammesave
the potential to enhance positive outcomes for young parents and their children. In agreer
Pather, Meda, Fataar and Dippenaar (2020) study in South Africa discovered that educi
lecturers adapted tt practices that best catered for the needs of students and in return enha
student s’ |l earning. The study further fou
during the schools’ closure. It is the researchers' view that although id@asbestablished inter
ministerial bodies to oversee the implementation of psychosocial programmes in the country
referral system seemed to be dormant as line ministries still operate in isolation. Furthermore
results revealed that Life Skilkeachers covered topics on personal hygiene, alcohol and dr
abuse, Sexual Transmitted Diseases (STDs) and Sexual Transmitted Infections (STIS), tee
pregnancy and genderased vi ol ence, stress managemertl
opinions this finding is an encouragement to Life Skills teachers that despite the notion that
majority of parents in Namibia view the information that learners are learning in the Life Skil
Comprehensive Sexuality Education subjects negatively, some pfatents were fully involved
and supportive of their children Sexual Reproductive Health (SRH) education and learning du
the schoolgtlosure.

Conclusion and recommendations

Innovation signifies initiating new youthiendly services to ensure sexuand
reproductive health as well as the psychological-veihg of adolescents. Adolescence is often
considered a period of relatively good health. However, adolescents (agt@ y€ars) face
particular health risks, especially in relation to reproductiod sexuality. Programs that promote
accesso anduptakeof adolescensexualandreproductivehealthservicesaremosteffectivewhen
adolescenfriendly facility-based approaches are combined with community acceptance
demandgeneration activities.Hence, building teachdearner relationships to create an
environment to enhance positive communication regarding sexuality among adolescent
important. Though faced with COVHD9 challenges, school programmes are providing platform
to cultivate suchnitiatives. With society changing rapidly and some cultural norms fading awa
it is prudent that teachers and schools provide sealpmoly children and/or adolescents with
information on life skills, including sexuality. This will not only build thelcld r e n’ s’ e
of sexuality issues and decision making which often haddifg impacts but also promote safe
andhealthysexualbehaviouramongadolescentsAs asocietytheeffort to involve youngpeople
in sexuality education should become sotfiale want to achieve vision 2030 goals. The use of
technological devices has become a necessity in the new normal to ensure that learning con
despite the pandemic. The usage of the radio, WhatsApp and television provision of educat
programmeseffective distribution of handoutsmaterialsand assessmentiskswere not being
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successful used in all areas and widens the gaps in access to information and knowledge.
gaps must be viewed from a multidimensional perspedtive, therefore, suggested that school
management consult Telekom and Mobile Telecommunication (MTC) companies to prov
Network Towers in remote areas. The study further suggests that school authorities be proe
in traininglearnersonthe useof varioustechnologicablevicesasthis initiative maycreatdifelong
opportunitiesandskills to dealwith future crises.COVID-19 createdchallengesndopportunities
and the education policymakers are recommended to consider how to strategically fit |
oppatunities and threats to ensure that Sexual Reproductive Health and Rights education is |
available to adolescents. Hence, the provision of free data to learners to access educationg
and mobile data devices to teachers to enable them to shaighthend ageppropriate SRHR
information with learners timely cannot be emphasised. The Ministry of Education, Arts &
Culture in partnership with publgrivate sectors such as the DREAMS project (Determinec
Resilient, Empowered, AlID8ee Mentored ad Safe) can meet joint priorities to empower
adolescenschoolgirls andreducerisk throughyouth-friendly reproductivehealthcareervicesTo
conclude, it is advisable for Namibia to adjust the current teacher training programmes so
future generations of teachers can develop the skills needed for education in thefinsenty
century.

Future research directions

The study used a qualitative approach with a small sample from one circuit in the Ost
region.Thereforethefindingsof this studycannotbegeneralisedo Life Skills teacherdérom other
circuits. However, the information can be useful to anyone. Future researchers can use a diff
research approach to conduct a study on a \sickde.

Research limitation

As it is for every esearch, this study had the following limitations.
) The size of the sample is relatively smHl participants. A bigger sample would probably
enhance the credibility of the reseafirtdings.
i) Given the nature of the study, the conclusions cannot be geedra other circuits in the
Oshanaegion.
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Abstract:

This study aimed to determine attitude levels of primary school students towards scie
courses and to examine them in terms of different variables (gender, reading books/journals
science coursesyatching broadcasts about science courses, grade in science courses, us
laboratory and use of technological applications). The sample of the study was 163 stuc
attending the 4th grade. In this research, in which a scanning model was used, "Sitidlgle
towards Science Course" was used as a data collection tool. Independent samsplasd one
way anova were used to analyze for the data. As a result of the study, it was determined that
was no significant difference between the attitudelke of 4 th grade primary school students
towards science courses according to the variables of student gender and the frequency of
technological applications. It was observed that there was a significant difference in the atti
towards scienceourses according to the variables of the students’ science achievement grade
the frequency of using the laboratory, reading books on science and journal article. It
concluded with suggestions to the teachers in order to eliminate negative atifttiteestudents

and to ensure that thex deveIoE a Eositive attitude towards science courses.

Key Words: Attitude, Primary education, Science courses

Introduction

Since science is a fieldhich explains the events and situations we face in life, it can &
considered as the easiest way to provide individuals with the skills of scientific thinking. The r
information produced and the advancing technology particularly put forward the sigodiof
science.

Thecontributionsof scienceandtechnologywhichis producedn a scientificbasis o the
development and progress of societies are far too numerous (Boyuk & Erol, 2008). Scie
education is of great importance nowadays, when sciemtegeghnology are advancing at an
unprecedented pace. Accordingly, science courses can be said to be quite important i
educatiorteaching process @kople.

Oneof thecourserelatedaffectivefactorswhichinfluencelearningis attitude( Ay d2016; ,
Guiden & Ti mur , 2016 ; Gidrbuzoglu Yal manci ,
& Balci, 2012; Kurbanoglu & Takunyacilgsun2 0

61


http://dx.doi.org/10.19044/ejes.v9no2a61

2011).Attitude canbedescribedsthetendencyf individualsto showpositiveor negativdearned
reaction against events, object s, i t ems,
1997; Demirel., 2001; Senemogl u, 2001; Yen
Turgut & Baykul, 2@.1). Since attitudes play a significant role in the determination of behaviol
the positive or negative attitude of students toward a course affects their approach to studyin
that course, and thus, their success. The more a student is enjoyingrde ttee easier it will be
for the student to learn and accept the information in that course and to use it in daily life- (Ko:
Cakir et al ., 2007) . In the 2004, 2013,
development of students only ferms of knowledge, understanding, and skills was not sufficiet
to raise them as scientifically literate individuals, but their affective skills also needed to
improved. Therefore, it will be useful to consider these affective characteristics thesegence
education process and to plan, organize, and implement the leteaaigng activities by paying
attention to affective characteristics as well as cognitive characteristics to achieve the objec
stated in theurriculum.

Science coursesaspecifically considered difficult for students. As a natural resthiof
situation, the desired level of success cannot be reached in science (Yaman & Oner, 2
Therefore, it is important to know the learning styles of students and their attibwesesl their
science course in the planning of science educalidras been found that the achievement of
students is also affected positively when they have positive attitudes toward science cot
(Al't1r nok, 2004; Si s ma n pesitive attitudes le2dOtd. dhn )increagetin
academic achievement (Tuncer et al., 2015). The effect of the attitude continues not only o
learning at that time, but also on the subsequent learning (Kpzck 1 r et al . ,
attitudes reveahiat attitudes are developed at early ages, and they do not change easily as lo
no significant experiences are gai ned have
positive attitudes toward science courses in primary school years wél dmavadvantage to
continue these positive attitudes in later years. In this sense, it is extremely important to
students like science courses as of the primary school years and for students to have pc
attitudegowardthis coursesThedeterminatiorof thefactorsthataffects t u d &titutlestdward
science courses is of great importance for turning their coalated attitudes from negative to
positive, increasing their positive attitudes, helping students like science courseapendng
the academic achievement of students (Fidans i 2011). | i ,

Considering attitude as a variable associated with learning and achievement, it is tho
that studies on determining students’ gthev
variables affecting the attitude levels are important and should be focused on for achieving
goalsstatedn thecurriculumof sciencecoursesilt is alsothoughtthatthesestudieswill contribute
to the literature. In this study, it was aimednvestigate and determine the attitudes ofgttde
primaryeducatiorstudentsowardsciencecoursesn termsof variousvariablesWhentherelevant
|l iterature was reviewed, it was observed
science courses concentrated more on secondary school and high school levels. The num
studies investigating the attitudes of primary school students toward science courses was fou
be low because it is difficult to assess. Based on these tastthought that a contribution to the
l'iterature wil/ be made by investigating
toward the science courses and proposing suggestions to enhance the attitudes toward the
and the achievemém the course in thistudy.
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Method

Research Model

In this study, which aimed to determine the attitudes ofgfiglde primary education
students toward science courses, the general survey model, one of the descriptiveethnas;
was used. The general survey model includes the survey arrangements on the whole populat
a group, example, or sample from the population to reach a general conclusion about
population, consisting of numerous elements (Kard$®4).

Participants

The study group consists ofld years old children in the center of Karaman 22020
academic year, who were attending in state and private primary schools, agdhdéhstudents.
The sample of the study was determined by the convenience samplingimetho

Data Collection Tool

I n the study, a questionnaire was appl
courses. “The Attitude Scale Toward Scien
used to determine the demographic informatiostafients in the first section and their attitudes
toward the science courses in the second section. The scale, developedaimtaLiert type,
consists of 18 items. Since the scale would be applied to fgratle primary education students,
it wasof a3-pointLikert type,ands t u d agre¢nenith theitemswasevaluatedrom negative
to positive as “never” ((3), “someti mes” (.

Data Analysis
The data were evaluated in a computer environment using SPSS 23.0 statistical softy
While percentage (%), mear ], and standard deviation (SD) were used to define the numer
variables, number (n) was used to define the categorical variables. In the comparison of
variables, the independenteast analysis was used in the interpiietaof the difference between
two variables,andoreay anova and t he “ L s eéhdc teste wenenuseq L
for the comparison of more than two groups. The significance level was accepted as (p<0.05)

Ethical considerations of the study

I n this study, all the rules specified
Scientific Research and Publication Ethi
specified wunder “The Actions AgaBEtnmksitcsScCi

constitutes the second section of the directives, were fulfilled. The study was conducted ;
receiving t he permi ssion of Karamanogl u
Publication Ethics Board Commission numbered (9572880622700).

Findings

As a result of the analysis of the data obtained in the study, the information about stud
and the data collected were tested within the context of the research questions, and the resu
presented in tablegspectively.

1l.1.Percentye Val ues For The Snfoumdtemt sd De
Variables Section n %
School type State Primary School 78
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Private Primary School 84 48.1

51.9
Gender Female 84 51.9
Male 78 48.1
Do you read
books/journals Yes 89 54.9
about the science No 73 45.1
courses?
Do you watch
broadcasts Yes 93 57.4
about the science No 69 42.6
courses?
What is your grade il gﬁigs Improvement 22 11998
the science courses Very Good 122 753
I don’ t use i
What is the Once a week 100 61.7
. 53 32.7
frequency of your Twice aweek 55
laboratoryuse? Three times a week and more 5 3'1
often '
D f
tec():hng(ljougicglSe % Yes 146 90.1
No 16 9.9

applications?
Tablel:Per centage values for the stude

In table 1,the sample group consists of students studying in state (48.1%) and priv
(51.9%) primary schools. Of the students in the study, 51.9% were female, and 48.1% were
candidateslt wasrevealedhat54.9%of the studentseadbooksaboutsciencecourses,45.1%did
not read books, 61.7% did not use the laboratory, 32.7% used the laboratory once a week,
twice a week, and 3.1% three times a week and more often. Of the students, 90.1% made
technological applications, whereas 9.9% did not. @ thst udent s, 4. 9% h
| mprovement,” 19.8% “ Good, " coarsed. 75. 3% “ Vel

12The I ndependent Test Results Of The
Attitude Scale Toward Science Courses According To The Gend¥iariable

Group n Mean +Std.Deviation sd t P
Female 84 2.31 +.23
Male 78 232 +23 160 -185 0.853

Table2:The i ndependent test r es dronthe atitudet h e
scale toward science courses according to the gender variable

InTable2t he f emal e student s’ mean score of
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is (2.31 £.23), and the male students’ Iidne
(2.32+.23).Althoughthemales t u d meariscoreof theAttitude ScaleTowardScienceCourses
is higher than the mean attitude score of the female students, the difference between them
statisticallysignificant. Thereis no significantdifferencebetweerthe genderof studentandtheir
attitude score@>0.05=-.185).

1.3.TheIndependent FTest Results Of The Students
Attitude Scale Toward Science Courses According To The Variable Of Readirgpoks
About Science

Group n MeantStd.Deviation sd t P
Yes, | do
’ 89 2.38 £.21
No,Ido 23 2.23+22 160 4370 4 oox
not
*p<0.05

Table 3: The independenttt e st resul ts of the student
scale toward science courses according to the variable of reading books about
science

In Table 3, the attitude scafeean score of the students who read books about scien
courses is observed to be (2.38+.21), and the attitude scale mean score of the studentsoivho
read books about science courses is (2.23+.22). A statistically significant difference was obse
between the students who read books about Science and those who did not {P4G.1®),

1.4.The Independent FTest Resul ts Of The Students
Attitude Scale Toward Science Courses According To The Variable Q¥atching
Broadcasts Abait The Science Course

Group n MeanzStd.Deviation sd t p

Yes, | do 93 2.38 £.19

No, | donot 69 2.22+.24 160 4.72 0.000*
*p<0.05

Table 4: The independenttt e st resul ts of the student
scale toward science coursascording to the variable of watching broadcasts
about the science course

In Table 4, the attitude scale mean score of the students who watched broadcasts
science courses is (2.38+.19), and the attitude scale mean score of the students whoatiath not
broadcasts about science courses is (2.22+.24). A statistically significant difference was obse
between the students who watched broadcasts about science courses and those who c
(P<0.05, t=4.72).
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1.5.The Anova Analysis Of The Atitudes Toward The Science
Course According To The Grades in Scienc€ourses

Group MeanzStd.Deviation  f p
| Needst 2.11+.35*
mprovemen 2.36+.20 5516  0.05
Very Good 2 26 24
Good T

*
p<0.05
Table 5: The anova analysis of the attitudes toward sci@atgses according to the grades in
science courses

When Table 5 was examined, a signific.
| mprovement” grade parameter and other pa
grades in science courggs0.05, f=5.516).

16.The Anova Test Results Of The Student
Scale Toward Science Courses According To The Variable Of The Frequen®y
Laboratory Use

Group n MeanzStd.Deviation f p

: usedit%r?ce altwetéjkS © 100 2.32+.24

| use it twice aveek o3 2.28+.21 0.918

| it th i 4 2.33+.29 ' 0.48
use it three timea 5 5 45+ 06

week and moreften
Table6:The anova test results of the stud:
toward science courses according to agiable of the frequency of laboratory use

It is observed from Table 6 that the attitude scale mean score of the students who s
they did not use the laboratory in science courses was (2.32+.24), the attitude scale mean sc
thestudentsvho saidtheyusedthelaboratoryonceaweekwas(2.28+.21) theattitudescalemean
score of the students who stated they used the laboratory twice a week was (2.33+.29), ar
attitude scale mean score of the students who stated they used the laboratdmnéisreenveek
and more often was (2.45+.06). Although the mean attitude score of the students (2.45+.06)
used the laboratory three times a week and more often in science courses is higher than th
the other students, this difference is not siat#lyy significant. There is no significant difference
between the laboratory use of the students in science courses and their attitud®s0dgs

1.7.The Independent F-Test Resul ts Of The Students
Attitude Scale Toward ScienceCourses According To The Variable Of Making UséOf
Technological Applications.

n MeanzStd.Deviation sd t p
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Group
Yes, |

do 46 2.32+.22
No,ldo 16 2.30+.28

not

Table 7: The independenttest results of the t u d scordsabtéined from the attitude
scale toward science courses according to the variable of makingf use
technological applications.

160 0.309 0.758

In Table 7, the Attitude Scale Toward Science Courses mean score of the students
madeuseof technologicabhpplicationds observedo be(2.32+.22) andthe Attitude ScaleToward
Science Course mean score of the students who did not make use of technological applicati
(2.30+.28). There is no significant difference between making use of technologitiehtimps
and the attitude scores of students (P>0£%309).

Discussion and Conclusion

To reachthedesiredevelin scienceeducationtheattitudesof the studentdowardscience
can be developed positively starting from the first grade of primary € at i on ( Kel
2012)theirinterestcanbeenhancedandtheycanbeguidedtowardworkingin thefield of science
in the future (Mattern & Schau, 2001; George, 2006). Therefore, it is necessary to deterr
s t u d a&tiutlestdwardsciencecourseswhichis of greatsignificancen theireducatiorlife, and
to investigate factors affecting these attitudes. This study was carried out to determine attitud
4th-grade students in primary schools in city center of Karaman toward sciencescoutsrms
of variousvariables.

Whentheresultsobtainedn termsof the gendewariablewerereviewed themeanattitude
scores of the 4tlgrade primary education male students for science courses were observed t
higher than those of fematudents; however, the difference between them was not statistica
significant. Similar results were also encountered in the literature. In the study performed
Akbudak(2005),theattitudesof malestowardsciencecoursesverefoundto bemorepositive, but
there was no significant relationship bet
Najafi et al. (2012) concluded that the attitudes of male students were more positive compar
female students. There are also studies in which the ieititude scores of female students for
sciencecoursesarehigher.In their study,OcakandErbasan(2017)concludedhatthe attitudesof
female students toward science courses were more positive than those of male students. Al
Alkan (2006) Carand Dikmentepe (2015) concluded in their studies on the attitudes of prime
education students toward science courses that attitudes did not differ significantly by gendel
attitudes of female students are higher than those of male students actotbengesults of both
studiesIn the relevant literature, the gender variable was asserted to be the most influential fe
in students’ attitudes toward science cou
favor of males was revealedowever, the studies conducted after 1991 showed that gender
not have a significant effect on attitude (Osborne, 2003). According to these results, it can be
thatgendeis notadeterminantactorin determinings t u d &tiutlessdwardthesciencecourses.
As aresultof theintegrativeapproachof Scienceeachersteachingcoursewithout discriminating
female and male students can be thought to affect the attitudes of students towaudstne

Whentheattitudesof the studentsvho readbooksaboutsciencecoursegowardthe course
wereexaminedtheattitudesverefoundto be at a significantlyhigherlevel thanthe studentsvho
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did not read books about science courses (t=4.370; p<0.05). In the literature, thereliese st
supporting the result that the variable of reading books about science causes differentiatic
student s’ attitudes toward the course. Th
primary education students and the study conducted by @udkerbasan (2017) on primary
educatiorstudentsanbegivenasexamplesBasedonthesedindings,readingbooksaboutscience
coursess consideredasignificantvariablethatwill createadifferenceins t u d &tmutlestoward
thecourse.

Whentheattitudesof thestudentsvhowatchedbroadcastaboutsciencaowardthecourse
were evaluated, the attitudes were found to be at a significantly higher level than the stiidents
did not watch broadcasts about science (t=4.72; p<0I@5he literature there are studies
supporting the result that the variable of watching broadcasts about science causes different
in students’ attitudes toward the course.
primary education students can be gve as an exampl e. Yi | maze
variables of reading historical books and watching films created a significant difference in
attitudes of secondary school 8ftade students. However, in the study performed by Ocak ar
Erbasan (2017 no significant difference was observed between the variable of following
scientificwebsiteands t u d &tiutlessdwardsciencecoursesBasednthesdindings,watching
broadcasts about science is considered a variable that will crearifecant difference in the
attitudes of students toward sciemceirses.

When the findings were examined in terms of grades in science courses, a signifi
di fference was found between the *“ Needs |
the attitudes of the students toward science courses (f=5.516; p<0.05). The mean score ¢
attitudesof the studentsyho hadthegrade® v egroyoid the gradeparametertowardthe course
was (2.36x.20), t he mean scodé ofa°s2d)jadd tReb L
mean score of the students with the grad:
hand, in the study conducted by Mdletshe et al. (1995), it was concluded that attitudes affe
achievement, and achievement affectetituates, which supports these findings. In the study
carriedout by Alkan (2006),the attitudesof studentavho hadhigh gradesn sciencecoursesvere
found to be at a significantly higher level than students with low grades in science courses. It
put forward that the attitudes of students toward science courses were positive, and attitude
achievement were positively correlated (Dieck, 1997; Martinez, 2002). In their study, Glrkan
Gokce (2000) reported that the achievement of students who ipladevel attitudes toward
sciencecoursesn sciencavashigherregardinghecorrelationbetweerthe attitudetowardscience
courses and achievemelttcan be said that the achievement level in science courses is a varie
thatcancreateasignificantdifferencein thelevel of theattitudetowardsciencecoursesandwhen
the attitude decreases or increases, the achievement of students is influenced directly or indi
(Kozcu et al., 2007). In the literature, unlike our study, studies (Gomlek3iidk&el, 2003) that
haveconcludedhatprimaryeducatiorstudentdhavenegativeattitudesowardsciencecoursesare
encountered, although rarely, and the studies mostly have results similar to this study.
mai ntenance of st ud ward sience pcoussest from erimaayt dchiodl is

i mportant I n ter ms of influencing their
Yagbasan, 2004, Bali1 m et al., 2009; Sisma
of attitudes isthouglt o be effective in identifying t

toward scienceourses.
Whenthefindingsareexaminedwith regardto the variableof thefrequencyof thescience
laboratory use, the mean attitude scores of the studentsatbd that they did not uske
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laboratory (2.32+.24), used the laboratory once a week (2.28+.21), twice a week (2.33+.29)
three times a week and more often (2.45+.06) were close to each other, and this finding indic
thatthevariableof thefrequencyof thelaboratoryusedid not createa significantdifferencein the
attitude scores. However, as a result of
laboratory, the mean attitude scores of the students for saencees were found to be higher.
Considering this situation, it is assumed necessary to include more laboratory and experime
activities in the course. In the literature, no studies supporting the result that the variable of
frequency of the sciendeabor at ory use did not l ead to
toward science courses were encountered. In the studies conducted by Kaya and Boyuk (Z
andKozcuC a ketal, (2007),it wasconcludedhatthelaboratoryuseaffectedheattitudetoward
science courses positively. Furthermore, in the studies performed by Bilgin et al., (2002), Bil
and Geban (2004), and Mordi (1991), teaching methods and techniques were emphasized a
the most i mportant f act otins coarkefandcattitudegtowsrt tnel
courseandtheachievemendf studentsvhotakethecoursan alaboratoryenvironments thought

to increase as a result of having more fun through experimenexpadences.

When the data on the variable of primary schoolgltha de st udent s’ L
applications were reviewed, no significant difference was observed between the attitude scor
the students who followed technological applications and the studbatdid not. In contrast, in
their study on primary education student
difference between the attitude scores of students who stated that they always and often
technologicabpplicationsandtheattitudescoresf studentsvho statedhattheysometimestarely
or never used technological applications. Based on this finding, the use of technoloc
applicationsaastheagesof studentsadvancaluringtheir educatioris considerevariablethatcan
create a significant difference in the attitude scoresuafents.

Recommendations

The frequency of the laboratory use in science courses, achievement in science col
reading books/journals about science courses, and watching broadcasts aboutpéajerce
significant role in the attitudes of students toward science courses. In line with these conclus
the following recommendations can be made:

1. Enriching the practices related to the science education in the preservice educati
processes of pmary education classroom teachers, and planning and organizing them
consideration of the activities aimed at improving cognitive characteristics, such as acade
achievement, as well as activities that will contribute to the improvement of affecti
characteristics will be useful to achieve the objectives irctingaculum.

2. To eliminate the negative attitudes of students toward science courses, classroom tea
should keep various current scientific resources (books, journals, brochures, sthyohand
classroom bookshelves and encourage students to examine them. Additionally, activities su
watching broadcasts, documentaries, and films about science should be organized on certair
of theweek.
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Abstract:

This research aims to reveal the effect of responsiiibised activities applied in the 5th
grade Social Studies course on students' value of responsibility. For this reason,-metheud
consistingof quantitativeandqualitativedatawasusedn thestudy.Explanatorysequentiatiesign,
one of the mixednethod research types, was used. In this context, the quantitative dataedols
in theresearclaretheindividual andsocialresponsibilityscaleandthe achievementest.Also, the
gualitative data tool is a sefsiructured interview form. The sample group of this research s 5tl
grade students in two secondary schools located in the center of Yalova, under the Minist
National Educationin the 20192020 academic year. The application part of the research w
carried out according to the experimental design withtggeand postest control groups. The
SPSS program was used to analyze the quantitative data. In adéiésts, for indpendent and
dependent groups, Anova, Sgilot Anova for onevay and repeated measurements, anc
Wilxocan Signed Ranks test for nparametric tests were used to analyze quantitative dat
Content analysis and descriptive analysis were performed forajivaidata. According to the
research results, there was a significant difference betweentegbstchievement scores of the
experimentabndcontrolgroups.This differenceshowsthattheresponsibilityvalueappliedin the
experimental group positivelgffects the activifbased teaching process. There was also
significant difference between the passt attitude scores of the experimental and cogtonips.
According to the results obtained from the qualitative data, teaching the value of rediponsik
through activities increased the students' sucdessipported them to exhibit positive attitudes
and behaviors. Moreover, in the Social Studies course, the responsibility value activities cre
according to various teaching methods and technigoetributed to creating an interesting,
entertaining, enjoyable, and positive learnemyironment.

Keywords: Social Studies, Responsibility, Value education, Actiaased education, Activity
based value education

Introduction
To raise effective angroductive citizens, which is one of the most important goals of the

2 This research emerged from the first author's doctoral thesis
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Social Studies course, it is aimed to train qualified individuals with different characteristics s
as being active in the lessons, participating in activities, asking questions, producing solutiot
problemsfulfilling theirresponsibilitiescooperatingandparticipatingin groupwork. Thereis an
increasingieedfor individualswho fulfill theirresponsibilitiego find solutionsfor theweakening

of family ties, the adverse effects of technology, drug use, environmental and natural disaster
pollution,waterproblem,hungermigration,digital theft,tax evasiontheintroductionof unhealthy
products, excessive consumption, and infectious diseases {CviRecent developments affect
the curricula and the contents of the textbooks. For these reasons, it has revealed how critic
knowledge, skills, values, and attitudes taught in schi@l

The problems that have occurred in social structures recently have turned into a situe
that harms the continuity and integrity of the social structure. When some solutions are prodt
on these problems, societies can continue their existence thedsonditions of the day (S6nmez
& Recepodglu, 2019) because a generation t
responsibilityatthelocal level.In this direction,it is necessarjor individualsto be awareof their
multifaceted andndividual responsibilities and to be strengthened, based on the principles
learningto live together(Genc& K 1 n a s2810)aAs canbeunderstoodrom theseexplanations,
the necessity of value educatiemerges.

Accordingto D o § @008),activity-basedeachingcanteachskills andvalueseffectively.
Thus, the student can effectively learn his/her fundamental rights and responsibilities in soc
and act accordingly. It also enables the formation of a democratic social structure. afalues
classified based on purpose, target, content, dimension, feature, quality, and similar fea
(Rokeach1974;Schwartz2012;Milli E § i B a kna fMinistdy of NationalEducation] 2005a;
2018b; Ulusoy & Arslan, 2019; Tezcan, 2018). Values varyraiceg to society, culture, and
location. Thus, it is essential to teach correct universal values, mainly based on local cul
characteristicaNith activity-basedeachingstudentcanlearnthevalueof responsibilitytogether
with boththeirknowledyeandaffectivecharacteristicdn addition,activitiesareoneof thecritical
teaching tools of the Social Studies cowseiculum.

In the relevant literature, activiyased teaching is characterized by different names suc
asactive-basedactivebasedeachinggconstructivisteachingdesigrorientedeachingandaction
research (Margaryan, Collis & Cooke, 2004; Kelly, 2010; Silberman; 2016; Borich, 201
Recently, it is thought that the value of responsibility can be taught more effectiveks ttta
teaching approaches different alternatives such as memory, play, education wittedanamn
with maps, melodygong, argumentation, augmented reality, stories, culture, poetry, pictures,
photographs, owbf-class education, teaching with iggpus and moral values, teaching with
performing arts (Sever, 2020). In the research, responsibility is related to behavior and atti
(Wright, 1973), especially at school. It will be important for the individual to have a respect
qualified, positiveattitude and behavior in society/her later life. Suppose the teaching of cultu
values at school is accepted as a responsibility. In that case, it can contribute to the develoy
and strengthening of responsibility by integrating it with knowledgdls skttitudes, and values
(Francis, 1980). It is thought that better results can be obtained by employing dizsety
teaching activities to develop responsibility. It has been determined that the value education ¢
in schools effectively affectdi¢ individual's personality development and affects the individual
valueperceptiongRay,1992).Valuesaffectthelives, attitudesandbehaviorof individuals.Also,
they contribute to the development of students' practical and creative thipkihdgmsolving
and critical thinking skills (Bullock, 1988). Cognitive teaching of responsibility occurs at certe
stagesandtheconcepbf responsibilitthascomprehensivandunifying qualities(Vincent,2011).
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Thus, individuals carlearn the concept of responsibility and exhibit positive attitudes an
behaviors that fulfill their responsibilities.

The program's focus is on activities since the structuring of acquisitions, skills, and val
in the SocialStudiescurriculumaccordingo theinterestsandneedsf the studentsiepend®nthe
activities to be implemented both inside and outside the classroom. Studies on responsi
generally focus on values education, character, and moral development. However, experim
studies orresponsibility as a value show that the teaching process with activities affects stude
positiveattitudesandbehaviorsHence,in somerelatedresearchopicsrelated we seethatstudies
such as families, schools and values (Lang, 2005), valuesthitd in schools (Lovat, 2005),
attitudespeliefsandvaluesin education(Aspin, 2005),valueseducation(Taylor, 2005),valuesin
school planning (Caple, 2005) and basic theory of values (Schwartz, 2012) are in the dimen:
of value, value educatiognd school. As understood from these researches, providing valt
education for a healthy and peaceful society is essential. Because, thanks to the vall
responsibility, students can have helpful, respectful, constructive, positive attitudes andrbeha
in school, family, andociety.

Responsible individuals are those who realize these problems and produce solution:
them. It can only be achieved through responsibility education. In this context, it is thought
students' level of success, aities, and behaviors will develop positively with the actibigged
teaching of the value of responsibility. Considering these explanations, the focus problem of
study is whether the responsibitinased activities applied in the 5th grade Social iSfudourse
affect gaining the value of responsibility. In line with this problem, answers to the following st
problems were sought.

1) According to the activitypased teaching of the value of responsibility, is there a significat
difference between the ptest and postest achievement scores of the experimental and contr
group students in the Social Studiesirse?

2) Do the experimental and control group studentstggstand postest achievement scores
significantlydiffer accordingo variousvariables (gender, famiipcomelevel, family occupation
level, family education level) in the Social Studiesirse?

3) Is thereasignificantdifferencebetweertheexperimentahndcontrolgroupstudentspre-test
and posttest achievement scores in theckl Studiecourse?

4) Do the pretest and postest achievement scores of the experimental and control gro
studentshowa significantdifferenceaccordingo variousvariableggenderfamily incomelevel,
family occupation level, family education ldye the Social Studiesourse?

5) Whatarethe opinionsof the 5th-gradestudentn the activity-based teachingrocessf the
value of responsibility in the Social Studezsirse?

Method

This study aims to determine the effect of responsibidgedactivities applied in 5th
grade Social Studies course on gaining the value of responsibility. In this study, anmeittext
wasused,in which quantitativeandqualitativeresearcldatawereusedtogetherThemainfeature
of thisresearchmethodis to makea bettersenseof theresearctproblemby usingquantitativeand
gualitative data together (Creswell & Plano Clark, 2020). In this context, explanatory sequel
design,oneof themixedmethodgesearchypes,wasused.In this processtheresearchr supports
gualitativeandquantitativedata(Creswell& PlanoClark,2020;Creswell,2021).In this study,the
applicationprocessvasdesignedandappliedaccordingo the pretestposttesexperimentatiesign
with the control groupto revealthe differencebetweenthe experimentaland control groups.In
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such experimental studies, a comparison is made according to the experimental and control
variables, and then the effectiveness of the applied teaching process is evalgatextal (Ekiz,
2020).

Study Group

It can be said that the sample size of the research is determined by the research modk
purposeof thestudy,the cost,andcontroldifficulties. (Buyukoztiurk Cakmak Akglin, Karadeniz
& Demirel 2014; Karasar, 2AB). A random sampling method was chosen following the
experimentadesignin this study. The mostimportantfeatureof this methodis thatthe probability
of selecting the units sampled in the study group is similar (Blyukoztirk et al. 2014). In t
conext, the sample of this study consists of-§tade students in two secondary schatilsated
to the Ministry of NationalEducationlocatedin the city centerof Yalova,in the MarmaraRegion.
15 studentsn classb-A in secondargchoolA wereselectedasa groupin which theexperimental
proceduravasperformed.in the5-B classof secondargchoolB, 22 studentsvereselectedasthe
control group. Before determining the study group, the researcher obtained general inform:
about the studenprofiles, socieeconomic level, success level, school grades, and physic
characteristics of the school. Participation in the research was done voluntarily. The total nur
of students participating in the study is 37. The processing process was calried the
experimentagjroupaccordingo theactivity-basedeachingorocessTheprocessingrocesof the
control group was carried out according to the usual MéBculum.

Data Collection Tools

Data collection tools were determined under the metlogy of this study. Individuand
social responsibility scales and academic achievement tests were used as quantitative data
The individual and social responsibility scale was developed leydli (2008) and later adapted
into Turkishby Filiz & Demirhan(2015).This scaleis a 6-point Likert-type scaleconsistingof 13
items. All items are unidimensional, and there are no rexsm@®d items. The validity and
reliability study of the individual and social responsibility scale was carried out. The inter
consistency coefficient of the scaledsonbach alphacorrelation coefficient a=883. Explanatory
Factor Analysis results werebtained according to the measurementKaiserMeyerOlkin
(KMO). According to these measurement results, the KMO value was calculated806,@hi the
Square value was significant according to Bartlett's Sphericitjpess).

The researcher developdte achievement test, piloted it first, and then applied it to th
experimentahndcontrolgroups Beforecreatingtheachievementest,theliteraturewasreviewed.
A responsibilitybased achievement test pool was created, taking into account the eantsre
the learning areas gdroduction, distribution, and consumptioand active citizenshipwhich
included responsibilitpased issues in the Social Studies course. The procedures for
achievement test were created entirely according to the ispéoih table. Initially, 50 questions
were created. Afterward, seven field experts from different universities were consulted on
achievement test regarding language, meaning, subject integrity, acquisition, and relevance
valueof responsibiliy. Somequestionsvereomittedby theexpertopinionsandrecommendations,
and the number of questions was reduced to 35 in @tahbach alphaeliability coefficient of
academic achievement testrs865.

Qualitative data tools were also used in tleisearch to support and compare quantitative
results Forthisreasontheinterviewmethod oneof thequalitativedatacollectiontools,wasused
in the researchA semistructuredinterview form was usedamongthe interview method.The
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interviewform aboutthe valueof responsibilitywasappliedto theexperimentagroupstudentsin
addition,interviewswereconductedvith the parentf the experimentagroupstudentsSincethe
5th-grade Social Studies course is 3 hours a weekacheity-based teaching process was also
carriedoutaccordingo thistime. Forthisreasonthe 12-weekimplementatiorprocesgook atotal

of 36 hours.In this processin the SocialStudiescoursetopicsin thelearningareasof production,
distribution, consumptionand active citizenshipwere taught with responsibility valtmased
activities. The control group was done according to the standardddiEBulum.

Data Analysis

The data collected with quantitative data tools wepegssed according to the SPSS 22
program in this study. It was checked whether the data showed normal distribution. As a resl
was determined that the achievement test data showed a normal distribution. Since the
obtained from the individual ansbcial responsibility scale did not have a normal distributior
according to some variables, and the homogeneity of the variances could not be enstred,
parametric tests were used for these-gudstions. This study usedeists for parametric data,
Anova and Split-Plot Anovafor repeated measurements. Also, for 4pamametric data, the
Wilcoxon Signed Rankest was used. The results of the analysis of the quantitative data w
tabulated and interpreted in the findings section. The achievement segtepared following the
topic and achievements, and the content validity of the tests was ensured and presented to
opinions.In the analysis of the data in the pilot application of the achievement te$t\Ehgest
analysis program) program wasead. In the qualitative data analysis, support was received fro
field experts, measurement and evaluation experts. As a result of their feedback, both conter
descriptive analysis were used to analyze the data on the value of responsibility. tmtis, c
the data presented in the tables are supported and interpreted with direct qudiatiohach
alpha reliability coefficient of the achievement test was determined as a=865. The inter
consistencyeliability coefficientof theindividual andsccial responsibilityscalewasa=883.With
this result, it can be interpreted that the measurement tools were valid and reliable measure
tool.

Findings

In this section, findings obtained from the qualitative data analysis are included. The st
problems of the research are answered in order.

31 The problem question "According to the activitygsed teaching of the value of
responsibility, is there a significant difference between thetqeteand postest achievement
scoresof theexperimentahndcontrol groupstudentsn theSocialStudiescourse?Wwasanswered.

Table 1.T-test results regarding the ptiesst and postest achievement scores of the
experimental and control group students

Process X df sd t p
Pretest 5.50 32.944 6.70 .821 .418
Posttest 20.54 32.675 5.47 3.752 .001

According to the-test results for independent groups in Table 1, there was no significe
difference between the experimental and control groujtgstescores [§F 821 p<.418]. At first,
it was determined thahey received scores with similar characteristics. However, there was a
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significant difference between the passt achievement scores of the experimental and contr
groupdts=3.752p>.001].Thisdifferencein theexperimentagjroupcanbeinterpretedasthevalue

of responsibility positively affecting students' achievement scores of the atiggd teaching
process.

3.2 The problem question "Do the experimental and control group students'spind
posttest achievement scores sigrantly differ according to various variables (gender, family
income level, family occupation level, family education level) in the Social Studies course?" \
answered.

Table 2 T-test results regarding the piest and postest achievement scorestbé
experimental and control group students according to the gender variable

Group gender process X Ss sd t daf p
Experiment Male  Pretest 7.28 5.76 217 -3.344 6 .016
Posttest

Female Pretest -4.87 11.6 410 -1.188 7 274
Posttest 0

Control Male Pretest 2550 27.8 880 2.897 9 .018

Posttest 3
Female Pretest - 23.74 6.85 - 11 .510
Posttest 4.6¢ 681

In Table2, therewasasignificantdifferencebetweerthepretestandposttestachievement
scores of the males in the experimental gragpording to the gender variablenft -3.344
p>.016].Therewasno significantdifferencebetweerthe pretestandposttestachievemenscores
of thefemalesn theexperimentagroup[ts=-1.188p<.274].Accordingto theresultsin thecontrol
group, there was a significant difference between thégsteand postest achievement scores of
the males = 2,897 p>.018]It was determined that there was no significant difference betwes
the pretest and postest achievement scores of female snid in the control groufis= -681
p<.510].

Table 3. Anova results regarding the pist and postest achievement scores of the
experimental and control group students according to the family income levdilearia
Group Process KT df KO f p
Experiment Pre Intergroup 126.310 2 63.155 304 743
test In-group 2491.690 12 207.641
total 2618.000 14

Post Intergroup 37.452 2 18.726 135 .875
Test In-group 1658.548 12 138.212
total 1696.000 14
Control
Intergroup 3260.000 2 1630.000 2.641 .097
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Pre In-group 11727.500 20 617.237
test total 14987.500 22

Post Intergroup 84.055 2 42.027 .080 .924
Test In-group 10039.400 20 528.389
total 10123.455 22

According to the results @plit-File Anovain Table 3there was no significant difference
betweerthepretestandposttestachievemenscoresf theexperimentagroupstudentsaccording
to the family income level variab[é& (2. 1658) = .135; p<.875]. According to the family income
level variable, theravas no significant difference between the studentstgateand postest
achievement scores in the control group.

Table 4. Anova results for the piest and postest achievement scores of the experimental
and control group students according torti@her's occupation variable
Group KT df KO f p
Experiment Pre Intergroup 326.900 3 239.273 1.385 .299

test In-group 2291.100 12 172,744
total 2618.000 15

Post Intergroup 87.600 3 62.485 .456 .719
Test In-group 1608.400 12 137.140
total 1696.000 15

Control Pre Intergroup 693.229 1 693.229 .970 .336
test In-group 14294.271 21 714.714
total 14987.500 22
Post Intergroup 1886.371 1 1886.371 4.580 .045
Test In-group 8237.083 21 411.854
total 10123.455 22

According to the results @plit-File Anovafor repeated measurements in Table 4, there
was no significant difference between the-fst and postest achievement scores of the
experimental group students according to the mother's occupation vdiald1608)=.456;
p<.719]. While there was no significant difference between th¢gsteachievement scores of the
studentsn thecontrolgroupaccordingo the mother'soccupatiorvariable therewasa significant
difference between the pesstachievement scoref [1. 1886)=4.580p>.045].

According to the father's occupation variable, there was no significant difference betw
thepretestandposttestachievemenscoref theexperimentagroupstudentgF (2.510)=1.075;
p<419].Anovawas used for repeated measurements to look at the difference betweenttst pre
and postest achievement scores of the experimental and control group students according t
educatiorievel of thefatherandmother.As it canbeunderstoodrom thesefindings,therewasno
significant difference between the gest and postest achievement scores of the experimenta
group students according to the father's education level variable. Thiegtosignificance value
wasF(2. 235)=.967; p<.408]. Acconag to the father's education level variable, there neas
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significant difference between the gest and postest achievement scores of the control groug
students. The poseést significance value wad: [3. 2822)=2.319; p<.110].

3.3 The poblem question "Is there a significant difference between thé&epteand post
test achievement scores of the experimental and control group students in the Social St
course?" waanswered.

Table 5. T-test results regarding ptest and postestattitude scores of experimental and
control group students

Process x sd t df p
Pretest 18.77 401 4.682 31.390 .000
Posttest  11.97 2.41  4.966 35 .000

Whenthet-testresultsareevaluatedn Table5, a significantdifferencewasfoundbetween
the experimental and control group ptett attitude (individual and social responsibility
behaviors) scoressit= 4,966 p>.000]. This significant difference may be that the responsibilit
basedctivitiesappliedin theexperimentagroupmaypaositively affectthe studentsindividualand
social responsibility attitudecores.

34 The problem question "Do the prest and postest achievement scores of the
experimental and control group students show a significant difference according to vari
variables (gender, family income level, family occupation level, family education level) in Soc
Studies course?" wasiswered.

Table 6. T-test results regarding the piesst and postest attitude scores of the experimental
and control group studentsarding to the gender variable

Group df KT KO f p
Experiment Intergroup 1 57478.157 57478.157 2964.250 .000
In-group
Gender 1 .157 157 .008 .930
Control Intergroup 1 46906.206 46906.206 631.758 .000
In-group
Gender 1 225752 225.752 3.041 .097

According to the results of the experimental and control groups in table 6, there was
significant difference between the pgest and postest attitude (individual and social
responsibility behaviors) scores of the experimental group students acctwdthg gender
variable F(1. 157)=.008; p<.930]. There was no significant difference between titegtrand
posttest attitude scores of the control group according to the gender vafébl€p5)=3.041,;
p<.097].

Table 7. Wilcoxon Signed Ranks testgults for the preest and postest attitude scores of
theexperimental and control group students according to the family income levélearia
Group Family N SO ST z p
income
level
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Experiment positive High 2 225 450 -1.26% .207
positive Medium 6 3.33 10.00 -.679 .497
positive Low 7 1.00 1.00 447 .655
Control positive High 2 0.00 0.00 -1.342 .180
positive Medium 10 850 17.00 -.653% .514
negative Low 10 4.17 25.00 -.255 .799

b. Based on positive ranks
c. Based on negativenks

Considering the Wilcoxon signednk test results in table 7, there was no significan
difference between the ptest and postest attitude scores of the experimental group studen
according to the family income level variab Likewise, there was no significant difference
between the preest and postest attitude scores of the control group.

Table 8 Wilcoxon Signed Ranks test results for the-fest and postest attitude scores of
the experimental and control groupdgats according to the mother's occupation level variable
Group N SO ST z
Experiment positive Housewife 11 4.40 22.00 -.979 .328

negative  Worker 2 100 1.00 -.44F .655

Control negative  Housewife 16 6.40 64.00 -.207% .836
positive  Worker 6 00.00 00.00 - .043
2.023

b. Based on positiveanks
c. Based on negativanks

Considering the data in Table 8, according to the test resuldilodbxon Signed Ranks
there was no significant difference between thetpsé and postest attitude scores of the
experimental and control group statie according to the mother's education level variable. Thel
was a significant difference between the-f@st and postest attitude (individual and social
responsibility behaviors) scores of the participants in the control group whose mothers v
workers (z=-2.023; p<.05). This difference was unexpected. There was no significant differet
between the préest and postest attitude scores of the experimental and control group studet
according to the father's occupation level variable.

Table 9. Wilcoxon Signed Ranks test results for the-fest and postest attitude scores of
the experimental and control group students according to the father's educatioraleseley

Group N SO ST z p
Experiment positive  Primary 4 3.33 6.00 -368 .715
School
Secondary 5 3.00 15.00 - .043
School 2.023

University 6 3.00 12.00 -.314 .753
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positive

Control Primary 3 150 150 -818 .414
School
Secondary 13 11.25 45.00 -.03% .972
School

University 5 5.00 500 -674 .500
b. Basedn positive ranks

In table 9, there was no significant difference between théepteand postest attitude
scoreof thestudentsn theexperimentagroupaccordingo thefather'seducationalevel (primary
school: z=.365; p>.05)(university: z=-314; p>.05). However, there was a significant difference
between the préest and postest attitude scores of the students whose fathers graduated fr
secondary school in the experimental group (secondary scho:G23; p<.05). In ta control
group, there was no significant difference between thégsteand postest attitude scores of the
participants according to the father's education level. According to the mother's education |
variable, there was no significant differenagvieen the préest and postest attitude scores of
the experimental and control grosgudents.

5. The problemquestion"What arethe opinionsof the 5th-gradestudentson the activity-
based teaching process of the value of responsibility in the Siaiies course®asanswered.

This studyalsoincludedqualitativeresultsto supportthe quantitativefindings. Students
identified the concept of responsibility stsidyingandgoing to schoolLater, they replied td as
listeningto our teacheranddoingthetasks Theleastmentionecconceptselatedto responsibility
were:to be respectful not to saybadwords,to fulfill our duties do businessbring schoolstuff,
make a bedAccording to students, individual responsibilities werdosomething verynice,be
an exampleto our family, be an examplewith our behavior, help, and take a bath Students
explainedsocial responsibilitiesprimarily as obeyingthe rules, showingthe right way, being
respectfulpotfighting,andhelpingeachother. Studentsdentifiedtheir responsibilitiesor school

asstudyingandgoing to schoolThey explained their responsibilities for the familylesng
respectful, helping our mother, tidying our room, and not saying bad words

Students explainedheir responsibilities for the environment as not littering places,
behavingappropriatelyin theenvironmentprotectingnature,andwarningthosewhoare littering.

In addition, students found the activibased teaching process in the Social Studies coarge
helpful beautiful, and funnyincreasing their confidence, nice to make stsiugets

Thirteen students stated that they found the acthatsed teaching process useful in the
Social Studies course. The students stated that the value of respgrshbilitd be taught chiefly
at school. Laterthey also explained that it should be taught at home, correctly, and everywher

Five students stated that they participated in the activities of any public er nc
governmental organization. These activitiesluded republic run, folk dances, painting
competition, and composition competition. Attendimmgrgovernmental organizations public
eventscan supportharacter developmentnoral developmenbelonging trust, asense of unity,
and togetherness students.

Discussion
In this section, it is discussed according to the results of the research. According to
results of a study conducted by Durmaz (2019), it was determined that teaching with activi
increased the students' achievement scores. Aiogotal the results of another research, it was
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determined that the use of different methods, techniques, and strategies with the teaching
activities increased the learning motivation of the students and, as a result, increasec
permanence of learning (Bonwell & Eison, 1991), which supports the results of this research.

According to the results of another research, the determination that abtisitdeaching
had positive effects on friendship relations, skills, and learbasgpdprocesses and provided
students with positive experiences (Parfitt, Forster & McGowan, 2011) supports the results of
research.

Accordingto aresearchiesult,it wasrevealedhattheactivitiesappliedin theexperimental
groupincreasedhevalueperceptionsandproblemsolvingskills of thestudentg Ay t 20E8|p.
189). According to the gender variable, there was no significant difference between the attiti
(individual and social responsibility behaviors) fest and postest scores of thexperimental
and control group studentk a study conducted by Aktepe (2010), the-f@st and postest
attitudescoresf theexperimentahndcontrolgroupstudentglid not showa significantdifference
according to gender. There was no signifiaifference between the ptest and postest scores
of the participantsn theexperimentaindcontrolgroupsaccordingo thefamily incomelevel and
family occupatiorievelvariables Accordingto theeducatiorevel variable therewasa significant
difference between the ptest and postest attitude scores of the participants whose fathers we
secondary school graduates in the experimegntalp.

In today's world, the content of character education and the richness of applied activ
play anactive role in developing the responsibilities of contemporary society (Hoge, 200
According to another research result, acthdgsed teaching embodies the learning process ar
has positive effects on students and that the value of responsibilityrsufiolearning process
(Tekin, 2019, p. 14).

According to the parents, the students primarily fulfilled their responsibilities at home a
with their families. Then they tried to fulfill their responsibilities in the family. According to ¢
researchresut, in aninterviewwith the parentsof the experimentagroup,the participantdefined
responsibility as work and duty, and individuals stated that they should protect their rights
interestsn society(Tekin,2019).Accordingto theresultsof anothe study,familiesstatedhatthe
school, administrator, teacher, and family had an active and participatory role in developing t
children’s characters (Brann@&g08).

Conclusion

Thefollowing resultswereobtainedn this studyfor theactivity-basedeachingf thevalue
of responsibility. When the experimental and control groups were compared, a signific
difference was found between the qpest and postest achievement scores of the experimenta
group students. It was determindihit the activitypbased teaching process positively reflected the
studentsSuccess.

According to the gender variable, there was a significant difference between tiestpre
and postest achievement scores of male students in the experimental group.widsenmo
significant difference between the gest and postest achievement scores of the experimenta
and control group female students. According to the family income level variable, there was
significant difference between the gest and posted achievement scores of the experimental
and control group students. There was no significant difference between-tested postest
attitude scores of the experimental and control group students according to the occupation
variable. Howeverthere was a significant difference between the -pest scores of the
participants in the control group according to the mother's occupation level variable. This
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difference was between the participants whose mothers were workers. Agdorthe education
levelvariable therewasno significantdifferencebetweerthefather'soccupatiomre-testandpost
test achievement scores of the experimental group. In the experimental group, there w
significant difference between the gestand postest achievement scores of the participants
whose mothers were primary school graduates and those whose mothers were secondary
graduatesAccordingto thet-testresultsfor independengroups,it wasconcludedhattherewasa
significantdifference between the experimental and control grouggsteand postest attitude
scores in thetudy.

Recommendations

Since this study is based on the value of responsibility in the Social Studies course, it
be suggested to compare the teaclapgroaches used in teaching other values with the aetivity
based teaching process. The richness of the teaching, methods and techniques used-in a
based value teaching can be investigated, and what effect it has on students' interest:
motivations for the course.
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Abstract:

Thepsychologicacounsellingorocesss commenceavith structuring.Sincetheclientsdo
notknowwhatto do or whatis expectedf themin psychologicatounsellingsessions;ounsellors
are required to provide information about the process in this dimension. 20 students (12 feme
male) whotook Individual Counselling Course in the spring term of 202020 academic year
constitute the study group. Phenomenology method, one of qualitative research methods,
employedn thecurrentstudy.Audio recordingf counsellorcandidate$rom eight sessionsvere
classified according to categories based on thedsafions of the structuring dimensiolm. light
of the data obtained, the training needs and qualification levels of counsellor candidates
attemptedo berevealedWhentheresultsof thesub-division of informationaboutthe counselling,
the first stage of the structuring dimension, were examined, it was observed that couns
candidateslid nothaveasignificantproblemin termsof this skill. In thesub-division of explaining
theprocesseandprinciplesof structuringdimensiongcounsellorcandidatesvereobservedo have
difficulty in theskill to provideaccuratenformationaboutthe processOnthecontrary,attheend
of thesupervisiorduringthesecondandthird sessionst wasindicatedthat,in termsof therelated
skill, their qualification levels increased and there were no problems in the subsequent ses:s
Concerning the data regarding the slibasion of the objective of structuring dimension, it was
deerminedthatthe counsellorcandidatesaddifficulty in theskill to clarify the boundarie®f the
counselling process. Therefore, certain training regarding this sialijisred.

Keywords: Individual Counselling, Structuring, Qualification aihchining Need

Introduction

Article Therapeutic skills have been stated as a significant element of psychologi
counsellingorocessAmongtheseskills is the structuringskill. This skill is askill thatis to beused
in the first session of the psychgical counselling process. Since majority of the clients receive
psychological assistance and are experiencing this for the first time, the structuring process
skill shouldbe usedwell ( E r y 1& MutuzSiral,2014). The clientswho seekpsychological
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assistance for the first time may not have the necessary information about the psycholo
counsellingandthe processTherefore atthe onsetof the counsellingorocessthe client shouldbe
given the necessary informai concerning the process. As the client is more aware about t
process, it becomes more likely for the process to proceed successfully and to yield a soluti
the client’s problem. For this reasoaqusetheh
structuring skill well during the psychological counselling process. Nevertheless, in the pel
sincetheemergencef psychologicatounsellingnumerousstudieshavebeencarriedout through
which the factors that influence the therapeutiatrehship between the psychological counsellor
and the client were investigated. According to the results of these studies, therapeutic condit
counsellor’ s characteristics, skill s, ar
characteristics hee been identified as the variables affecting the therapeutic relationship (Le
Hill & Hoffman,2003;Auxier, Hughes& Kline, 2003;Denizli, 2009;Cormier,Nurius & Osborn,
2016 ; Totan, 2014&Meydan, 2015; Sanberk, 2016). However, this process is still be
discussed from different perspectives and the qualifications that psychological counsellors st
keep improvinghemselves.

When the studies related to the process andtsesiupsychological counselling in Turkey
wereexaminedPeniz(2009)highlightedthelimited numberof thestudiesBesidesit wasthought
that the studies to be conducted in the country may make significant contributions bott
psychological counsellgh training and to the development of psychological counsellin
approaches that arealtumpeci fic to the count

I n their study, Sahi n, Togay and At ci
importantin termsof ensuringaneffectivethempeuticassistancéhatfacilitatesthe progresof the
counselling process and the build of trust and the establishment of therapeutic relationshi
statedby the psychologicatounsellorcandidatesvho participatedn thestudy,it maybesaidthat
havinga healthyandtrustbasedcounsellingenvironmenandprocesslepend®n their structuring
skills. It maybe possibleto achievethe goal of the counsellingorocessiependingnthelevel and
gualification of the counsellor candidates. Ondbatrary, when the results of the same samty
the therapeutic skills used by the counsellor candidates were examined, it was determined th
candidates used the structuring skill kbest.

Whenthe objectivesof psychologicabounsellingrainingprogramswvereexaminedit was
seen that it is fundamental to improve the qualifications that counsellor candidates are requir
use in the counselling process (Johnson et al., 1989; Yiksel, 2003; Korkut, 2007; Korku
Mi zi1 kac , 2009; dAlnad(a200,1 43 0 ledmp.h aldeé y ed t he
gualification areas of psychol ogi cal cou
controversial issue in regard to what way and which qualification areas Psychological
GuidanceCounselling PGC)undergraduatprogramsshouldbe structuredHowever,considering
that psychological counselling skills training is an integral part of psychological counsel
training,it wasthoughtthatpsychologicatounselloskills trainingprogramneeddo bestructured
and carried out moreffectively.

Inskipp (2004) states that the fact an individual is competent in the skills required
counsellingdoesnotnecessarilyneanthats/hemaybeagoodconsultantHowever,Inskipp(2004)
alsostatedhatit is unlikely for anunderskilled consultanto provideassistanc# his/herclients.

I n this respect, the question “What skil!/l
becomewerysignificant.Priorto theskills trainingprogramto be preparedtherearecertaintopics

to be explored, discussed, and agreed with the course team and certain important prelim
preparationsnd certainquestiongo be answeredThesequestionsareasfollows: “ Wh skiils
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willbetaught n t he program?”, “Wi th what content
will teach?”, “How will the skills be tau
will the final evalwuation be?”

Gysbergs and Henderson (2012) highlighted th i dent i fying st
guidance curriculum development model consisting of the stages of planning, design
implementation, and evaluation is crucial since it refers to the qualifications expected of
students. It may be considered lre tsame way in a curriculum that is intended to be used for tt
counselling candidates training. In addition, the needs specified may be used to evaluat
effectiveness of the prepared training curricula. Owens, Pelnica, and Thomas (2009)
investigded the poseducation needs of high school counsellor and touched upon the impact:
psychological counsellor training curricula.

The current study is expected to contribute to psychological counselling skills traini
centres upon the competencies afusturing skill based on Developmental Comprehensive
SupervisiorModel. It attemptdo determinevhetherthereis atrainingneedregardinghis skill by
definingthelevel atwhich counsellingcandidatesisetheir structuringskill duringthecounselling
process. Considering education as a whole of planned activities, the training curriculum is a
instrument in providing this plan. The first step of curriculum development in education is
needsanalysisin thefield wherethe curriculumis intendedto bedevelopedWitkin andAltschuld
(1995) defined needs analysis as a series of systematic processes carried out with the purpc
making decisions and establishing principles about the curriculum or corporate development
the division of instittional resources. The concept of need, however, may be regarded as
differencebetweerthe existingsituationandthe desiredsituation(Sénmezetal., 2019;Galport&
Azzam, 2016). Through the right needs specified by a-egtHiblished needs analysiscurate
assessments regarding the curriculum may be made (H2QG6).

Developmental Comprehensive Supervision Model

The Devel opment al Comprehensi ve SuMuu v
showsthatthe currentstudywasbuilt onthreephagsandsix stagesThe purposeof strengthening
phase is to identify counsellor candidates' qualifications prior to the psychological counsel
process and to improve their competencies by informing them based on their qualification le
Theotherphasedevelopmentgonsistf two characteristicgrirst, it is the observatiorof whatis
learnt in the dimensions of structuring, therapeutic skills and conditions, and the manageme
therapeutic process and of what is applied in therapeutic pré&@essnd, it is the monitoring of
the levels of development in the dimension of counsellor competencies by enhancing adva
psychological knowledge of the individual included in the supervision. However, the evaluat
phase includes the assessmenteafdel o p ment and s uper vSiral,i2014;,
Eryi1r |l maz20&8).Mut | u,

Structuring

In psychological counselling, structure is defined as a common understanding betweer
counsellor and the client regarding the characteristics, conditioredun@s, and parameters of
psychological counselling. Structuring refers to the interactive process in which the structur
reached. Constructing is a means in which the counsellor and the client together define
guidelines governing the counsellingopess, possibly involving activities such as information,
advice, negotiation, stipulation, contracting, and settlement (Day, Sparacio & Griffin, 1980). |
the skill used in the first session of the counselling process in order to provide inforrodkien t
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client by the counsellor about the process and rules. The fact that the psychological counsel
competent in the skills related to structuring contributes to the process to be continued
concluded successfully. The skills eqgped to be found in the counsellor candidates based on t
Developmental Comprehensive Supervision Model include the ability to manage time, inform
client, provide information about t heSiml o
2014)

In the present study, it wasew@rmined that how the time, process and objective
determination skills that were required to be present in counselling candidates in the structt
process based on Developmental Comprehensive Supervision Model differed in practice, an
deficienciesdentified were considered as training needs. In this regard, this study is expecte
guide the training curricula to be prepared in psychological counselling training.
Thecurrentstudyaimsto revealhowthetime, processandobjectivedeterminatiorskills thatwere
requiredto bepresentn counsellingcandidates thestructuringorocesghatconstitutesndividual
counselling process differed in practice and whether there is a training need regardisiglthese
Within the framework of Developmé&d Comprehensive Supervision Model, the counsellol
candi dat es’ gualification | evels and trai
provide consistent information about the duration, to provide accurate information about
psychologi@l counselling process, to express the principles of psychological counselling, an
clarify the boundaries of the psychologicalinselling.

Method

In the present study that was intended
skills of thestructuringprocessphenomenologynethod oneof qualitativeresearchmethodswas
employed. Qualitative data analysis is a process in which researcher organizes the data, divi
into units, synthesizes it, reveals patterns, explore significant vawjabledl decides what
informationto includein his/herreport(Bogdan& Biklen, 1992;Walcott,1994).Contentanalysis
is mainly basedn theanalysisof written andvisual data.ln contentanalysis categorieselatedto
the research subject are generated then, words and sentences are assigned to these categc
in accordance with the data obtained from the candidates examined and, finally, counting
performed (Silverman, 2001). In the study, the recordings of 8 sessions carried out by counse
candidatesvho participatedn the studywereobtainedandclassifiedascategorieggivenin Table
1), which are created based on the-diMisions of the structuring process. Through the date
obtained, the qualifications and training needs of counseindidates wenevealed.

Table 1. The Subdivisions of Structuring Dimension and Its Reference Behaviours
Subdivisions Behaviours
Duration S/he provided consistent information about the duration.
S/he provided accurate information about psychological
counselling process.
Process S/heprovidedthe entireinformationaboutpsychological
counselling process.
S/he expressed the principles of psychological counselling
Objective S/he clarified the boundaries of psychological counselling.

In line with the data obtained from the audio recordings of the counsellor candidates dt
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eight sessions, words and sentences were assigned to these categories and counting was
out. In the findings section, codes ranging from-C@ CG20 were given instead of their names
in orderto ensurehe confidentialityof the participantsAlthoughthe studywasbasedn theaudio
recordings of the counsellor candidatent sessions, from time to time, either with the group ol
oneto-one counsellor, candidatsupervisor negotiations were conducted to have a bett
under st andi nlgeghasidurs.candi dat es’

The Study Group
20 studentg12 female,8 male)whotook Individual CounsellingCoursen thespringterm
of 2019- 2020 academic yeaonstitute the studgroup.

Data Collection Instruments

Within the scope of Individual Counselling Course, candidates were requested to perf
eightsessionsandaudiorecordingwereaskedor eachof thesessionsThe candidatesvere,then,
askedo decoddherecordingsThedataon studengualificationsarebasednthesesourcesSince
these qualifications were required to be examined in terms of certain criteria and catego
“Counsell or Qualifications Eval talaGoinprehensive r
Supervision Model"” d e v e-Blvap (20d4) wag eniployed. The fomn
includesfour mainsectionsaandsub-sectionsstructuring(duration processpbjective) therapeutic
conditions (concreteness, transparency, empathy, here and now, regpecgpeutic skills
(invitation to speak, reflecting feelings, minimal encouragement, reflection of conte
personalization, seHddition, seHdisclosure, summarization and confrontation skilland
managing therapeutic proce@®anaging the client, managing self and managing the counselli
process) . I f the candidate completely exh
option was mar ked and i f was mdrked. dowever,nfs/he,did hot
exhibitthebehaviours; N @b s e roptiendvasmarked Fromthedataobtainedrom thisform,
the answers were determined based on which fundamental skills and at what levels the cand
showed and what skills tielid notexhibit.

Findings Concerning the Subdivision of the Duration of Structuring Dimension in
the Psychological Counselling Process

Table 2 show the results of the observation regarding counsellor candidates' t
management skills under te&ucturing dimension.

Table 2. The Data on the Sulaivision of Duration of Structuring Dimension in the
Psychological Counselling Process

Qualification
Sessions The ability to provide consistent
information about the duration
The First Session Adequate 13
Inadequate 7
Further Sessions Adequate 20
Inadequate -

To provide consistent information about the duration of the psychological counselling
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process is included in the first stage of structuring dimension. Gexplicit information to the
client about the counselling duration may contribute to the counselling process. Moreover, it
also be considered as an-lmeaker to arrange the relations between the counsellor and the cli
in the first sessiont is, therefore, important that counsellor candidates acquire this skill. As se
in Table 2, when the audio recording of t
found that the candidates did not have a significant problem regarding thdivisitn of

“ d u r aof struztarihngdimensionin the counsellingprocessThirteencandidatesvereobserved
to provide information about the duration of the psychological counselling process; howeve
was seen that the behaviour to provide consistentnidoon to the client about the duration
increased in furthesessions.

According to Table 2, only thirteen counsellor candidates were seen to provide consis
information to the client about the duration of the psychological counselling process irsthe -
session at expected level. No unfavourable implementation concerning this skill was observi
other sessiondnht he counsel |l ing process, “the abil
psychologicatounsellingp r o cigasimportantskill. Moreover this skill is neededn orderfor
thecounsellingorocesgo proceedandendsuccessfullyln otherwords,thecounsellingcandidates
should be able to use this skill in the first sessions of the counselling process as well as i
further sessions when necessary.shswnin Table2, it wasobservedhat this skill wasacquired
in subsequent sessions. Accordinghe findings, it may beconcludedthat therels no significant
problem experiencedby the candidates regardinthis skill, ard thatthe candidates dmot have
difficulty in usingthisskill duringcounsellingprocessThereforejt canbesaidthatthereis notraining
need intermef“ T h e # providecdnsistent informatioaboutthed u r a tExampiesof the
candi dat & sprovide bonsistentinformation about thed u r a tbasedan’ the audio
recordingsareasfollows:

CC-1. ifiWe think that

the psychol ogi cal C 0L
session will last 40 minutes. Themb er o f

sessions, of cour ¢

CC-1 gives clear information to the client about the duration of the psychological counsell
process; on the contrary, s/he does not provide information on how the number of sessions
vary.

CC-6.1 O wounsellingsessionsvill last40-50 minutesandduring this processwewill focus
onanissuethat affectsyour life themostandhaspsychologicakffectson your life, andwewill
move forward on what you have brought . 0

CC-6 informs theclient about the duration of the psychological counselling process; nonethele
the mistake made by the candidate is that s/ he did not provide information about the numb
sessions and clarify the duration of the sessions.

CC12 naOur i n tsteofeight sesstonscVdennd! ihold one session every week. Ea
session wil/ |l ast 40 minutes. o

CC-12 communicates the number and duration of the sessions to the client as expecte
terms of “The ability to prdaviade onddivsionsott en
duration, although certain candidates were unable to fulfil the skill at the beginning of the
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counselling process, it was determined that they were able to use this skill as expected i
subsequent sessis since the supervisor made explanations on how to administer this skill dur
the interviews with the candidates.

Findings Concerning the Subdivision of the Process of Structuring Dimension in the
Psychological Counselling Process

Table 3 presenthé results of the observation towards counsellor candidates' ability
provide information about psychological counselling process and to express the principles o
process.

Table 3. The Data on the Sulgivision of the Process of Structuring Dimensiornn
Psychological Counselling Process

Quialifications
The ability to providg The ability to expres
Sessions accurate informatior the  principles  of
about the psychologica| psychological
counselling process counselling
1 Adequate |8 6
Inadequate | 12 14
2 Adequate |11 12
Inadequate | 9 8
3 Adequate | 15 -
Inadequate | 5 -
4 Adequate | 20 3
Inadequate | - -
5 Adequate | 20 2
Inadequate | - -
6 Adequate | 20 1
Inadequate | - -
7 Adequate | 20 2
Inadequate | - -
8 Adequate | 20 -
Inadequate | - -
“The alprlbvigyetaccurate information abo

is one of the key elements in the structuring process of counselling. According to Table 3, it
seen that counselling candidates were not sufficiently capable of providingtadofimamation
aboutthe psychologicatounsellingprocesgjuantitativelyin thefirst sessionThecandidatesvere
found to make mistakes in using tsigll.

In the first session, G was unable to express the content of the counselling proce
properlyb y s alywouldglike“to have such an interview with you due to the practices
Individual CounsellingCourse Weare goingto haveeightsessionsogetherandwecantalk about
anythingyouwant.l will helpyou” In acounsellingorocessit is necessarto focusontheproblem
that the client considers to be the priority and the most important instead of any problem, c
uncoverthe problemthat bothersthe client. Neverthelesssincethesesessionsvere held as a
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requiremendf this courseandthe counsellingcandidatesoundthe clientson their own, theymay
have missed out this situation. Furthermore, it can also be said that it is a more profess
approach and e x pwilldrg te hetpyou tosolve theyoblemhthatt you“are here
for ' instead of saying such an ambiti ous “lex
will helpyou' .

In apsychologicatounsellingprocessthecounselloris requiredto provideinformationat
the onset of the counselling process; thus, it is likely to develop an understanding regarding
relationship between the counsellor and the cliémtother words, the counsellor is able to
commence the process by establishing the therapeutic bahdrwixe, the client starts the
counselling process with the wrong expectation. Clients who have not received any p
psychological support or have no experience about psychological counselling may often hav
wrong thoughts or certain misconceptiotsring the psychological counselling process. This
thoughtor biasmayleadto anapproachhatthereis goingto beasuddersolutionto theirproblems
at the end of the first session of the clients. As a result, the counsellor has to give acc
information about the psychological counsellprgcess.

CC20.“Li st en, I needed psychologi cal Ssuppo
anybodycanexperiencethink of it asa diseasewe are humanbeingsafter all. Wecansit here
like friendsand al k about our probl ems. bessiotsoes nC

As seenin theexampleabove CC-20 providesincorrectinformationaboutthe numberand
duration of the sessions, directs the client to a false expectation, and leadsliefiiseunsellor
relationship byieagshg “Ili ke two

The ability to provide accurate information about the psychological counselling proces:
a skill that is required to be used at the onset of the counselling process; however, it is also ¢
that should be used later in the process when informing the client about the functioning of
process. This skill may be needed in case the client has different requests from the coun:
duringthecounsellingorocessAs seenin Table3, the candidaeshaddifficulties in “ t &bdity to
provide accurate information about the ps
Nonetheless, in the second and third sessions, thanks to the interviews with the supervisor,
gualification levelswere observed to increase and there were no problems in the subseq
sessions in terms of thskill.

“ T ralality to expresghe principlesof p sy c hol o gi c & &skilttbaushaileok | i
usedattheonsef thepsychologicatounsellingorocessandin thefurtherstage®of theprocessvhen
necessaryTable 3 indicatesthat sixcandidates werable tofulfil this skill asexpectedn the first
session andburteen candidates explaintte principlesof counsellingprocess but, however, nad
certainmistakesThe mistakes madby thecounsellorcandidatesvhile explainingthe principlesof
counsellingorocessareasfollows:

CC-1 4 1 63unglad that youare herevoluntarily. B e ¢ a u sae advarttagesor us. For

volunteeringBesidestelling aboutyourselfwill helpusmoveonfaster.l meanl really appreciate
youare volunteering.

Cl i eNott. a“t all é You know, itds good for

anyoneT h awhglsobharethinkingthat! couldhavea friend that| cantalk. | cameherethinking
that it will be good. | hope I can help you, | can crediyéoi”
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CC-14 was seen to emphasize the importance of volunteering in the psycholog
counselling process; however, it is unlikely to fagt it was sufficient. The counsellor candidate
usesanexpressiono statehis/hergratitudeto theclient, meaninghat“Ifitwe r gggupwo u | d r
be able to have these sessions, thankyou The process that needs
was damaged at the beginning.

CC-16.“Weare goingto moveonthe basisof the privacypolicy. Whennecessarywe may
reconsiderit. Our counsellingprocesss heldasa matterof mutualvolunteerismSo,whatwas
the problem that led you to tipsychological counselling process?

CC-16did notinform theclientaboutwhatthe privacywasandwhy theywould reconsider
it over time and what was meant by voluntarily, and after that, s/he started the interview dire
with the quesdimpmnobIWhmtt hwaats Itehd you t o t he
Since each client does not know and does not have to know the principles at the heart ¢
psychological counselling process, the counsellor candidates are required to provide inform:
about these principles in order to establish trust between themselves and their clients. To ex
the principles of psychological counselling process, the correct example is priogided
CCl2.“éwe are going to hol gringplerof psvacg. 30 putrits
verysimply,theprivacyprincipleis to payattentionto keepthec | | seatret@lgingguidance
services. That means | wonob6t share your
permissionOnthecontrary,if thereis a situationon the benefitof theclient, thenwemayneed
to reconsider this privacy policy. We may have to share your information in order to rece
help form a third party to solve your problem. If necessary, we will sit and talk about
togeher”

As shown in the example above, @2 was observed to pro
express the principles of psychological c
client and explained in which case the privacy policy might biewed.

When Table 3 was examined, it was seen that the counsellor candidates reuse
counsellingprinciplesin thefollowing sessionskRemindingtheclient of the counsellingorinciples
during the counselling process from time to time may contributeefarocess.

CC-11.“é | respect your opinion. We are in

donewell in solvingthe problem.If youstopthis processow,our effortswill bein vain. But
asl saidin our first sessioncounsellings voluntary.If youwantto quit,| ¢ a rfodcéyouto
continue. I f you want, we can continue,
can end our counselling procesere’”

The client of CC11 stated that s/he wanted to stop counselling prdoes®me reason,
and the counsellor candidate reminded s/he the principle of volunteering and left the decisio
whether the process was ended.

Findings Concerning the Subdivision of the Objectives of Structuring Dimension in
Psychological Counselling’rocess

In the subkdivision of the objective of structuring dimension in the psychologica
counselling process, what is expected of the counsellor is to clarify the boundaries of
counselling process. The fact that the boundaries of the psycholamiceletiing process are
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clarified may contribute to establishing the roles of the client and counsellor. Besides,
counsellor’”s ability to manage the proce
counselling process upon his/rheishes. Therefore, the ability to clarify the boundaries of the
psychological counselling process is regarded as a crucial skill. Table 4 contains the

concerning this skill.

Table 4. The Data on the Suldivision of the Objectives of StructuringDimension in
Psychological Counselling Process

Quialification
Sessions The ability to clarify the boundaries of {
psychological counselling process
1 Adequate 5
Inadequate 15
5 Adequate 7
Inadequate 13
3 Adequate 10
Inadequate 10
4 Adequate 11
Inadequate 9
5 Adequate 11
Inadequate 9
6 Adequate 15
Inadequate 5
Adequate 16
7 Inadequate 4
8 Adequate 17
Inadequate 3

According to Table 4, it was determined that the counselling candidates had difficulty
their ability to clarifythe boundaries of the psychological counselling process. The supervisi
procesdollowing thesessionsvasrelativelysuccessfuin acquiringthis skill; howeverjt wasnot
sufficient to gain the skikéntirely.

Establishing the boundaries of the coulwsglprocess between the client and counsellot
allowsfor mutualrespectanda consistentindreliablerelationship(Bek & Gulveren2021).When
thecounsellodeterminesheboundarie®f thecounsellingorocesswvell, it mayfacilitatetheclient
to become aware of the problem and reach a solution. The counsellor should determine the re
himself/herselfandtheclientin theprocessandactwithin theframeworkof professionakthicsin
theinterventionf the client to the counsellorandthe counsellorto the client. Basedon theaudio
recordings, an example of the correct use of this skill is preskeled:

CC-9.“What we are talking here will be between us. But there may be situations that | can
my lecturer for help to help you by yaronsent. And again, only your problem will be centred
upon, not to say who you ate.

As seen in the example above, the counsellor candidate clarifies the boundarie:
counselling process and adheres to the counselling principles by stating that stomvegythe

99



situation to his/ her lecturer when necessary on the condition that the personal information is
confidential.

CC-11."Yes, what we talk about will remain between us, but, in case of a judicial situation
in casewethink youwill harmyourself,theinformationwill beconveyedo therelatedparties.
The main purpose of this is, of course, to lyelp”

In the example above, the counsellor candidate explained the conditions under whict
information related to the @nt may be shared with related parties and for what purpose t
information may be conveyed to other parties, and thus, clarified the counselling process.

Duringthecounsellingprocessit wasalsodeterminedhattheclientsputthecandidatesn
a difficult situation particularly on the duratiom such a case, two different practices were
observed to emerge. In the sixth session, the client requested to continue the session althou
session period ended, and the counsellor candidatencorgid t he sessiWelhl b
have no other work anyway, we can continue I n t hi s case, It wa:¢
who set the boundaries of the counselling. Indeed, the counsellor candidate should have rem
theclientwho pushel thelimits onthedurationof thesessiorthattheir sessiorwasendedandthat
theycouldcontinuein thenextsessionThecounsellorc a n d i ldcadf grofessionakxperience
has led him/ her to carry out suchapplication.

In the fourth session, the client wanted to discuss the problems and uncertainty of his,
professionatareetandthelikelihood of changinghisfield of work andgravitatingto anotheffield.
However, the counsellor candidate clarified the boundarfeshe counselling and acted
appropriatelyoy notallowingthe problemto dissipateyy statingthat®First of all, our timeis over,
so we will continue in our next session. Besides, since this reveals a different situation from
mainproblem weneedto focusonthecausesandsolutionsof your uncertaintythatyouexperience
about yourcareer’ .

The counsellor may ask the client to perform certain tasks (assignments) related to
problem and evaluate the results during the interview together wittliéhe. These tasks are of
importancan thattheclientis giventheopportunityto evaluatehis/ hertrust,desireto changeand
for selfevaluation. The counsellor is required to set the boundaries well foassigmments.

CC-5. “In the previous seim, | asked you to talk to your teacher and prepare for a certait
topic of the lesson and explain it in front of the class. What did you do abbut it?
Client.“Well.. Actually,| really wantedto, b u ttheteacherd i dsay@rything.Hed i dsayd t
eitheryes or no. Sasist’l mean, |1 didnot

CC-5. “Butyouknowwhyweare giving this task.Wewould seewhetheryou could easilymake

a speech in front of your friends by wusi
tal k, we mulsdat wgexgect from¢he counselling. | certainly want you to mal
this”

As shown in the example above, the counsellor candidate informs the client that s/ he
in controlof theprocessthattheclientdid notmanagehe processandthatthe processvould not
be shaped by the client’s wishes. This in
process and that the process wi |l bessionsi | | b

The counsellor candidates were observeabtee difficulty in determining the boundaries
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of the counselling process and identifying the problem properly. In the light of these findings,
may be concluded that the candidates need training in terms of this skKill.

Discussion and Rsult

Although Kuzgun (2000) stated that a more qualified and efficient psychologic
counselling should be provided in this field and that individual counselling training
undergraduatkevelis not suitablefor this, individual counsellingrainingis currentlybeinggiven
through the undergraduate program in Turkey. Meydan (2014) highlighted that an effec
supervision model for psychological counselling candidates, who perform their first practice:
psychological counselling training carried otitlee undergraduate level, was required to focus
psychological counselling skills and to be structured and didactic. According to Ozyiirek (20
in psychological counselling training, more attention was required to be given to the issut
supervisionopportunities. Otherwise, the quality of psychological counselling and guidan
services may nomprove.

In fact, unlike Kuzgun (2000), the opinion that it is useful to continue the psychologic
counsellingrainingasanundergraduatprogramis widely acceptedhowever it wasemphasized
thatcertainprogramghattrain psychologicatounsellorsvheres t u d gracticaexperienceare
inadequat@eedgo berestructuredOzgiiven;1990;Akkoyun,1995;D o § 4996).Thereforepy
takinginto accountheliteraturein psychologicacounsellingfield in Turkey,thecurrentresearch
whosepurposevasto determinghetrainingneedsandqualificationlevelsof counselloicandidates
regarding “Structuring Di mensi on iastcanriedtobte
order to contribute to thigeld.

When the results regarding the siibision of the ability to provide consistent
informationaboutthe durationof structuringdimensionn psychologicatounsellingporocessvere
examinedjt wasobservedhatthirteencounsellor candidatesereableto usethis skill in thefirst
session as expected. Although no negative practice concerning this skill was determined in
sessions, it was found that this skill was acquired in subsequent segssoa result, it may be
concluded that there is no training need to gain this §kidther words, there is no training need
in terms of “the ability to provide consi
counselingpr oces s ” .

When he resultsconcerningthe subdivision of processof the structuringdimension in
psychologicakounselling process wenevestigatedthe counsellor candidatesere observetb be
unableto provideaccuratenformationaboutthe psychologicatounsellingorocessn thefirst session.
The counsellorcandidatesvere foundto make mistakes in usindpis skill. In light of the research
findings,it wasseernthatcandidatesiaddifficulty in using” t &bty to provideaccuratenformation
aboutthe psychological counselling r o cie thesfitst session. Irthe second and thirdessions,
thanksto theinterviewswith thesupervisorit wasseerthatc a n d i gliaificagianlevelsincreased
and that there were naroblemsin other sessionghat followed. Ozgliven (1990) stated thtte
practical experience®f psychological counsellingvere inadequate and thiite programswhich
trainedpsychological counsellomsere required tde restructuredThe findings of this study aran
accordancevith the currentstudy.Thefactthatthe psychologicatounsellorr a n d i ek@eriercss’
areincreasednd that they are providee necessarjeedbackoy asupervisois crucialin termsof
professional experien@ddevelopment. Ira study conducteby Al a d a § ag eebultod the,
researchin providing supervisiongiven tothe participants,it was revealedthat oneof the most
influential andkey findings in terms of students washe feedback providedy the supervisor.
Althoughthe counsellorcanddateis requiredto give accuratanformationaboutthe durationof the
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counsellingprocessat the onsebf the counsellingthis skill may berepeatedcas areminder when
needed duringhe process. Iraddition, this skillcanbe explainedjf necessaryhenthe client has
different requestsr attemptg¢o manageor terminatethe process.

Regarding the subivision of the ability to explain the principles of psychological
counselling process in the study, of all participantscsixnsellor candidates were able to fulfil
this skill as expected in the first session, whereas 14 candidates were observed to explai
principles and were found to make certain mistakes. Nevertheless, it was seen that the cand
reused the counseily principles and exhibited the necessary skill in the following session
Therefore, it was seen that there is no training need for the ability to explain the principle:
psychological counselling process which is among structuring skills. Tanhan (g@&8)that, as
one of the key points in the supervisory training process, the supervisors were required to su
the counsellor candidates with positive, encouraging, and constructive feedback by pa
attention to the developmental process of the idaels and that benefiting from the activities
focusing on teaching by experience was a must in this feedback process.

The clients who have no experience in psychological help and psychological counsel
process and the individuals who have psychologicalo bl ems have fal se
wand' by the counsell or or an ‘expectatio
unrealistic expectations that adversely affect the reputation of psychological counsellors migt
theresult(Erkanetal.,2011).Theability to clarify theboundarie®f thepsychologicatounselling
processs regardedasanimportantskill. Clarifying theboundarie®f the counsellingorocessnay
contribute to properly establishing the roles of the clientthaccounsellor. What is expected of
the counsellor within the framework of the sdilvision of the objective in the structuring
dimension in psychological counselling process is to clarify the boundaries of the counsel
process. Regarding the resulfgtte subdivision of the objective of the structuring dimension in
psychological counselling process, it was observed that the counsellor candidates had difficu
determiningheboundarie®f the counsellingorocessThanksto the supervisioractivitiescarried
out at the end of the sessions, the candidates were found to be relatively able to acquire this
however, they were not able to gain this skill sufficiently. As a result, it can be concluded that
candidatesiaddifficulty in determiningtheboundarie®f thepsychologicatounsellingn thefirst
session and in identifying the problgmoperly.

Akdogan and Ceylan (2011) stated that
equality in the therapeutic processwasthaicn sel | or '’ s need to set
andtheclient. Foratherapeutigrocesgo continueasexpectedandfor the counsellotto fulfil his/
her roles, the counsellor is required to structure the process by determining the bound:
Johnston (2001) noted that setting a limit between the counsellor and the client is a complic:
problem and that the counsellor could determine this, provided that the problem they attempt:
figure out was clarified; although it was not easy. Coneetly, this may be due to the fact that
therearenumeroudactorsthataffectthedevelopmenof therapeutiprocessTheboundariesnay
vary in the underlying issue in each client and each counselling process; on the contrary, wt
crucial is to detanine the level of boundaries appropriately. In the current study, despite t
supervisiorregardinghe determinatiorof boundarie®f the counsellingjt maybestatedthatone
of thereasonshecandidatesaddifficulty in usingthis skill asexpectecanbedueto thefactthat
thecandidatesocusmainly onthe completionof theprocessmakeeffort to endthe sessiorwithin
the specified duration, and the fact that they lack professeaxpalrience.
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Conclusion

In conclusion, the casellor candidates need training in terms of the ability to clarify thy
boundarie®f thepsychologicatounsellingorocessBasedon recommendatiofor furtherstudies,
micro teaching should be provided to help in determining the objectivpsyéhological
counselling process in the structurthgiension.
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Abstract:
Background

TheOnlineRegisteredNurseto Baccalaureat&ciencan Nursing(RN- BSN) Programhas
a retention rate of close to 97.5% (UTEP, 2020). Attrition rates in nursing programs are high.
National League for Nursing (NLN) last reported a 25 % attrition rate wmaix double for
minority students in fouyear nursing programs (NLN, 2014; Elkin, 2019). As online courses i
colleges and universities are growing and are predicted to become mainstream by 2025,
essential to identify factors contributing to ourergton rates. American Association of Colleges
of Nursing(AACN) hasmadaeit partof its 2021-2022policy prioritiesto increaseaccesso nursing
programs (AACN2021).

Objective

The purpose of this study was to ascertain the factors affecting nastaohnt retention.
Theinformationwasusedio makechangeso theexistingonlineprogramsn our schoolandbetter
supportour studentsTheresearclguestionwas” Wh fadtorsdo studentsdentify thatinfluenced
their RNtoBSNprogram et ent i on?”

Methodology

The participants were chosen using a convenience sampling technique. The ummasrsity
a public institution located in a border town. Three types of questions were asked: (1) ger
demographic information, (2) nursing career, and (3) programreggents for th&RN-BSN.

Results

A total of 33 participants completed the FB$N retention program study. The findings
indicated that several general factors contribute to retention and student success, stoldelirg
support services, mandataoyientation programs for students and faculty, credit student succe
courses, remedial academic ability programs (which discuss support services, particu
computer tech support), and recognizing the importance of diversity in the classroorwairkd at

Conclusion
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Examining the characteristics of distance education students, as well as their dis
abilities and needs, may assist schools in improving student retention. Reconsidering
characteristics and unique features of distdeaming students may help schools retain student
with a variety of needs, such as access to scholarships, loans, and financial incentives to col
their education.

Key Words: RN to BSNRetention, Education, Gnine

Introduction

The recent changes in course delivery worldwide have added to reasons to learn met
to increase student retention in online classes (Smith, 2016). Online courses in higher educ
are steadily growing andre predicted to become mainstream by 2025 (Palvia, Aeron, Gup
Mahapatra, Parida, Rosner, & Sindhi, 2018). Essential to know, those online classes contin
have lower retention rates than fdoeace classes (Brown, 2011; Jenkins, 2011; Patterson
McFadden, 2009, Seery et al., 2021; Rizkallah & Seitz, 2017). Some strategies that have
successful in retaining students have been improving technical skills in the studemtsvatidg
strong tech support during the program. Online, ftaekce orentations have also been used
successfully to increase student success, requiring students to build peer connections with
projectsand” ¢ o 5 h ® gessiohsetupfor building peerrelationshipgBrown,2011;Heyman,
2010; Jenkins, 2011; Norwin &all, 2010; Seery et al. 2021; Tolouian et al., 2022). One area
interest observed in the literature is student support services. Faculty and students are typ
unaware of the services provided (Grasgreen, 2012, Richardson, Sheeks, Waller, & Lem
2021). This knowledge needs to be shared during stodentation.

Our program holds an online orientation for the incoming program studentsifi&iive
lasts about two hours and introduces the students to the various aspects of the progfaaweThe
the chance to meet and chat with the faculty, learn how to communicate with the faculty, ani
facultyknow how bestto contactthem.Theycanmeettheir peersandlearnthe basicsof whatwill
be expected of them in the first couple of weeks. Téteo8! of Nursing policies and procedures
are reviewed, as are the mentorship requirements pfolgeam.

Background

Our RN to BSN Program has close to 97.5% retention (UTEP, 2020). This program h:
52% Hispanic population which is considered at high for attrition (UTEP, 2020). The article
will share both positive and negative facets of the online educational program. It was decide
re-evaluateour retentionratesaftera mentorshigorogramwasimplementedn thep r o g rfimam’
year(Wholebenretal., 2021),andit wasdeterminedhattheretentionshouldbere-evaluatedThis
informationwill beusedto makechangedo theexistingonlineprogramsn our division andbetter
support our students. This will be ongoing casual support for stuaeatiirther knowledge for
our successful nursing program through “C
come hang out in a sessiructured environment) and other modalities that provide interactic
between students and students and faauntstudents.

Market research has shown that keeping a student is much less expensive than find
new one. Dawkins and Reich (1990) reported that a five (5) percent increase in customer/st
retentiongenerate@nincreasen customemnetpresentalueof betweer25 percentand95 percent
across a wide range of business environments. Keeping our students is more advantageou
losing them and searching for replacements (Deepeka & Nara i),
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Building relationships betweeanline students is essential, and assistance needs to
of fered to the students (Ozbugutu, E. , 20
thestudenpopulationof thesenursingstudentsBuilding techniquesnto theonlineprogramwhere
the students have further access to others will help build friendships and peer suppstad@ur
participants stated peer support as a positive aspect of their success. Peer support ha
positivelyassociateavith collegeadjustmen{Dennisetal., 2005; Ebyetal., 2008;Swensoretal.,
2008; Mishra, S, 2020). Online programs need to create methods outside of classroom activi
students to meet and bond. Similar campus activity areas like coffee meeting locations, s
groupsandactivitiesthatcanbeinsertednto the onlineframeworkwith easyaccess onlinesites
for informal chat and relationship building amastgdents.

Framework for our program

Vroom, (1964) developed the Expectancy Theory. He believed that people work tawar
goal andare typically motivated by a positive correlation between the amount of effort that o
puts in and their performance and good performance will result in the desired outcome. That
reward will fill a need the person is looking to fill. This theoryvee as the framework for this
study, as the study was looking to identify factors that kept the students enrolled in the nur
program during difficultimes.

Improving our nursing program is a constant study. The online nursing program strive:
uncower the factors that influence nursing student retention by identifying both positive &
negative facets of the online educational program. The information collected is used to n
changes to the existing online programs in our division and provide Seafieort to our students.

Research Question

R1: What factors do students identify that influenced their RN to BSN program retentior

Methods and Design

This study uncovered the factors that influenced nursing student retention. The focus
to identify loth positive and negative facets of the online educational program. The informat
was used to make changes to the existing online programs in our division and better suppol
students. All participants were asked to complete a demographic survepsavel aperended
guestions related to their experience in the-BRN program. IRB approval for this study was
obtained.

A survey was provided to volunteer students taking their last course in our online nurs
program. Each participant in this study wasvided with an electronic link to the consent form
andsurveys.Theconsenformscontainedhestudypurposeandconsentedo participate Thiswas
completed before the pmarvey document. All consent forms and surveys were hosted usi
QuestionPro, annline survey software. All consent forms and surveys were coded with a unic
participant identification (PIDpumber.

Setting

Thesettingsncludedthefollowing location:a public universityin abordertown schoolof
nursing. This site is the locatiar the Undergraduate Baccalaureate Nursing Studeaisple

The participants were chosen using convenience sampling. The researgagiaghants
were recruited during the final course in the-BSN program starting Summer of 2020 to the
Spring of 2021. Potential participants were given a description of the study by the Princi
|l nvestigator (Pl) regarding the rcompeentsh
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Data Collection Analysis andnterpretation

De-identified daa from the passwordrotected hard drive was exported into a file
containing a commaeparated variable (CSV). A copy of theidentified data was provided to
the statistician consultant. Excel software was be used to aggregate data. Statisticalveamlysi
performed using SPSS Version 26 softwan@grams.

Results

Participant Demographics

A total of 33 participants completed the F$N retention program study. The
participants graduated over a period of three (3) different cohorts. Questions wer¢oask
determine the demographics of the participants. There were three categories of ques
asked(1) basicdemographicg2) nursingcareerand(3) completionof theRN-BSN program
requirements.

The demographics of this population were diverse in eage/ethnicity, and years
working asa nurse Most participantsverefemale(70%).Agesspannedrom 26 yearsof age
to over51yearsof age,with manyparticipantdeingMarried/Domestipartnerg57.5%).The
highest percentage of participants indicatedy were firstgeneration college students
(57.5%). Half of the participants spoke English as their primary language at home (51.5
Hispanic/Latino(a) at 51.5% was the predominant identHiuhicity.

Most participants have been practicing nursingufader five years (36.3%) regarding
their nursing career. Over half of the participants work-tfole as a Registered Nurse
(66.7%).Most participantdhaveobtainedheir nursinglicensesn the pastfive years(45.4%).
Access to a local RN to BSN programithin 50 miles is split 42.4%, with over half of the
students having access to an online program at a local university (63.6%). Most particip
spent6-10 hoursstudyingeveryweek(36.3%),while thetotallengthof thep r o g rhighwast s
percentage wasetween 1415 months (48.4%). (TablB.

Table 1:
Demographic Results of Participants

Categories Number of Subjectén)
Gender

Female

Male

Choose not to answer
Age

26-30years

31-35years

36-40years

41-45years

46-50years

>51 years

Choose not to answer
Race

Asian

Black or AfricanAmerican

White

OON
[

OGN WNO OO

NN B

110



Multiracial

Prefer not to say

Other

Choose not to answer
Ethnicity

Hispanic or Latino (a)

Not Hispanic or Latino (a)

Choose not tanswer
Marital Status

Single, never married

Married/Domestic partnership

Divorced

Separated

Choose not to answer
Is English your 1st Language

Yes

No

Choose not to answer
What state do you live in

Texas

New Mexico
FirstGeneration College Student

Yes

No

Choose not to answer
Mot her’' s Level

Less than high school

High School

Some College

Trade/Vocational/Technical

Bachelors

Masters

Doctorate

Choose not to answer
Fat her of&dutagon e |

Less than high school

High School

Some College

Trade/Vocational/Technical

Bachelors

Masters

Doctorate

Choose not to answer
Previous Degree

Yes

No

[ERN

OFREFENDNOOE

ONFFPEFPWEO

N B~

111



Nursing Career

Categories
How many years practicing nursing’
None
0-5 years
6-10 years
11-15years
16-20years
>21 years
Choose not to answer
Work as a Registeradurse
Full-Time
PartTime
Choose not to answer
Year obtained RN license
19911995
19962000
20012005
20062010
20112015
2016
2017
2018
2019
2020
Choose not to answer

Number of Subjects (n)

GQWNANELO
N

OO
N

OFRrR~ARWPAWAWNOW

RNBSN Program

Categories
Faceto-Face RN to BSN program in
your area (within 50 miles)

Yes

No

Choose not to answer
Access to an online program abaal
university

Yes

No

Choose not to answer
Hours spent in a typicalday week
studying

1-5 hours

6-10 hours

Number of Subjects (n)

14
13

112



11-15 hours

16 + hours

Choose not to answer
Length (in months) to complete
RNBSN program at UTEP

7-9 months

10-12 months

13-15months

16-18 months

19-21 months

22-24 months

Choose not tanswer

~ B~ 0o

OWkFRF, OO0 M~

Open-Ended Questions

What are your reasons for seeking a BSN degree?

The main reason that the students wertheprogram was that it has been their goal tc
continue on to a master’s degree. The mai
wanted to achieve it. For most it was higher education and the rest it was a personal goal.

“Because | am a minity and a woman, | do not want to be seen as a stereotype. | a
much more than that. | am an educated, intelligent individual who does not submit
stereotypes. Il nstead, I prove them wr ol

Ailtds a dream that | wanted to accompl |

What were your reasons for choosing the UTEP RNBSN program?

The main theme that arose from this question for reasons to attend the University were
reputatiorof theuniversitywith its closecommunityandfaculty support.Thestudentspokeabout
the location of theuniversity being part of the community in their area. The ease in which th
could access the campus was very importatitgm.

ACl ose community and instructors are f
Al't was an outstandi nginthegvantthattl may have neaudet
to come onto campus for anything. o

What do you enjoy about the online educational experience?

Accessibility, flexibility, and faculty communication were the main themes that came o
Thestudentgeallywantedto beable to work attheir own time, sothattheycould maintainfamily
relationships as well as work their odd hours. They were also very appreciative of the timely
open communication with the faculty that made kappen.

“Accessibility, Can stillhavefaami | 'y | i f e, connection wi

AEasy to follow along and able to commu

What difficulties if any have you had with the virtual classroom experience?
Though the majority of the students statedthite r e wer e “no maj ol
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oneof theconcernsvith thestudentsvasthe balanceof schoolworkwith theirhomelives. Finding
time to figure out time management and stay motivated througirdlgeam.
fiLoad of work, but | jushave to make time to accomplish what is due. Its all
about time management. Also, kids in the home. | am home so they seek my attention
even though they know ldamu s y . 0

What would be your suggestions to improving the online educational experience?

Students were in agreement that spreading out the work more across the term woulc
helpful. Theiropinionwasthatmuchof thework wasfront loaded with thelastweekor two feeling
muchlessbusy.AnotherthemethatarosenvashavingaVideo conferencatthestartof thesemester
to help explain the layout of the course, to make finding itemseabiér.

Ailt would be nice to have an initial o

where the students are shown where to look for what on blackboard.

Theyint oduce themselves and we see them a

What were some of the challenges (personal professional environmental) that you
encountered that made it difficult to complete the program?

Becausehis studyranfor thelastyear,COVID 19 wasthemajorthemeasto makingthings
difficult. Settingupinterviewsdueto peopleworkingfrom homewasa challengefamily members
becoming ill, and being mandated to work overtime were many of the challenges faced. But
about every studementioned COVI D" .

ALost my job in the middle of COVID did

due to lack of income. Another thing was trying to get interviews set up for

assignments not a | ot of places | et yol

What types of supports dd you encounter that made it possible for you to stay with
the program? Both at home and from the University.

Family and faculty support were the main themes that arose here. Many students s
about the appreciation of family members helping with theildeen during busy times. And
almost all spoke of the support given to them by faculty with being understanding and flex
during the program.

AThe only support that made it possible to stay in the program, at least this last

semester, was your staffwhs unexpectedly thrust into a job | would never have

been involved in while taking any classes. Had it not been for your staff, and their

understanding of the situation, | would have quit. | even asked about the best

way to go about it. Wait till | wascdually missing several assignments, or jump

ship while still doing well. They talked me off the ledge, and | stayed

and did the best | could. o

ATeacher support/ communication Family

they would take the kids out to wiallx or outside) My employer allowed me to switch

from Fulktime to Parttime during Fall 2020 and this made it easier for me to focus ol

both work and school . 0

What were some of the challenges that you encountered that made it difficult to
complete yourmentorship experience?
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The main concern again in this area was the pandemic, though communication also pl
a role. The students had a challenge finding mentors as the pandemic had changed the rols
locations of many of the mento®nce the mentors were identified, many of them were workin
from home or at other locations, making communication more difficult.

fiBecause of the pandemic it was difficult to get a hold of administration/leadership
for the interviews. o
AJustommeni cati on and getting both of I

How has your mentorship experience helped your career trajectory?

The students were encouraged that they had become moroweded as nurses. They
were exposed to new parts of €ahat they had not been previously. This has opened ne
opportunities and many of them have now considered continuing their education. Another r
theme that emerged was confidence, as they were speaking to the leaders of their facilities.
has alsanade them more aware of the different points of view while caring for patients.

fil have been able to chat with a lot of leadership in my facility and meet some good

people. One of the local resources that | found online for my interview, worked at a

siste facility of ours. She use to come to my facility. | was able to get information and

resources and hopefully, she wild!/l be al
Al have | earned to see nursing as a r e
everything. As a nursene must always be researching and keeping up with current
events. o

Discussion

Studentsuccessinddegreecompletionareimportantfor thelong-termsucces®sf students,
aswell asthelong-termsucces®f institutions(Shawetal., 2016).Our studyidentifiedthatfaculty
and family support are two of the main factors that students identified as helping them stay ir
progr am. I n the past, academic success WwWe
success is considered a shared respitig A large body of literature proposes that recruiting
more competent and motivated students is the main condition to increase retention (Chang
2016). Others suggest the overall institutional commitment and student support and support ¢
student’'s residenceretantion. key factors infl u

This studyidentifiedthateffectiveassessmemirocedurespffering feedbackpromptly,and
thoroughly,encouragingognitiveengagemengndconnectingurriculumto pastexperienceand
future learning goals were common course development strategies that helped to mair
retention. Roksa and Kinsley noted that family support offers emotmdinancial reassurance
to the students, thus enhancing retention (2019). Our study also showednihatfgport was
oneof themajorinfluencersof retentionfor the RN to BSN studentsTablel depictssomesupport
categories and strategies the nurse educator can utilize to promote student success as identi
Seery et al (2021) from thesystematic review, that also coincided with our results see Zable
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Table 2
Seery etl, 2021 OurFindings

Course Development Strategies The development of a course design thaty
involve students with different learnimgodes
and spedic demands might motivate studen
to continue their studies. Our students oft
need back up plans due to work issues. 1
mentorship classes offer multiple modes
content delivery.

Student Success Support Our study found that quick reliable answtrs
guestions were very important and technical
support was fast and advising needs were

quickly met.
Faculty Involvement Strategies Enhancing faculty training and suppor
devel oping a |l ect ul

encouraging the quality of faculty and déunt
interactions, and providing opportunities fc
collaborative engagement support facul
involvement. We have started an onlir
orientation program to offer more fateface
contact via virtual meeting platforms.

Social Engagement Strategies Providing opportunities for social interactior
(blogs, chat rooms, wikis, and forums
building community, creating a sense
belonging, and establishing trust help satis
the need for social engagement. We have tr
to introduce some casual virtual sessions
the students to interact, a few students he
attended, but seems better suitecsétreduled
classesdueto thework schedulesf theRN to

BSN students.
Emotional Engagement Strategies Managing expectations, articulatini
assumptions, recognizing motivations,

committing to learning, and student sel
discipline influence emotional engagemer
The faculty make themselves available durii
nonclass hours to try and match the stude
schedules, encouraging students to call, anc
makethemselvesiccesdle bothwith time and
resources.

Conclusion

Ourprogramcurrentlyhasanorientationfor incomingstudentshbasednthefeedbackrom
ourstudentstheprogramwill invite currentlyenrolledstudentgo theorientationdo offer guidance
and help withpeer support. The orientation is a virtual platform, allowing the current students
ask questionsmaintaintheir peernetworkaswell asbe involved in someschoolactivities. By
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building a peer network for new students, a casuaitoring program will evolve. This will give
the incoming students additional upperclassman peer support at the school, to build up a sel
community on a virtual platform.

Student success is based on various university components working togetieetotide
greatest possible learning environmelit.is important that Academia Administration and
Educators gather data on their students to obtain a better knowledge of the factors
influence retention. Some factors that lead to student suecesproviding student services,
providing student support, making mandatory orientation programs, creating student suc
coursesstrengthening@cademi@bilities,andacknowledgingheimportanceof the diversityeach
student brings to the classroom.titeking the characteristics of distance learning students ar
their unique qualities might help schools retain students with a variety of needs, such as acct
scholarships, loans, and financial incentives to continuedbatation.

Universities havean obligation to students to identify the factors that are keeping tt
studentsn the programandbuild on those Oncetheuniversitycanidentify the strengthstheycan
help to increase those, and lessen the items that are preventing the studecwsnipteting their
degrees. Speaking directly to the students is the best way to identify the areas that they fe
supportive. The students can then identify the opportunities, and drawbacks of the systieen, ai
university can pass the information doterthe specific programs and faculty. The university car
then help the specific programs implement the changes that are supportivestodémes.

This activity givestheopportunityto developcreativeinnovationghatthe students,
aswell asthefaculty, canenjoy.As discoveredmanyof thepositiveinfluenceswerefree,andjust
takealittle bit of time.Whenall work togetherthe needf eachpartycanbemet,andthecreation
of a symbiotic relationship can foster bettetcomes.
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Abstract

It is obvious that teachers may exhibit negative attitudes if they think they are alone
worthless in their own school environment. This paper focuses on determining the role
organisationakxclusion attitudes of teachers and their feelings of happiness at work. For |
purposecorrelationaldesignwasutilized in theresearchThe sampleof this studyconsistsof 171
teachers from 21 secondary s creseachwereigathei®d by
utilizing organisational exclusion scale and happiness at work scales. Based on the data res
wasconcludedhatthevariablesexaminedn the studyaresignificantlyrelatedby correlation.The
regression analysis resultsvealed that organisational exclusion and nihilation dimension ce
negatively and significantly predict happiness at work attitude. Isolation dimension does
statisticallyhavea significantrole onthefeelingof happinesatwork. Throughtheresultsobtained
from the research, suggestions have been provided to researchgracitioners.

Keywords: Organisational exclusion, Happiness at work, School manager, Teacher, School

Introduction

It is clear that determining a person as an undesirableberenf an organization without
any group event or treating a person as if he does not exist in the organizational environmen
resultto negativeeffectson businesdife. K 1 1(201®)hasemphasizethatano r g a n i mast |
valuable and inimitableesource is its human resources. The spread of negative attitudes suc
exclusionin organisationgannaturallybeasourceof unhappinesbothin socialandbusinesdife.
Based on the fact that a greater percentage of time is spent abvwgamkisational climate can be
affectedwith thosesituationsIn otherwords,therearetendenciegor socialissuedo arise.Onthe
ther hand, a happy business life can positively affect the members of an organisation. As a |
of this situation, motiation and performance should be increased in organisations (Robbins
Judge, 2011). Otherwise, an organisation may first lose its qualified employees psychologic
and then physically (Demir & Saylik, 2021). This is because the lack of social supgpopaity
interactions in business life can create feelings of loneliness and exclusion in individu
Individuals with such attitudes do not think that they are members of the organisation aad this
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lead to inefficiency. Thus, the guiuctivity of an employee can increase when he is satisfied witt
the relationships in the business (Sabunci

Organisational Exclusion

The organisational exclusiononcept has been explained, and it is clear that sorm
employees working in an organisation do not regard it or pay much attention to it (Tutar, Oz
Baspinar & Guler, 2021)n addition, exclusion is the feeling of alienation from the environmen
andthe expressiorof cold feelingstowardsa memberof anorganisatiordueto his presencén the
environment (Kocel, 2018). In this way, the member has been marginalized from the group
organizational procedures on purpose. The relationships of a mestibethers is seen as oofe
themostimportantfactorthatinfluencesbusinesdife. If thememberoesnotinternalizetherules
of the organisation and does not behave in accordance with the discipline, he encounters ho
and indifference in thergup. This situation causes discontent and vacillation for a memb
( Si1 mGebkl& Akgemci,2014).Also, whenmembersareexcludedrom anorganisationit may
gave rise to the following negative effects: lack of motivation, terrific decregseriormance,
and cease of employment (Kogel, 2018; Yi Il

The release of a qualified employee is not a desired situation in organizations that
focusedonsuccessndalsoattachimportanceo continuity.In addition,this situationhascostsfor
the institution in many ways regarding separation and placement (such as socialization
education) (Kreitner & Kinichi, 2009). Particularly in educational organisations, isolation a
exclusionof ateacheby othersmayresultin morecritic outcomesTheattitudesof ateachemwho
has the feeling of exclusion in business will also be negative. It is clear that this situation
damage collaboration and team work at school. Subsequently, the school atmosphere w
unhealthy and the success afdents will decrease. Tosun (1990) has underlined that individua
want a life style and business life that will enable them to achieve social and psycholog
satisfaction. I n this context, Simsek aet
organisation and enhance the quality of business life. They also explained that it is importa
develop an environment of confidence, create an explicit communication pattern, incre
collaboration, innovation, and harmony capacity within an orgépis. Certainly, this will
naturally affect all school members in a positvezy.

Therefore, it is evident that social integration is very important in order for teachers
schools not to feel excluded or to keep away from social problems. As a regudt, a#éachers
shouldcooperatavithin working groups give supporto eachother,esteentheuniquenessf each
other, and exchange their ideas and feelings. Thus, the quality of business life will inevit
increase also (Erginer, 2014). Furthermohe, ability of employees to agree with others in the
organization and work in harmony within the scope of their social needs contributes to t
satisfaction in their bubkisalseknewnthativek satiSfaction
canenhane happiness in business |ife (1s1k,
positive attitudes towards his job exhibits more planned, careful, and methodical behaviors ir
work environment. This sit ua tivityflBren@@s).t r i b u-

Happiness at Work

Happiness is an emotion that plays a substantial role and makes people feel better in
institutions, which helps them to be more productive at work (Wright & Cropanzano, 200
Seligman (2002) has touched on thfactors of happiness, namely: a peaceful life with positive
feelings, satisfaction, and assimilation; a good life that includes flow and active participation; «
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a meaningful life in which a person is strong, serves a great purpdseyanates the features he
thinks are strong in this direction. In literature, it is recognized that there has been a keen foct
well-being concept based on studies about happiness concept (Haybron, 200&)eiNgeht
schools can show alterations aating to the level of healthy relationships and harmony amon
teachers, students, and parents of students.-MWelg can also give support to teachers tha
struggle with the negative situations they experience in business life (Benevene, De Stas
Fiorilli, 2020). Furthermore, having the belief of working in a job that is psychologically wort
doingandalsoperformingavaluablemissionfor societypositivelyimpressesappinesandwell-
being in an individual (Erer2015).

The Relationship BetweerOrganisational Exclusion and Happiness at Work
Sabuncuoglu and Tuz (2005) has alleged
ensure integration with organisational goals. Thus, the purpose is to shape the emotions, thol
and behaviours of indiduals (Adler, 2021). From this point of view, it is important for teacher:
not to feel excluded in their school environment so as to integrate them with the goals of t
organizationsThisis becausé teacherdeelthattheyareexcludedrom theerviroment,theywill
nothavepositivefeelingsabouttheir schools Thewell-beingandproductivityof teachersvill also
be damaged due to this situation. Within this scope, Schein (1980) has accentuated
organisational relationships should be revidwieemployees have shaky morale and productivity
in their institutions. Also, the success of students can be affected by this sitliatiariear that
all emotional experiences of teachers reflect on their daily relationships and performances.
also known that daily routines of individuals are influenced by their sentimeai@énts.

Research Objective

Organisational exclusion is a situation which has a high potential to occur and cat
negativeeffectsin institutions.It is anessentiasubjectthatshouldbegivenattentionin researches
(Xu, 2012). In this study, focusing on organisational exclusion attitudes that may ca
counterproductive behaviors, especially at educational institutions, is very important. Thi:
becausa needmayarisefor furtherstudiesIn addition,theexplanationgabouthappinesgoncept
which affects the tendency of teachers developing positive attitudes is the other significant as
of this study.Examiningtherelationshipbetweerthesetwo conceptss necessarin orderto better
understand the causes of psydozial behaviors in organizations and to establish a theoretic
substructure for thigterature.

The aim of this study is to specify the relationship between organisational exclusion,
subdimensiongndhappinesstwork. Adheringto themainpurposeof thisresearchthefollowing
hypotheses have been broufyirivard.

H1: Organi sational exclusion perceptio

H2: Isolation dimensionegatively predicts happiness at work.

H3: Nihilation dimension predicts happiness at work in a negative way.

Method
Research Model
The intent of t his research i s to defi

exclusion perception and theiafpiness at work. Therefore, this study was established usi
correlational design. This model perused the relationships among variables, degrees, an
directions of those relationships (Buyukoztiurk et al., 2012).
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Population and Sample

The sample of this research comprises
province. 21 secondary schools were randomly selected and scales were given to all teach
those schools. Hence, disproportionate cluster sampling method wadappthis study. 193
teacherdrom theseschoolsacceptedo participatan this study.However,Since22 of thecollected
data were filled imprecisely, 171 of them wearalyzed.

47.4%o0f participantsaremaleteachergn = 81), while 52.6%o0f the participantsaarefemale
teachers (n = 90). 57.3% of supportive teachers for the research are married (n = 842, viile
of them are single (n #3).

Data Collection Tools and Procedure

The data were obtained by means of "Organisational Exclusion $caleé'Happiness at
Work Scale" in this research. The scale range was set between 1 "l never agree" to 5 "I defir
agree". This means that it is in accordance with the 5 point likert scale. Some information a
the scales are used in this stidyow.

Organisational ExclusioBcale

OrganisationaExclusionScalewasdevelopedy A b a antiQzdemir(2019)andwasused
in orderto detecttheexclusionlevel of teachersn their schools Thescaleconsistof isolationand
nihilitation, which is measuretly 5 items and 9 items, respectively. As a result of reliability
analysisby datasetof this researchCronbach'Alpha Coefficientis .91 for isolationdimension,
96 for nihilation dimension, and .94 for whole organisational exclusion scale. The results
confirmatory factor analysis which was implemented to the data of this study proves that the
and the scale are compatible with each other at good levels (X2 = 36.90, df = .19, X2/ df = 1
GFIl =.94, NFI = .97, TLI = .97, CFl = .98) and acceptaBRBISEA=.07).

Happiness at Work Scale

This scale was developed by Singh and Aggarwal (2018) and adapted by Ozdemir, S
and Acar (2020)lt consists of 4 dimensions which are measured with 3 items, namely: inter
motivation,souringemotionsonwork, and supportiveorganisationagxperienceandunsupportive
organi sational experiences. Cronbach’” s Al
for internal motivation subdimension, .81 for souring emotions on work subdimension, .84
supportive organisational experiences subdimension, .74 for unsupportive organisatic
experiences subdimension, and .88 for whole happiness at work scale. The resuafisndtory
factor analysis was implemented to the data of this study, which revealsetio@tahand trecale
produce adaptive values at good levels (X2 = 28.43, df = .14, X2/ df = 2.03, GFI = .96,9%F| =
TLI = .97, CFI = .97) and acceptable (RMSEAQF).

Ethicalapprovalwastakenfor theresearchirom theethicscommitteeof S 1 r dnavérsity
onMarch17,2022.Beforethedatacollectiontoolswerecarriedout, theteachersvereenlightened
abouttheaim andimportanceof the study.Volunteerparticipation oteachersvasprovidedfor in
thisresearch.

Analysis

Data were collectednd entered into the SPSS programme. Through this means, defici
data has been determined. 6 reversing items in Happiness at Work Scale were inverted, ar
outliers of the data were cleared as well. It is worthy to note that the kurtosis and skew
coefficients of data are between £1,5. Thus, normality assumption was provided. Also, the
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Tolerance value is 1.00 which is less than 2. The VIF value is 1.00 which is less than 10, an
Cl value is 5.33 which is below 30. These respitsve that there is no multicollinearity problem
betweerthevariablesn the study.Furthermoreonfirmatoryfactoranalysiswereimplementedo

the scales. Thus, the concordance of obtained data with scales was examined within thefconi
this study After detecting significant relationships between organisational exclusion, incitgding
subdimensions and happiness at work, the simple and multiple regression analysis wadrutiliz
multiple regression analysis, isolation and nihilation dimensidsganisational exclusion were
analyzedasindependentariablesAccordingto theaim of theresearchhappinesstwork emotion
was identified as a dependeatiable.

Findings
Descriptive Analysis
The arithmetic mean, standard deviation, and staretand values are presented in Table

1.
Table 1. Descriptive analysis results
Variables X Std. D. Std.
Er.
1. Exclusion 1.66 .64 .04
2. Isolation 1.60 .62 .04
3. Nihilation 1.69 .68 .05
4. Happiness 3.66 .69 .05
5.Internal Motivation 4.14 72 .05
6. SWE 3.54 1.00 .07
7. SOE 3.59 .88 .06
8. UOE 3.38 .94 .07

Notes: Exclusion: Organisational Exclusion, Happiness: Happiness at work|ritddatal
Motivation, SWE: Souring Work Emotions, SOE: Supportive Organisational Experiences, UC
Unsupportive Organisation&ixperiences.

As seen in Table 1, thedes i pti ve analysis results

organi sational exclusi on, Il sol ati on, and
Teacher s’ perceptions on happiness at wo
suppes t i ve organisational experiences are at
unsupportive organisational experi enmetker s

words, the perceptions of teachers on organisational exclusibitsasubdimensions are below
mediumlevel. Theviewsof teacher®nunsupportiverganisationaéxperiencesubdimensioare
atmediumlevel,while theirviewsonhappinesatwork andits subdimensionareatuppermmedium
level.

Correlation
Thevariables examined in this study and the correlation coefficients for their sub
dimensions are presented in Table 2.

Table 2. The results on correlation
Variables 1 2 3 4 5 6 7 8
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1. Exclusion 1

2. Isolation 95" 1

3. Nihilation 98" 90" 1

4. Happiness  -.54* -51* -53* 1

5.IM -62° -60" -61" 66** 1

6. SWE -427  -417 -417 84" 38** 1

7. SOE -417 -39" -417 a7 517 A7 1

8. UOE -.30** -26* -30** 81* .31* .69* 46 1

*p <.05, *p < .01

Notes: Exclusion: Organisational Exclusion, Happiness: Happiness at work]ritdatal
Motivation, SWE: Souring Work Emotions, SOE: Supportive Organisational Experiences, UC
Unsupportive Organisation&ixperiences.

As seerin Table 2, the correlation results among variables shows a medium, negative,

significant relationship between organisational exclusiorganisational happiness (F54, p <
.01), internal motivation (r =62, p < .01), souring work emotions (F42, p < .01), supportive
organisationaéxpectationgr =-.41,p < .01),andsupportiveorganisationaéxpectationgr = -.30,
p < .01). There is a low level, negative relationship between isolation subdimension
organisational exclusion andnsupportive organisational expectations. Subsequently, oth
subdimensions of happiness at work are moderately and negatively interrelated to happine
work. There is a medium and negative relationship between nihilation subdimension
organisationalbeclusion and happiness at work andsiiodimensions.

The Prediction of Organisational Exclusion on Happiness at Work
The results of the analysis concerning
to predict their sense of happiness at weréditlined in Table 3 below.

Table 3. Regression analysis results regarding the prediction of organisational exclusion sen:
happiness at work

Independent

Variables B Std. Error Beta T P
Stable 4.63 01 37.40 .00
Exclusion  _gg 06 .54 841 .00

Dependent variable: Happiness at work
R2 change .295 *p < .05, *p <.01

According to the analysis results in Table 3, organizational exclusion senses of teac
pointedlypredicttheirhappinesstwork ( B -.54**, p<.01).Theperl unitincreasen thefeeling
of exclusion causes decrease in happiness at work to .54 units. Also, 29.5 % of happiness at
sense can be clarified by orgafl).sational |

The Prediction of Isolation and Nihilation Subdimenson of OrganisationalExclusion
on Happiness atWork
The multiple regression analysis (by
perceptions on isolation and nihilation subdimensions of organizational exclusion. The results
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revml that isolation subdi mensi on d-lés=-hla;t
p = .25). Therefore, isolation dimension has been eliminated from multiple regression analysi

Table 4. The prediction of nihilation subdimension of orgatiesal exclusion on happiness at

work
Predictive
variables B Std. Er. Beta T P
(stable) 4.59 12 38.01 .00
Nihilation -55 .06 -.53 -8.30 .00

Dependent variable: Happiness at work
R2 change = .29 *p< .05, **p< .01
As seen in Table 4, theegression analysis results show that nihilation subdimension
organi zational exclusion meani ngf-55 Ipyx .0p.r €
Teachers' perception that they are nihilated by 1 unit causes a decrease in happiness of .53
29%of happinessit work sensenasalsobeenexpoundedy nihilationsensd A R=229;p <.01).

Discussion

Teachers i solation sense experiences
More so, teachers who feel alienated in their instituti@y be perceived as unimportant and thus
exhibit sloppy behavior. Robertson and Cooper (2011) have alleged that the fact that individ
find their work invaluable prevents them from maintaining their Avelhg. It is further known
that wellbeing is claely related to happiness. Accordingly, Robertson and Cooper (2011) he
emphasized that welleing increases the quality of productivity, performance, and custom
relationships. It is clear that the high level of weding of teachers in their institatis will
contribute to their individual and organizational positive outcomes.

When teachers feel isolated by others in their school, the atmosphere in the envirome
negatively affected. When they also feel that other colleagues are avoiding them thathin
enviroment, it creates a feeling of loneliness in them. This is because there is no cooperatiol
solidarity among isolated teachers. Sentu
into their organisations tend to live in unity and dtigerness. This in turn makes their
organisational loyalty to rise as well. However, the organizational loyalty of teachers who f
isolatedwill notriseandtheywill nothavesimilaraimsin line with theorganisationaaims. Thus,
previous researcher§ Bas ar an, 1982; Tut ar et al ., 2
environment is one of the factors which causes decrease in the motivation and effectivene
individuals.It is possiblefor teacherso feel unhappyin suchaschoolatmosphereThis showsthat
individual s’ happiness is positively <corr
(Hefferon & Boniwell, 2011).

This study has shown that the happiness of teachers is reduced when they feel excluc
their schools. Neglecting arignoring teachers in their atmosphere may reduce inputs to the
businesdife. It is apparenthatwhentheydo notfind their life significant,theirlevel of happiness
is affected. Hefferon and Boniwell (2011) further detected that a significacalif@nly be made
possibleby theindividualsservingsomethingstrongethanthemselvesit is out of questiornfor an
excluded teacher to unite with others around a higher purpose. Consequently, it is probabl
them to find their business lifaeaningfil
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Conclusion
Thisresearctiocusedon determiningherelationshipbetweerorganisationaéxclusion jts
subdimensiongndhappinesatwork. Hencethis studywascarriedoutusingcorrelationatesign.
171 teachers of secondsyc hool s i n Sirnak province act
researcldatawasachievedy meansf "organisationaExclusionScale"and"Happinessat Work
Scale". In this research context, CFA and reliability analysis showed that the scalaseussati
and reliable. The descriptive analysis, correlation, simple and multiple regression analysis \
also implemented to the study data. The study obtained the following teslolis
1 T e a c Heelingsaof organizationakxclusionnegativelypredictstheir happinesst
work.
1 Nihilation subdimension negatively predicts happiness at aititkide.
1 Isolation subdimension does not significantly predict happiness at work variable
a statisticalvay.
1 Thisdenoteghathypothesisl and2 in thisstudy(H1 andH2) havebeenconfirmed,
while hypothesis 3 has not been confirnfed).

Recomendations

1 Itisimportantfor schooladministratorso ensurehatnoteacheis excludedln this
way, everyteachewill seenimselfasanimportantmembetrof theschool.Certainly,
this willl make him feelaluable.

1 Organising some efficient activities are needful so as to have better qual
interactionamongeachersThis canalsoincreasesharingamongtieachersTeachers
whoareupto theirinstitution,well adjustedo teamwork andalsoefficientarevery
essential for theiinstitution.

1 Consequently, school administrators should create and practise a posil
atmosphere foteachers.

Limitations and Implications

As indicated before, the data of this studgre obtained from teachers working in
secondary schools in $Si1rnak province. Ho w
well. Studying a group which has a large and diverse number is very important to acquire r
generalized results. There&yrit is necessary to carry out further researches on psychosoc
variablessuchasorganizationaéxclusionandhappinesstwork in orderto clearlyunderstandhe
antecedents and outputs of theaeables.
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Appendix
1. ¥rge¢tsel Dexkl anma ¥I| -e]$Scald Organi z
Bu isyerinde is gorenler:

1. Beni mle selamlasmazl ar .

2 . Beni dir sl arl ar .

3 Ben gel di gi mde ortami te

4. Benden uzak dururlar.

5Zorunl u haller disinda ben

6 Beni mle konusma konusund

7. Sosyal faaliyetlere beni davet etmezler.

8 . Benimle g6z temasi kur ma

9. lIsle ilgili bilgileri b e

10. Benibnemsemezler.

11. Mol a zamanl ari nda beni

12.Mola zamadi1 sarcn kd 1 k bia rs e rnistegip
i stemedi gi mi sormazl ar .

13. Benimle yapti1i kl ar i konu

14. Benimle sadece zorunlu

2. KkdMue l ul uk ¥I -ej i Sddla)p pi ness at

1. Yapti grm isten il ham alir

cal 1 si1ri1 m.

2. Kurumdayken i1 ¢imden iyi s

3. Kurumumda yapti grm isten

4. YOneticime yaklasirken ra

5l syerinde kendimi stresli h

6. Sik si1 k isimden ayri1l acak

7. Kurumum i sin zamaninda t a
ve bilgiyi sagl ar.

8. Kurumumda karar alma sureci adil ve hakkaniyetlidir.

9. Kurumumdaki Ustdizeyé6 net i ci |l erin net

10. Kurumumda ekip c¢cali1 smas:i
duzenleyen kurallar yoktur.

11. Kurumumda sosyall esmeyi
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12. Kur uma y yepetincejtakdir ediraez.k 1 | ar |
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